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introducing 
President Huntley: In October of 

1870, nearly 100 years ago, President 
Robert E. Lee of Washington College 
died in the President's Home on this 
campus. In the few short years of his 
presidency here, he had brought this 
institution a vision, a spirit, and an ideal 
without which it would surely have 
perished. His vision was of the future -
laying aside forever the awful night
mare of the immediate past. His spirit 
was of tolerance and gentle persever
ance in the face of incalculable hardship. 
His ideal was of an institution moved by 
this kind of vision and this kind of spirit, 
facing firmly forward without apology, 
without fear, and without rancor. 

Shortly after President Lee's death, 
the Trustees of Washington College 
renamed the institution Washington 
and Lee University and proclaimed that 
this college community should each year 
gather together on Lee's birthday to pay 
fitting homage to its founders, to take 
stock of its past, and to consider what 
lies ahead. 

This year, in particular, it seemed 
appropriate for us to be addressed by a 
person who could bring to us the per
spective of deep scholarship and a lively 
understanding of the tumbling events of 
the modern world. There are few such 
persons in this age or in any other. We 
are fortunate indeed to have one of them 
with us this morning. 

Dr. Norman A. Graebner, a leading 
authority on American diplomatic his
tory, joined the faculty of the University 
of Virginia in Charlottesville in Septem
ber, 1967, as Edward R. Stettinius Pro
fessor of History. 

Born in Kingman, Kansas, in 1915, he 
received a Master of Arts degree at the 
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University of Oklahoma in 1940 and 
began a teaching career at Oklahoma 
College for Women. 

During World War II he served with 
the United States Army in the Pacific. 
He received his Ph.D. in history at the 
University of Chicago in 1949. Dr. 
Graebner taught at Iowa State College 
from 1948 to 1956 and at the University 
of Illinois from 1956 to 1967. He has 
been a visiting professor at Stanford 
University. 

Dr. Graebner is known not only as a 
noted scholar, but also as a dynamic 
teacher. An Illinois newspaper described 
his classes at the University of Illinois: 
"Students have filled most of the 450 
seats in the Gregory Hall auditorium on 
the Urbana campus every Monday and 
Wednesday morning at 8 o'clock ever 
since Professor Graebner started teach
ing U.S. History at that hour." 

Dr. Graebner was a 1958 Common
wealth Fund Lecturer in London and a 
1963 Fulbright lecturer in Brisbane, Aus
tralia. He is a member of the American 
Historical Association, Organization of 
American Historians and Southern 
Historical Association. 

He is an authority on the entire field 
of American diplomatic history, and 
specifically on the middle period, the 
Lincoln era and the Civil War, and 
recent American diplomacy. He is the 
author of many books proclaimed both 
here and abroad for their clarity and 
depth - among them, Empire on the 
Pacific, The New Isolationism, Cold 
War Diplomacy and, most recently, 
Manifest Destiny. 

His topic this morning is "The Chal
lenge to the Universities: 1870 and 
1970." 



Iha 
cna11enue101ne 
universities: trio 

Delivered on January 19, 1970 by Professor Norman A. 
Graebner at the Lee's Birthday-Founders Day Convocation 
at Washington and Lee University. 

This memorable occasion gives me the opportunity to 
speak to you on two subjects of great interest to me: General 
Robert E. Lee and American university education. It is not 
illogical to begin evaluation of the current needs of education 
with the presidency of General Lee at Washington College. 
Perhaps it is true that Lee's philosophy and purpose in 
education would scarcely meet the demands of today's 
society. If this be so, what separates us from the views of 
that thoughtful and well-meaning leader are simply the 
changes wrought by a century of American history. Thi 
age has little relationship to that of post-1865 America; 
thus the tasks of education in the two periods cannot be the 
same. 

Having accepted the presidency of Washington College, 
Lee rode across the Blue Ridge to this community alone in 
September, 1865. Shortly after taking the oath as president 
of this college, Lee wrote in October: "I have entered upon 
the duties of my new office in the hope of being of some 
service; but I should prefer, as far as my predilections are 
concerned, to be on a small farm, where I could make my 
daily bread." 

Still, as subsequent months and years indicated, Lee did 
become an effective and far-sighted college president. 
During his five years as the head of this institution, General 
Lee pondered the role of education in confronting the 
challenge of the nation. Everywhere those challenges 
appeared to be clear enough. The South was empoverished 
and in need of industry and trade. Elsewhere the economic 
po sibilities of this country had scarcely been touched. Many 
of the nation's basic resources - in iron, tin, and copper -
had been discovered, but the technology to exploit them had 
not been developed. Beyond the mineral resources lay the 
vast stretches of the_ Great Trans-Mississippi West beckoning 
to farmers, cattlemen, miners, capitalists, and speculators. 
Jefferson had once thought that the American people would 
require a thousand years to reach the Mississippi River; now 
they had moved beyond that river in large numbers. Still so 
extensive was the continent, so limitless its resources, that the 
possibilities for economic and population expansion 
produced little doubt or he itation. 

Thus Americans fell on the nation's natural riches in the 
late 19th century as if the building of railroads, cities, and 
industries was the only true measure of national greatness. 
The government encouraged the process of exploitation by 
making the resources in soil, timber, and minerals available 
to any and all who had the capital to proce s these resources 
into useful articles of manufacture. The historian, Vernon L. 
Parrington, once termed the process by which the govern
ment turned over to private individuals what was worth 
taking above and below the surface of the earth as the 
"Great Barbecue." Three words, he suggested, characterized 
the outlook of post-1865 America - pre-emption, exploita
tion, and progress. 

For Lee, no less than for educators generally, the age 
called for a new education - one that emphasized the 
creation of the technology demanded by a rapidly expanding 
agricultural and industrial country. In 1862, the federal 
government, under the Morrill Act, established the first 
land-grant colleges with their emphasis on the agricultural 
and the mechanical arts. In the years that followed many 
of the nation's leading scientific and engineering schools 
came into being. MIT opened its doors in 1865; Lehigh 

niversity and Case Institute, both noted technological 
schools, soon followed. 

At Washington College, Lee wrestled with the same 
problems, and only the lack of funds frustrated his efforts 
in 1865 to expand the curriculum to include applied mathe
matics, mechanics, architecture, metallurgy, agricultural 
chemistry, and civil engineering. There was much in the 
South to be done. s General Lee expressed it himself in 
1867: "I agree with you fully as to the importance of a 
more practical course of instruction in our schools and 
colleges, which while it may call forth the genius and 
energies of our people, will tend to develop the resources 
and promote the interests of the country." In 1868, President 
Lee projected three new departments in this college -
agriculture, commerce, and applied chemistry. For Lee, and 
characteristically for his times, the great task before the 
country was the development of its resources as if this was a 
worthwhile and laudable endeavor in itself. 

Thus the challenge to education in 1879 was based, in 
large measure, on the general agreement among Americans 
that the nation's resources were limitless and that the wealth 
wrought from the development of these resources would 
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serve the requirements of society in some special way. The 
emphasis was always on discovery and exploitation; it was 
never on con ervation. As one studies the subsequent expan-
ion of the nation's economy, the successes of American 

education seemed clear enough. For if that system had as 
one of its purpo es the creation of industrial and commercial 
leadership as well as improved technology, the aid it ren
dered encouraged the nation to develop the most productive 
economy that the world had ever known. 

ow, a century after 1870, it seems apparent that some
thing has gone wrong. Spaces and re ources which appeared 
so limitless four generations ago have begun to vanish. For a 
century the economy expanded at an amazing rate; yet it 
seems clear that what appeared so logical for education a 
century ago has, in the long run, led to potential disasters. 
For there are limits to industrial growth and exploitation, 
and long ago the costs of economic expansion, when mea
sured by busine s statistics, began to exceed what even a 
large and rich nation could afford. Suddenly we realize that 
the nation faces new challenges far more elusive than those 
of a century ago, for the mere making of things, whatever 
their complexity, is for a rich nation always comparatively 
easy. 

nfortunately expansion i no longer the answer, and a 
the central problems of society become human rather than 
material, they also become more difficult and divisive. till 
the American educational sy tern ha expanded so rapidly 
over the last century that we might a sume its capacity to 
keep pace with the changing needs of the nation. We should 
be ready for the great tasks that confront us. But are we? 

o nation in hi tory has expanded so much of its energy, 
its wealth, and its re ources on its educational system. Edu
cation dominate the budgets of towns, cities, and states. 
Even the Federal government contributes billions each 
year to encourage the proce s of learning. Such a vast expen
diture must have a purpose. Indeed, traditionally the logic 
of the expenditure appears so obvious that few bother to 
question either the goals or the achievements. For it can be 
assumed that a democratic form of government requires an 
educated public and that a complex economic system 
requires managers, engineer , and scientists to sustain its 
efficiency and to guide its expansion. The hopes for Amer
ican education can be measured by the billions expended 
to create and sustain the system. But a realistic survey of 
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the nation, its people and its problems leads one to wonder 
ju t what all this expenditure has achieved. 

American education has contributed little to the resolu
tion of the fundamental, intellectual, moral, and ocial chal
lenges facing the country. It has not trengthened this 
nation's security. Despite all the appropriations for national 
defense, the American people are among the most insecure 
on the planet. And the fear centers not alone in the antago
nists abroad; meri ans are no more free to walk the streets 
of Washington at night than the streets of aigon. American 
society is becoming increasingly violent. The violence which 
began in the urban ghettos has moved onto the campuses 
where university pre idents for the last year have been forced 
to call the police. According to the President's Violence 
Commission, an American is four times more likely to be a 
victim of violence than a West European. In his inaugural 
President ixon alluded to the divisions in American 
society - between the young and the old, the black and the 
white, the suburbs and the inner city - and asked that the 
people stop shouting at one another. But good manners are 
not necessarily the answer. As one college president com
mented at the time of his resignation: "A society that does 
not correct its own ills cannot expect peace." 

Still the problems continue to mount. The ultimate 
danger of nuclear war increases with the passage of time 
as more and more weapons create greater destructivene s. 
Perhaps the institution of war is no longer compatible with 
the urvival of the human race. till the United tates, 
already the most powerful nation in history, continues to 
make preparation for war its central activity. Defense still 
dominates the budget, the news, and the energy of this 

dministration. 

In some measure the systematic destruction of the natural 
resources threatens American society with a surer, but per
haps a slower death. For example, the American people 
each year manage to share in the creation of the 142 million 
tons of smoke and fumes, 7 million junk cars, 20 million tons 
of waste paper, 48 billion can , and 26 billion bottle . Every 
city with 500,000 people dumps 50 million gallons of sewage 
a year into the streams, rivers, and lakes. Pollution has 
already exterminated the Delaware shad and the Merrimack 

" ... the American people each year manage to share in the creation 
of 142 million tons of smoke and fumes." 





shellfish and has made Lake Erie, I understand, uninhabit
able for fish of any kind. About 50 per cent of the space of 
cities is taken up by automobiles, roads, parking lots, anc.l 
gas stations. One ecologist testified recently before Congress 
that automobiles are reducing the oxygen supply at a prodi
gious rate. The pollution of the air threatens the ecological 
balance that supports human life. At the same time the 
world is depleting mineral resources and fresh water so 
rapidly that the Secretary-General of the United ations 
warned, "The future of life on earth could be endangered." 

Still these mammoth problems command about 1.8 per 
cent of the federal budget. What is more, much of the 
nation's basic technological skill is still employed in those 
activities which produce the dangers to the environment. 

o government, state or federal, seems capable of dealing 
with these public problems. o one in authority seems 
prepared to face the country's mounting needs. The welfare 
rolls keep growing, the air and water become more polluted, 
airports and roads become more jammed, -the war nobody 
wants drags on. It is not strange that so many people have 
wondered what American institutions, both educational 
and otherwise, have really accomplished. 

This apparent gap between the nation's problems and 
the size and potential contributions of its educational struc
ture has discouraged many of its most distinguished observers 
and lent encouragement to its antagonists. After reviewing 
a lifetime of experience in Washington, the noted bureau 
chief of The New York Times, Arthur Krock, concluded his 
recently published Memoirs in these words: "These are 
among my personal assessments of the consequences of the 
revolutionary political and social new American revolution. 
And from these consequences I have contracted a visceral 
fear. It is that the tenure of the United States as the first 
power in the world may be one of the briefest in history." 

It was left for Art Buchwald to pass judgment on this 
country's refusal to grapple with its fundamental problems, 
such as air and water pollution or urban congestion. Buch
wald reported the alleged top-secret meeting of Kremlin 
officials and noted why the Soviets anticipated the destruc
tion of America without much investment of Soviet rubles. 

Comrade Potomski made his report on air pollution in the 
United States. 

"About 50 percent of the space of cities is taken up by automobiles, 
roads, parking lots ... " 
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"At the present rate," he said,' everyone in the United 
tates should be dead in 20 years." 

"But surely," said one member of the Presidium, "the 
Americans must be aware of what air pollution i doing to 
them.' 

But Potomski replied: "They are, but it doesn't matter. 
They have many pressure groups who cream that if some
thing erious were done about air pollution it would hurt 
bu iness. So government leaders talk about the problem and 
do nothing." 

imilarly Comrade Redhevnov reported: "Comrades, I 
al o have good news. The Americans are polluting their 
water at such a rate that in 10 years they will make every 
river, stream, and lake undrinkable, unswimmable, and 
uninhabitable for fish." 

When the president of the Presidium asked why the 
Americans would do this to themselves, the Comrade 
replied, "It' hard to believe, but even though they know 
what they're doing, they still keep on doing it. If they 
stopped pollution, the polluters ay, they would stop produc
tion of goods the Americans need. o no one is going to give 
the polluters any erious trouble." 

And then finally Comrade okolov made his report: "I 
have the be t news, Comrade , the merican transportation 
y tern is breaking down. The railroads are hot, the road 

are impas able and the airports are so congested that flying 
is nearly hopeless. In five years, the crisis will have reached a 
point where nothing in the United tates can move." 

And when the Pre idium praised okolov for accompli h
ing the impo sible, he simply admitted ' Comrade , the 
Americans have done it all to themselves." 

Clearly the nation is in deep intellectual trouble. The 
dichotomy between expectation - the expectation that 
education would create large masse of people capable of 
thinking deeply, clearly, and honestly on a wide range of 
public is ue - and the actual state of the public mind merits 
some analy is. On the surface American universities have 
emerged into powerful and impressive in titutions with the 
be t faculties and the be t students in the hi tory of thi 
nation or p rhaps any other nation. It eem that somehow 
thi vast ac umulation of intelligence and good intention 
hould fulfill the deeper purpo e of education admirably. 

Why it has not can b • discovered with some precision. 

Except for advances in size, and perhaps in quality, the 
educational system has not changed much from my day. As 
an undergraduate I wa compelled to enroll in a variety of 
core courses to insure a rather broad exposure. o le than 
tudents of the pre ent day, I took ome 40 eparate courses, 

passed them, and received a degree. The philosophy and 
purpo e of education has changed little since that time. 
Colleges and universities manage to graduate thousands of 
highly intelligent, sensitive, thoughtful students each year, 
apparently well prepared to serve themselves and ociety. 
But perhaps we are not turning out enough to make much 
difTeren e. Or perhaps we are not, after all, teaching them 
well. At any rate the kind of intelle tuality which we asso
ciate with training in the social sciences and the humanities 
remains a comparatively rare commodity. 

Even among college graduates there is a lack of intellec
tual sophistication which will tolerate, much less ponder, 
complex public issue . For example, Richard Rovere, trying 
to explain the unacceptability of the views of George Kennan 
to Washington officials, attributed that failure in the late 
l 940's and the early '50's not to the radicalism of Kennan's 
proposal or even to the low esteem in which they were held. 
Rather he attributed the failure to the complexity of those 
views. They ould not be attached to notions of fear or to 
slogans that might make them salable to the American people 
generally. They were simply beyond the possibility of a 
national consensus. Thus the government rejected them. 

De pite all this educational effort, there is still a clear 
divorcement of the best thought of the universities from the 
policies of government. Indeed, with the pas age of time 
there has actually developed a distrust between government 
and the educational system in many important areas of public 
policy. Are the fact that elu ive? Cannot matters of foreign 
policy, for example, be studied and understood with some 
precision? If true, why cannot even the educated agree on 
basic a sumptions concerning the external world? Whatever 
the contribution of the universities, they have not resolved 
this dilemma. And when some members of the academic 
community have tried, their advice ha usually not been 
heeded. Indeed, the universitie have been charged so often 
with a lack of wisdom that I have ometime wondered why 
government , both tate and federal, go to the trouble of 
su taining such expensive in titution . 
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Whether education has contributed to personal fulfillment 
is al o a subject of doubt. Much of the alienation of the 
young ha resulted from a conviction that the educational 
experience of the previous generation ha led to ome 
degree of material succc s, but for many to a life otherwise 
vacuou . It wa against this that many of the young began 
to rebel long before they became caught up in the problems 
of race relation and Vietnam. 

In short, American liberal education has not achieved its 
purpo e . Although it is not ca y to define a liberal education, 
that education ha always ought the refinement of the 
rational proce , the earch for the meaning of things and 
the relation hip among them; to enrich the pleasure that 
comes from the contact with the great minds of the past. Its 
fundamcnal purpo e ha alway been to help people make up 
their own minds, to learn to think. It creates the individual 
- the individual who ets about u ing his talents in his own 
way to achieve to the limit of hi capacity in science, art, 
literature, and philo ophy. 

That American education has produced tens of thou ands 
of uch individuals can carccly be denied. till the sy tern 
fail . one ni\'er iy of California senior compained: "Its 
getting pretty dcprc sing to watch what is going on in the 
world and realize that your education is not equipping you 
to do anything about it." What this student meant to ay 
was that her education wa not relevant. Arthur Lewis, a 

egro educator at Princeton, recently exprc ed the same 
feeling toward the fragmentation of the liberal American 
education. Only in America, he said, are students required 
"to fritter away their precious years in meaningless per
egrination from subject to subject ... sp nding 12 weeks 
getting some tidbit of religion, 12 weeks of learning French, 
12 weeks ecing whether the history profc or is timulating 
12 weeks seeking entertainment from the economics profes
sor, 12 weeks confirming that one is not going to be able to 
master calculus." 

What liberal arts programs have Jacked, John Fi cher of 
Harpds magazine has written, is a unifying philo ophy. 
Individual teachers may have their philo ophical prefer
ences and personal convictions, but among teacher there is 
no coherent set of beliefs. At the end of four year , students 
conclude that no body of thought is superior to another body 
of thought. Thus they have not learned how to think about 
problem ; they have not learned how to make up their own 
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mind in a rational manner because thi proce require an 
intellectual system. 

But univer itic were not alway like this. Medieval uni
versities exi ted largely to train people for crvicc in the 
church. To achieve this goal each tudent wa required to 
ma tcr certain subjects and ea h ubject was connected with 
every other. Later at Oxford and ambridge, education had 
the purpo e of training men for crvice in the empire. t 
early Harvard and Yale the purpo e of education was to 
train clergymen, doctors, and lawyers. In each ca e the 
curriculum was prescribed. This is the reason why engineers, 
doctors, and la\\ ycrs today complain far le s of their educa
tional experiences than do students generally, particularly 
those in the liberal arts. All the efforts to build meaningful 
arts programs have failed. The survey courses ha\'e been le s 
than uccc ful - often superficial and often synthetic. Often 
they have been hunned by tho c who might contribute most 
to them as teachers. If they are not taken criou ly by the 
enior faculties, the sudcnts will not take them eriously 

either. 

Again what has limited the impact of the liberal art i 
the difficulty of perfecting and conveying humani tic 
thought, especially when measured again t the gains of 
s icncc where the re ults of progrc s arc alway more easily 
stored, aved, and accumulated. Indeed, with federal 
encouragement, the development of the cienccs ha b en 
nothing le s than phenomenal. Tho e achievements have 
burgeoned in a way that no one could have predicted 20 
years ago. They have reached a day of reckoning, it i true, 
for the budgets for purely cientific re earch have been 
reduced. But the application of billions to the advance side 
of the university - that which is geared into the modern 
industrial military world - has brought benefits to mankind 
a well a. good incomes to many of the practitioner . Postwar 
education ha had other technological pin-offs to meet the 
needs for pecialists in bu iness, indu try, government, and 
education. This is c pecially true in the fields of computer 
science and communications. The universities have made 
their contribution to the expan ion of bu inc - the great 
pro perity of this pre ent generation. Perhaps this is 
reason enough for sustaining them at any co t . 

In keeping with the times, much of the recent effort has 
been in growth and re earch. Education ha become one of 
the nation's big busine ses. It internal need generally have 



Although there haue been uarious interpretations of the four horse
men of the Apocalypse, most people accept the idea that they 
represent famine, pestilence, war, and death. The similarity 
between the Biblical uision and today's thinking about mass 
destruction may be seen in the following quotations: "And power 
was giuen unto them ... to kill with the sword, and with hunger, 
and with death, and with the beasts of the earth." 

-Reuelations 6:8 

"There are four interconnected threats to the planet - wars of mass 
destruction, ouerpopulation, pollution, and the depletion of 
resources." 

- Richard A. Falk 

been satisfied. The building programs on hundred of 
campuses have been impressive. The faculties have enjoyed 
a maximum of liberty, sometime good incomes, and a 
minimum of responsibility. This has created its problems -
problems of si1e and impersonality, as well as instructors 
caught up in consulting and re carch which gives them little 
time for students or teaching. Intelligent young men will 
gravitate toward the money, and if money is in research and 
nonteaching that is where many will go. But for this the 
students have often paid a price. In part, the problems of 
teaching arc organi1ational; in part they are intellectual. 

ever ha\"C there been enough good teachers to go around, 
but university and college pre idcnts could improve the e 
matters by shifting the direction of their rewards. niversi
ties will usually obtain that for which they pay, and if they 
pay for research, thi is what they will get - some of it might 
even be useful. But perhaps what i called for even more in 
the '70' i a higher level of competence in teaching and a 
new concentration on tho e subjects that matter for our 
continued existence. 

John Fischer, in a recent i sue of Ilarper's maga1ine 
uggested the idea of survival as the organizing principle of 
merican univer ity education. For him the need wa clear: 

the future of the human race was in doubt. Richard A. Falk 
of Princeton University i ucd the warning in these word : 

"The planet and mankind are in grave danger of irre-
vcr iblc cata trophc ... Man may be skeptical about fol
lowing the flight of the dodo into extinction, but the evidence 
point increa ingly to just such a pursuit .... There are four 
interconnected threat to the planet - wars of mass 
destruction, overpopulation, pollution, and the depletion of 
re ource . They have a cumulative effect. A problem in one 
area renders it more difficult to olvc the problems in another 
area .... The ba is of all four problems is the inadequacy 
of the overign tatc to manage the affairs of mankind in the 
twentieth century." 

imilar warning have been voiced by other scholars, 
notably George \\'aid of Harvard nivcr ity. Mot believe 
that the nation still ha ome chance to bring the weapons, 
the population growth, the de truction of the environment 
under control before it is too late. But the time is beginning 
to run short. \\'hat is far more disturbing, however, is the 
lack of evidence that people generally take these problems 
criou ly. Too many citizens really do not care what happens 
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to thi em·ironmcnt once they leave it. To top the de truc
tion. the pre. ent generation of students must develop ome 
deep rmotional commitment to this great cause of human 

.-un·ival. 
o,·rrpopulation should now be within the control of 

human being : it require but knowledge and d termina
tion. \\'hat people must be taught i that it is inful to have 
more than t,rn children. Biology departments mu t make it 
dear that unlc s th growth of population can be halted all 
othrr problem poverty, war, racial trife, uninhabitable 
citie - arc beyond solution. The major task of biology 
department mu t b birth control. 

The second theme in biological morality mu t b (and I 
quote John Fischer) : " obody ha a right to poi on the 
emironment we live in." Education can brgin with a Ii tof 
public enemies. At the head of the list will be tho c national 
leader who make and deploy atomic weapons; for if the e 
arc ever used, they will fill the air o thoroughly with , tron
tium 90 and other radioactive i otopes that human survival 
. eems unlikely. Al o on the list will be tho e who make or te t 
chemical or biological weapons, or who would di po e of 
obsolete ncnc ga by dumping it in the sea. Other public 
cncrm will be tho e who use DDT, an in ecticide which 
re111ains ,-irulcnt indefinitely and affects the tream and 
oceans to poison fish water fowl, and eventually tho e that 
eat them. DDT is rapidly spreading over the entire surface 
of the globe. Its ultimate effects on human life can only be 
c timated. But there arc other pollution problems which 
mu t be faced - sewage dumped into the ncarc t rivers or 
lake and automobile xhau t. Perhaps Pogo saw the prob
lem correctly when he ob erved, "v\'e have met the enemy 
and he is us." 

imilarly engineering tudent will learn not only how to 
build dams and highway , but where not to build them. 
Do one flood the Grand Canyon or build a jetport in the 
Everglade ? Engineers must a k themselves, "What will be 
the effect of the highway on human life?" I the highway 
necc. ary? \ Vould it not be better to spend the money on 
public tran it y terns or build a new city rather than further 
c-ongc t the old? I an off hore oil well really a good idea? 
Ask the people of anta Barbara, California. 

Engineers mu t al o concern them eh-e with garbage 

"Nobody has the right to poison the environment we live in." 

di po al. America now pends$ k5 billion each year to 
collect and get rid of garbage - more than five pound for 
each per on each day. E\'en the pre ent co ti inadequate. 
But the future of the garbage dispo al inclu try mu t be 
limitle . Dump heap and incinerator arc not adequate. 
Dumping and filling are ruining the watcrf ronts of many 
coastal citie . The Japane e have developed a method of 
compacting garbage under great heat into building block . 
Careers in thi indu try hould bring profit as well a. 
alvation. 

tudents of earth cicnces know very well how rapidly the 
world is u ing up its raw material . It is the depletion of 
re ource that threatens the ever-expanding economy. The 
tonnage of th metal on the earth's crust will not la t 
indefinitely. The world is already running hort of silver, 
mercury, tin, and cobalt - all needed in modern technology. 
Even the more common metals arc in short upply. The 
United tate alone is consuming one ton of iron and 18 
pounds of copper per person every year. And till the pre -
sure to u c increasing amounts of the c raw materials is 
insatiable. Thus the chief task of the earth cicnces i to 
teach people why they mu t live simpler Ii\ c which demand 
fewer natural re ources. It has been c ti mated that the 
average American pollutes his environment 25 time as fast 
as a re idcnt of India. This mean , by definition, that all 
Indian are conservationi t . In other words we must begin to 
accustom our elves to fewer automobil , beer can , upcr
onic jet , barbecue grill , and similar gadget~, all of which 

consume metal. What is more, the impler life might con
tribute con idcrably to human happine s. 

ew forms of bookkeeping would record the co t of 
bu ine s operated in social terms, not merely in term of 
immediate monetary profits. Thus a real estate corporation 
which decides to build a 50-story building in the heart of a 
great city will have to a kit elf, even if the building might 
turn a profit, what will be the co t to the nvironment of 
bringing 12,000 more employee into the heart of a great 
city and contribute that much more to jamming traffic, to 
placing a greater burden on the fumes, on the smog, on the 
environment. In other words, it i not o imple now to 
determine where and when and under what circumstances 
highway , bridg s, or even ky crapcrs should be constructed. 

I return to 1870, neither to prai c nor to criticize General 
Lee. But could the men of that day have een the nation a 
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century later, perhaps they would have thought less of 
exploitation and industrial growth, and more of a planned 
order for ociety, for they would have seen that the uncon
trolled building of highway , cities, industries, and even 
automobiles does not nece arily add up to progress; with 
industrial and urban expansion has come retrogression and 
di aster. 

ntil recent times the depletion of the nation's resources 
remained a sign of progress. Those who fell on the forests, 
the veins of gold, the silver, the copper, and iron - regard
less of the long range national interest - were regarded as 
heroic in direct proportion to their ability to reap a profit 
from their endeavors. 

The nation now requires a redefinition of individual 
behavior. o longer can there be exploitation in the name 
of progre ; there must now be conservation in the name of 
beauty and survival. 

Can we make this adju tment? John W. Gardner, a most 
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distinguished American, believes not. As he said recently, 
"We know our lake are dying, our rivers growing filthier 
daily, our atmo phere increasingly polluted. We are aware 
of racial ten ions that could tear the nation apart. \, e 
understand that oppressive poverty in the midst of affluence 
i intolerable. We ee that our cities are sliding toward dis
a ter. But we are seized by a kind of a paralysis of the will. 
It is like a nightmare." 

What hope remains must lie in education. In the new 
age, the college graduate must know how to examine what 
is going on in the world and be equipped to do something 
about it.\ hether he ends up a city planner, a politician, an 
engineer, a teacher, or a reporter, he must have a relevant 
education. uch an education can still stop the proce ses of 
internal d struction and render the vast costs of this nation's 
colleges and universities worthwhile. 

" ... oppressive poverty in the midst of affluence is intolerable." 



now Iha 
pron1am-
s01vinu 
approach Can help By William Buchanan 

Professor and H ead of the Department of Politics 

puzzle which Professor Graebner's address poses to any 
\\'a hington and Lee alumnus of my generation is how it 
,,a that this institution, that honored General Lee nearly 
to idolatry in the years after his death, on the whole paid so 
little attention to his educational objectives. 

Lee's goals apparently formulated after he had sur-
veved the academic offering of the little cla ical school -
cn~·i ioned an institution much more like MIT than W&L. 
In this, we perceive with hind ight, he understood the needs 
of the outh and the nation during his generation. He also 
eems to have been an uncommonly adaptive person: after a 

lifetime as an army officer he avoided anything like military 
discipline for his students here, and he even symbolized his 
new role as a civilian educator by walking out of step with 
the band on ceremonial occasion . He pulled the chool part 
of the way out of the sterile ante-bell um educational tradi
tion. But the myth that enveloped him - and it - after his 
death, and had not evaporated 70 years later when I was 
a tudent, was not that of a forward-looking educator, but 
the plantation aristocrat, the harismatic leader of his famous 
hor e, the old gentleman who patted children on the head. 

Therefore it come as a surpri e to di cover Lee a a 
per on who was not uncomfortable in an era of rapid 
ob ole cence and transition, who rej cted the temptation to 
cop out on "a small farm wher I could make my daily 
bread," and in tead faced the necessity of drawing a back
ward-looking agricultural elite into the new world of tech
nology. Why the college fail d to follow his direction may be 
inferred from Profe sor Crenshaw's history, General L fC's 
College, and I wish it could b pursued even farther. 

Profc sor Graebner has eloquently tated the comparable 
problems that face our own generation: harnes ing the 
exploitative talent we created in th la t century, guarding 
our dimini hed resources, dispo ing of the accumulating by
product that clutter and pollute our urroundings, remedy
ing the deprivat:on and idlene that br ed violence in the 
centers of our citie ( and al o in the tagnant town of 
Appalachia for which \Va hington and Lee niver ity once 
provided leader hip), facing th problem of race relation-
hip too long postponed, taking that stance toward other 

nations mo t likely to inhibit them and u from obliterating 
one another. 

'or can anyone involved in American education d ny that, 
here as well, omething ha gone wrong. The ideal of "large 
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masses of p oplc thinking deeply, clearly, and honestly on a 
wide range of public issu s" if it ever was a\ iablc ideal 
certainly i not now within shouting di tancc of college 
cour e that arc too fragmented to lead to careful analy is of 
public prob! m , to per onal intellectual achievement or to 
cultural ati faction. Lacking a inglc unifying philosophy, 
we cannot ummon the dedication to teaching ( as oppo cd 
to research ) which a mor widely accept d doctrine would 
in p1re. 

What Profe or Gracbncr did not m ntion, however, wa 
the mas ivc, time-con urning cITort the academic community 
is now inve ting in the search for new meaning, for new 
ways of teaching new thing . In part this is purred by the 
demands of students for relevance ( whatever that means ) , 
but to a greater extent it tcm from the feeling he ow II 
cxprc cs that we have omcthing to contribute which the 
rigidities of our old academic structure have suppre ed. 

To give ju tone example, in the pa t year alone I have 
pond red what hould b taught, ithcr in my own di ciplinc 
of political cicnce or in the baccalaureate curriculum in 
the company of the following group : (A) W&L' curricu
lum committee, meeting weekly for two years to update 
ob olc cent degree rcquircm nts academic cal ndar, 
advi ory y tern, and provi ion for independent study; (B) 
our own department, re-examining it requirements for 
the major: (C ) the Commerce chool, con idcring the 
oITeringsofit fourdcpartm ntsasaunit· (D ) a large 
gathering of natural and social ci nti t in\ ashington 
examining the new stance of the ational cicnce Founda
tion toward undergraduate education; (E ) political 
scientists from predominantly egro colleges in the outh 
con idering their peculiar problem · (F ) a panel of com
puter-orient d t achers in nn Arbor deciding how to 
communicate nece ary tatistical techniques to students 
interested in analyzing electoral behavior; (G ) high school 
hi tory and civic teachers at a ummcr in titute at orfolk 

tatc College adapting the college curriculum to their 
needs; (H ) the political science department of a northern 
women's college evaluating its program; (I ) a gathering of 

irginia profc or ho ted by the . Va. political science 
department; (J ) a committee of the American Political 
, cicnce As ociation, concerned with measuring what under
graduate ha\C learned before admitting them to graduate 
tudy, (K ) another AP A Committee con idcring what the 
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undergraduate d partment hould teach and how they 
hould teach it. 

The carch for di ciplinary identity and cultural unitv i 
not confined to this institution or to the study of politics: 
although the demand for relevance is more ju tified in the 
. ocial iencc than cl cwh r . (The tudents arc quite right 
that much we had b en teaching wa not relevant. Their 
problem is that whatc\·cr they eek to sub titute for it often 
turn out to be, by th ir own tandards, trivial or inco-
h r nt. The curriculum can b updated, but not quickly or 
ca ily. ) Paradoxically we ometimes arc o bu y deciding 
what we should teach next year that we neglect to prepare 
what we arc going to teach tomorrow morning. o we 
dredge up la t year's note , and di cover to our sorrow that 
they arc till well rccci\·ed. Pcrhap thi i. b cau c tudent. 
appreciate a familiar killed, and practiced performance 
more than they do a stumbling attempt to deal with ideas 
that arc new even to the profe or. 

In se ·king a central core for I arning, I am not cnthu-
sia tic about John Fi cher' them of "survival." It is not 
hard to agree, a we tumble about in the dark that we 
don't propo e to march over the precipice, if we can ascer
tain where th precipice is. But that leave us a lot of remain
ing dir ction in which to march. Perhaps I am over
optimistic, but I believe I . ca gradual coale ccnce by at 
least a part of Am ·ri an education in one direction which 
oITers ome hop for a more ideali tic and at the amc time 
more pragmatic unifying principle by which the academy 
can prepare it graduate to cope with the problem that 
Profe or raebncr Ii ts. 

This dir ction is a tendency to make part of undergraduate 
education a erie of cxerci e in problem olving, in tcad of a 
mass of received written know! dge to be read, remembered, 
and master d. Th re i an analogy with th earlier tran i
tion period when Lee aw the need for hi tudcnts to 
under tand the proce e of making "acid , alkali , alt , 
gla pottery" ' and o on down the Ii t. From a particular 
procc for making omcthing immediately u ful, the 
sciences moved on to the ba ic proccs c und rlying physic 
and chemi try, and thence mov d again to the procc s of 
discove ring proce c , in other word , to their preoccupation 
with re carch, which ha been o productive of good ( and 
incidentally, of cour c, of evil ) . ~Jany of u f cl that thi 
orientation toward problem olving can be ext nded from 
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the natural sciences to the social sciences and the humanities, 
and enlightened by an implicit regard for social good and 
human values that the technical community has sometimes 
lacked. 

This problem-solving approach takes off from some 
apparent need - control of environmental pollution is the 
popular one, but there are others such as nuclear prolifera
tion, population control, urban decay, resource depletion, 
poverty and bureaupathology - and explores alternative 
avenues of social action. 

Such problems usually have a scientific component that 
requires some understanding of biology, chemistry, genetics, 
physics, psychology, engineering, zoology, physiology, geol
ogy, meteorology, or some comparable discipline. These 
problems may also have a statistical component, requiring 
the measurement of the incidence of several phenomena, 
including human values or behaviors. Attacking them 
requires that human efforts be coordinated, a babble of 
technical jargons be transcended, that costs and benefits of 
alternative proposals be assessed, that a wide range of 
values, sometimes including esthetic and doctrinal judge
ments, be taken into account. A political component usually 
involves the satisfaction, appeasement, or denial of ethnic, 
religious, racial, occupational, or geographic groups, hope
fully by processes of bargaining and compromise, but con
ceivably, in certain instances, by force. There is usually some 
legal or governmental structural reform entangled as well. 

These are the processes by which problems in the com
plex world around us are solved, whenever they are solved; 
and the failure to understand these processes is often at fault 
when they are not solved. Look at a few examples. This 
problem-solving process got us to the moon, has substantially 
controlled poliomyelitis and syphilis, supplied the semi-arid 
Los Angeles basin with water, set up an international tele
communications net, and kept us from having a major 
depression for 40 years. It has not enabled us to govern our 
cities effectively, diffuse the best products of our art, litera
ture and music, or provide adequate employment for young 

egro males, to name a few. 

What the educational establishment must address itself 
to is not, let me stress, solving the problem itself. Indeed, 
professors get themselves into deep trouble when they imply, 

"This problem-solving process has not enabled us to govern our 
cities effectively." 
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deliberately or inadvertently to student or politicians, that 
they have the solutions for what ails society. The academic 
responsibility, instead, is to simulate the real-life, real-time 
problem-soh ing procc s in an analog that is practicable 
within the academic environment and chcdulc. While 
uch exercises may throw new light on a problem (for the 

idealism of students has a way of revealing the elfishncss of 
adult interests ) , they will not themschcs cure the ills of 
society. Such study i more likely to reveal the unexpected 
obstacles, the human or economic costs, or the obdurate 
quality of matter that shows an othcrwi c appealing solution 
to be physically or biologically impossible. The object is 
rather to emphasize the methods of learning, of inference 
and evidence, of separating fact and value while re pccting 
both, of negotiation and decision, which characterize 
contemporary problem-solving. 

The problem-solving analog will u ually bring together a 
"task force" of students from different disciplines. This 
approach re tores to the process of education some of the 
unity that has been fragmented by the knowledge explosion. 
It comes reasonably close to that meaningless high-school 
clichc that the pupils should be taught not what, but how 
to think. (If any of us knew how to think, we'd be in too 
much demand doing it to waste our time teaching it.) 

As a teaching technique, an interdisciplinary task force 
simulating the problem-solving process holds great appeal. 
However, it docs violence to some long-standing academic 
procedures and a umptions. It cuts across disciplines. It 
require teamwork of academicians who arc es entially 
indivicluali t . It docs not fit the pattern of class hours and 
semesters, and it does not pennit the daily assignment of 
chapters that achie, es ' 'coverage" of a large quantity of 
written material. It violates a most cheri hed assumption 
that the professor knows the answer and the student must 
learn it. It make difficult the a igning of grades to indi
vidual tudents, for they are often engaged in teamwork. 
~Ioreover, there arc portion of the educational process 
where this method is irrcle,·ant. For example, it violates the 
u ual order of cour es for teaching science to majors, 
although it has been shown most effective in teaching 
cience to liberal arts students, and the~ Fis encouraging it 

for undergraduate in truction. It is irrelevant to the teaching 

"The trouble is not with people who so much as with processes 
which." 
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of language , although it may have some impact upon which 
languages tudcnt con idcr it important to learn. Though it 
is no panacea for all that ails the educational ystem, task
force learning offers a remedy for thos particular defect 
which l\1r. Graebner treat mo t directly. But don't expect it 
to be put into effect, here or cl cw here, tomorrow morning, 

Thu the only portion of Dr. Graebner's address which I 
would take exception to ( and thi may well be a stylistic 
quibble ) is the notion of "public enemies" - prople who 



make and deploy nuclear, chemical and biological weapons, 

11 c DDT. dump raw ewage in the river and garbage along 
the watrrfront, crowd into citie , build jetports, pump off
,hore oil, u e up carce metals and fuels, and o on. A Pogo 
uggcst , the trouble i not with peopl1 who o much a with 

Jiron w s 1t'hich, and that is why our national will eems 
paralr1ed. We can fight people who - we can sue them, 
jail them, break off diplomatic relations with them, shoot, 
poi on or c,cn ''nuke" them. But we ha,·e not ourselves 

learned to cope with the procem s which make life hideous 
and dangerous de pite our be t intention , and hence we are 
not teaching our student to think at a level of ab traction 
ufficient to understand them. Nor do we give them the 

opportunity to experience the e processes at firsthand by 
participating in them where po ible, or imulating them 
where not. Thu we have produced a generation that eri
ously advocates "participatory democracy" - a decision
making proce who e inadequacy was revealed centuries 
ago. 

Our engineer brag upon our technological progr . , and 
upon the peed with which inventions are put into u e. 
Before World War I it took an average of 33 years between 
di co,·e11· of a device and it utilization; betwe n wars the 
average time was 17 years, and ince World War II it ha 
been nine year . The tran. i tor wa di covered in 191-8; the 
computer wa introduc d into indu try in 1956. fay I 
uggest that our record for inventing social and political 

proce es and putting them into effect is not much wor e 
than this? onstitutional government was developed and 
implemented between 1776 and 1791, the corporate form 
of organization was perfected and popularized in not much 
longer, the ''think-tank" research corporation has been 
developed within two decades, the credit card was put into 
u e in less than one decade, the Marshall Plan was conceived 
and implemented in less than a year. If we can give our 
undergraduates some training in analyzing and participating 
in team decisions, we should be able to do even better at 
social problem-solving with respect to both quality and 
speed. 

As Albert Einstein watched the state men and politicians 
struggle to give birth to the nited ations, an acquaintance 
asked him how it was that man, who could invent atomic 
energy, had so much trouble learning to control it. "That," 
Einstein replied, "is because politics is so much more difficult 
that physics." 

William Buchanan, professor and head of the Department 
of Politics, has b1·cn a member of the Washing ton and Lee 
facult)'since 1966. A 1941 graduate of the University, he 
holds the M.A. and Ph.D. degrees from Princeton. His 
principal fields are jJolitical behavior, public opinion, the 
ifgislative process, state and local government, and public 
administration. 
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what can washinaton and lee do? 
by Thomas G. ye, II Assistant Professor of Biology 
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Once again Washington and Lee, no 
less than other colleges and universities 
is faced with a new challenge. As Pro- ' 
fessor Graebner stated in his Founders 
Day address, "This age has little rela
tionship to that of post-1865 America• 
thus the tasks of education in the two' 
periods cannot be the same." The tasks 
of education during the post-1865 
period have been, by economic nece ity, 
concerned with facilitating technological 
development for the exploitation of 
resources. Throughout the United State. 
the emphasis shifted from a primarily 
rural, agrarian economy based on indi
vidual enterprise, to an urbanized, indus
trial economy, strongly supported and 
encouraged by the federal government. 
Today we are faced with the even more 
complex problem of continuing our 
technological development while simul
taneously striving to maintain, and in 
many instances reclaim, our own en
vironmental habitat. 

One might well ask how our nation 
has allowed itself to reach this point in 
terms of environmental pollution and 
contamination? The answer to this 
question is not entirely clear, but perhaps 
a closer look at the policies, or lack of 
policies, aimed at solving the problem 
during the past 100 years will help to 
clarify our present situation. As early as 
1873, the American Association for the 
Advancement of Science called attention 
to the rapid exploitation of our forest 
resources; in 1879 Major John Wesley 
Powell, later of the United States Geo
logical Survey, recommended to Con
gress a revision of the laws governing 
the land of the West, based upon the 
reality of the importance of water rather 
than acreage. Unfortunately legislators 
and an apathetic public ignored these 
recommendations for a decade until, 



finally, in 1889, Congress took the first 
halting tep in the direction of soil and 
timber con ervation. 

Against the opposition of western 
cattle, timber, and mining interests, the 
la t three Presidents of the 19th century, 
Harrison, leveland, and McKinley, 
\,ithdrc\~ millions of acres from public 
entry and e tablished them as forest 
re er.es. The century closed amidst 
da\\ ning public realization that the days 
of plentiful, cheap land were gone. Mc
Kinlc> 's as assination in 1901 brought to 
the \\'hite House one of the staunchest 
pre. idcntial supporters of conservation, 
Theodore Roosevelt. His first congres
sional me age announced that, "per
hap the most vital internal problems 
facing the nation arc those concerned 
with forest and water." To further pro
tect national forest from exploitation by 
pecial interests he reorganized the For-

e try en ice by placing it under civil 
cr.·ice and appointing a its head, Gif

ford Pinchot, whose zeal matched the 
Pre ident's. To arouse and educate 
public opinion he sponsored first the 
Inland\ aterways Commi sion to study 
water re ources, then a White House 
Confercnc attended by leading con
en·ationi t and scientists, and finally 

the. Tational Conservation Association 
to continue stimulating public interest. 

• 'ot until the 1930's did an adminis
tration threaten Theodore Roosevelt's 
record as the preeminent exponent of 
con ervation. evertheless, during the 
P riod between the two Roosevelts the 
go\'ernmcnt did take several important 
tep. In 1910 Congress authorized the 

Bureau of fines to safeguard the 
nation's mineral resources· the Water 
Power Act of 1920 regula;ed u e of 
water re encs on public lands, and the 

Boulder Dam Project provided water 
power, flood control, and irrigation. 
Franklin Delano Roo velt's interest in 
preserving our natural re ources per
vaded every part of his program. The 
relief-oriented Civilian Conservation 
Corps undertook the extensive project of 
forest protection. The Tennessee Valley 
Authority sought to reform an entire 
region's economy by reclaiming ex
hausted soil, reseeding timber lands, and 
e tablishing wildlife sanctuaries and 
recreation facilities. Other important 
conservation projects, on a more per
manent ba i , were carried out by the 
Publi Work Administration. Th c 
latter proj cts included the elimination 
of pollution in streams, the rcation of 
fi h, game, and bird anctuaric , and the 
con nation of mineral re ources. 

After World War II, public apathy 
regarding con Cl"\'ation returned. Only 
in the past four or five months ha the 
subj ct caught the imagination. Atten
tion ha been focu cd on this topic by 
uch governmental agencie as the 
ational ciencc Foundation, Depart

ment of Health, Education and Welfare, 
and th Department of the Interior. Th 
recent tatc of the T nion Add re sand 
budgetary requ t by Pre idcnt Richard 

1. Nixon have firmly e tabli hed, as a 
first priority of the pre cnt dministra
tion, the de,·clopmcnt of both imme
diate and long-term olution to our 
environmental problems. In the words of 
Pr idcnt ixon, "The battle for the 
quality of the American environment is 
a battle again t neglect, mismanagement, 
poor planning and a piecemeal ap
proach to prob) ms of natural re ource . 
It i a battle which will have to be fought 
on every· level of govcrnm nt, not on a 
catch-a -catch-can ba i , but on a well 
thought out strategy of quality which 

1.:nli ts the aid of pri,ate indu try and 
private citizens."\\' cannot hope to 
olv all of th myriad of em ironmental 

problem overnight, but we cannot 
afford to wait until tomorrow. 

Recently much ha b en written con
cerning man· alteration of hi environ
ment or th co y tem in which he li,cs. 
The term "eco y tern'' was fir t pro-
pos d by A. G. Tan I yin 1935. Tan Icy 
em i ion d thi unit a including "not 
only th organi m-complex, but also 
the whole comp! x of phy ical factors 
forming what we call the environment." 
In such a comp! x y tcm one mu t con
sider all the facet . Any study of nviron
mcntal alteration would b fooli h if it 
focu ed on only one facet of the orga-
ni m-cnvironment complex. Example of 
this interaction are readily available to 
tho c who eek th m and, unfortunately, 
example of mi judgement of this 
complex arc al o a,·ailable. Perhap one 
of the mo t poignant example of man's 
failure to con ider the overall effects of 
environmental control i the A wan 
Dam on the ile River. During 1966, 
scienti t from a number of concerned 
countries gathered in plit, Yugoslavia, 
at a meeting ponsored by U TE CO. 
The re ults of thi meeting dramatically 
illu trated an environmental imbalance 
which wa precipitated by the presence 
of the dam. Originally the dam was con-
tructcd to provide a source of power 

and irrigation water for Egypt' lagging 
agricultural economy. The re ults of 
this meeting indicated, however that 
although the Egyptian did benefit, the 
remainder of the l\feditcrranean econ
omy suffered tremcndou ly by irrepa
rable damage to the staple ardinc 
indu try. 

Th question has now been po ed a 
to how a dam on the upper reaches of 
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the rile can affect a major industry 
located literally hundreds of miles away? 
Ecological studies have shown that prior 
to the building of the A wan Dam mil
lion of tons of dis olved pho phatcs and 
nitrate were annually carried into the 
impoveri hcd 1editerrancan ea by the 

ile. This rapid influx of nutrients ini
tiated what ecologists call a "bloom" of 
phytoplankton ( microscopic aquatic 
plants) . In turn the phytoplankton pro
vide nutrition for zooplankton ( micro
scopic aquatic animals ) which similarly 
'·bloomed." The chain is thus established 
a young ardines flourish and grow 
rapidly on the great abundance of zoo
plankters in their diet. 

Re ults of the meeting showed that 
the annual sardine catch in the Mediter
ranean ca was dccrca cd by 50 per cent, 
and it is anticipated the completion of 
the project may lower the catch to 25 
per cent, or le , of its original figure, 
thus eliminating a major industry from 
the ~1editerranean economy. At this 
date the total effects of this project arc 
not yet known. Evidence also indicates 
that the Schistosomiasis di ease will 
rapidly increase in portions of Egypt. 
Thi disease, producing irritability of 
the bladder and dysentery, enters the 
body by the alimentary tract, especially 
by drinking water, or through the kin of 
per ons bathing or wading in infested 
water . One of the alternate ho t of the 
organi m re pon iblc for this di case is a 
snail common to the waters of the Nile; 
thus as va t areas are flooded by the 
backwaters of the new dam the range 
of the infected snail will be greatly 
extended. 

"Our environment is a vast complex 
incapable of being grasped by understanding 
any one of its parts." 
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uch environmental alterations as the 
Aswan Dam point clearly to the gravity 
of unplanned adjustments of our en
vironment. The complexities involving 
the interactions of physical, social, spa-

tial, and biological relationships are in
deed difficult to determine and thus far 
are, at best, poorly understood. The 
need for ba ic research is clearly e, ·ident, 
but I would caution these amc re earch. 



rr to a\'oid the pitfall of examining 
l'ach of the c facet as a separate entity. 
In the word of Dr. 'feh·in A. B rnarde, 
of the Hahnemann Medical College and 
IJo pita! in Philadelphia "our environ
ment i a vast complex incapable of 
being grasped by under tanding any one 
of its parts." Only by con idcring our 
t•m·ironmcnt as a true sy tem with inter
related parts is this research relevant. 

;\fuch of the popular writing today 
concerning "ecology," "our environ
ment," "pollution," etc., is meant to 
appeal to the ma c and contributes 
little toward oh-ing the ba ic problems 
of our cm ironment. \ \lriters who have 
een the smog of Los Angele , the con

tamination of Lake Erie or the Hudson 
Ri\cr, the strip mining de truction of 
eastern Kentucky, southwe tern Vir
~inia, and outhern West Virginia, or the 
comer ion of east coast salt water 
mar ·hes into housing development , 
ha\·e uddenly cast thcmselve into the 
role of "ecological avior." Within cer
tain limit I readily admit that they are 
p 1forming a service to our ocicty by 
focusing attention on environmental 
problem . On the other hand, I am 
omewhat bothered by the possibility of 

our ociety actually becoming indifferent 
toward the program designed to elimi
nate the c problem bccau c of boredom 
produced by constant bombardment and 
aturation by all n w media. This latter 

alternati\ e is one which we cannot 
afford, especially since we do have the 
technological knowledge, in many in-
tance . to begin the nccc ary clean-up 

programs. 

. The challenge confronting all respon
ible colleges and univcr itics today is to 

c tabli h the role they must play in the 

forthcoming assault on environmental 
prob! m . The question is not whether 
we participate actively, for if we are 
iruly a re pon ible educational institu
tion, our participation may be assumed. 
The ba ic issue is: To what extent do we 
feel we can participate and make a 
worthwhile and relevant contribution 
toward solving these problems? 

Washington and Lee niversity mu t 
oon address itself to this particular i sue. 
Quite obviously we cannot cs tab Ii h a 
broad-based curriculum aimed at devel
oping a new Department of Environ
mental tudies, although omc schools 
such as the nivcrsity of \ i consin, 
Univer ity of Louisville, and the niver-
ity of irginia have already taken such 
teps. The initial and continuing costs, in 

terms of both pace and money, make 
uch an effort prohibitive for mo t 

smaller in titutions. 

From my own consideration , I would 
like to sec Washington and Lee's role 
develop along two separate, but cer
tainly interrelated lines. ( 1) There 
cxi ts, within the present framework of 
the nivcr ity, the po ibility of estab
lishing an interdisciplinary approach to 
an environmental studies program for 
undergraduates. hould the nivcr ity 
find enough interest in such a program, 
the precedents have already been estab
lished. Interdepartmental programs 
already cxi t for pre-medical and 
chemical-engineering students at Wash
ington and Lee. In addition, uch a pro
gram would certainly harmonize with 
the recent changes in curriculum flexi
bility. Dr. F. Kenneth Hare of the ni
vcr ity of Toronto has uggestcd that 
such intcrdi ciplinary programs must 
by ncce sity be quite flexible and syn
the izing in method and approach. This 

i in oppo ition to most intcrdi ciplinary 
programs whi h u ually end up with the 
ame analytical approach a their com

prising discipline . (2) The second 
approach which the University might 
undertake would be in the area of 
further focusing attention to environ
mental problems. This latter role would 
include not only our own students but 
local citizens as well . Lecturers from 
other campu es and governmental 
agencic , ympo ia by our own students 
and faculty and lectures by our own 
fa ulty to local civic and service organi
zations would all lend impetus to such 
a program. 

tudent interest in this timely and 
critical topic ha already been demon
strated on the Wa hington and Lee 
am pus. On April 22, the students 

organized and participated in a Earth 
Day "teach-in" on environmental prob
lems. Rcspon c such as this arc be
coming the rul rather than the excep
tion throughout the nited tates. 

From the previous di cussion it is 
quite evident that mo t of the present 
day problem concerning our environs 
arc the re ult of years of apathy. Within 
our soci ty this cntiment cannot be 
allowed to continue unchallenged. Our 
environm ntal problems can be reme
died only by a responsive and well
informed public. 

Thomas G. Nye, JI, a specialist in 
ecology, has been teaching biology at 
Washington and Lee since 1966. A 1959 
graduate of Fairmont State College, he 
holds an M.S. in botany and a Ph.D. in 
biological science from the University 
of Kentucky. 
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is a sinale model aoorooriata 
by Andrew W. McThenia, Jr. Assistant Professor of Law 

Profc or Graebner's addres was note. 
worthy in many re pect . I lis urn-y of 
the many ills facing our ociety wa ele
gant, and he wa generally successful in 
avoiding the u ual rhetoric so common 
to commemorati,·e occasions. ince 
hearing the addrc. s, however, I haw 
been puuled about his conclusion . 

After his survey of the human condi
tion and hi diagno i that we arc ". eizt•d 
by a paraly i of the will," he conclude 
that the hope for Western man lie in 
education. I thi. guarded optimism? 
Is he aying that although all of our 
in titution (i.e. political, economic, 
religiou , a well as educational I seem 
paralyzrd at the moment, they are capa
ble of reform and can be made to work? 
Or, i he aying, on the other hand, that 
we arc a decaying world rnled by tech
nology and that the only salvation to 
man' dilemma lie in education? If the 
latter, then there is clearly no justifica
tion for an optimi tic outlook. 

The quanda1-y pre ented is not an idle 
one, for as Professor Graebncr him elf 
illu trate , there is little hi toric evidence 
to upport a claim of superiority for the 
univcr ity o,er other major institutions 
of society. In fact, the evidence may well 
point to th oppo ite onclu ion. If other 
in titution arc paralyzed, the univcr ity 
cannot long survive no matter how much 
tinkering is done with its tructurc. If, 
however, the other in titution of society 
can manage omc reforms and face the 
"nc\\ age'' as described by Profc or 
,racbncr, then and only then can the 

univer ity survive. In the proces of that 
un ival it mar, along the way, make 

some po itivc contributions to the "new 
age." 

I want to believe that Profc or 
(;racbncr choo e the optimi tic path 



-

1or all 01 hiaher education? 

with the univer ity struggling for reform 
· tandem with the other in titutions in 
in h .. 
society. However, I am oft c op1mon 
that little uccc ful reform can come 
bout unle the institution under con-a . 

•idcration has some clear idea of its 
reason for being. 

Higher education apparently i so 
di. traught at the moment that it is in
capable of a king this sort ~f quc tio~. It 
seem that the questions bemg asked m 
and around univer ities arc "who" or 
organizational quc tions. Who shall 
make policy? Who governs university 
affair·? The attitude seems to be that if 
we an. wer the structural or organiza
tional questions we will not have to a k 
th<' "why" or "what for' questions 
which ar profoundly more difficult. 
\\ hat are the purposes of the university? 
The re olution of that kind of qu tion 
may well determine who hould run it. 

There arc at least two models of the 
uniwrsity which arc a sumed to exist, 
and (•ach seems to be more or less con
tradictory of the other. Profe sor Gracb
ncr himself use language common to 
both chools of thought. One model, 
which might be called the Barzun model, 
is described by Prof sor Graebner as 
follows: 

Although it is not easy to define a 
liberal education, that education has 
ahcays sought the refinement of the 
rational process, the search for the 
mrn11ing of things and the relation
s/zips among them; to enrich the 
J1leasure that comes from the contact 
with the veal minds of the past. Its 
fundamental jJUrpose has always been 
to help J1eojJle make up their own 
minds, to learn to think. It creates the 
individual - the individual who sets 
about using his talents in his own way 

to achieve all that is to be achieved by 
him in science, art, literature, and 
philosophy. 

He al o refers approvingly to John 
Fischer's model of" urvival ." That 
concept, combined with the exortation 
to relevance, is enough to end a Barzun 
humani t to the barricades. I certainly 
agree with his ob ervation that Ameri
can liberal education has not achieved 
the goals it set for it elf, but I would ask 
the question: Is that any reason to 
abandon it? One of the reasons for this 
failure is the continuing fragmentation 
within the university which denies the 
existence of any real unifying philos
ophy. It occurs to me that John Fischer's 
unifying concept of survival docs not 
provide much synthc is. In fact, it may 
lead to greater fragmentation. I am not 
quite ure what "relevance" means in 
the current debate over the university. 
Relevance to whom and for what? Many 
adherents of the concept propose actions 
which are in the long run not relevant 
but trivial. 

One of the faults within the university 
( and perhaps with thi paper itself) is 
that we all too often a sumc that a ingle 
model is appropriate for all of higher 
education. The educational world, like 
most of the rest of society, has a propen
sity for emulation. Whatever is right 
for Berkeley must be right for everyone 
else. Even the mailer college depend 
for their teaching per onncl on the 
whims of the major graduate school . o 
the follow-the-leader influence filters 
all the way down to th level of Wash
ington and Lee. Other than institutional 
size, there is really very littl diversity 
within the world of higher education. 
Contemporary standards of succes 
accreditation and other forms of profc -

sionali m deny the possibility of 
pluralism. \ hat is for one institution a 
succe sful experiment become , if that 
institution i sufficiently pre tigiou , the 
norm for all. If the in titution i not 
prestigious in the first in tance, it i 
unlikely to experiment and risk the corn 
of the intellectual elite. early all of the 
higher education ecms to suffer the 
same identity crisis, and yet few in titu
tion are brave enough to strike out on 
their own because they are fearful of 
losing the aura of respectibility. I wonder 
what would happen if there were a 
wholesale rejection of accreditation 
and other profe ional influ nces within 
American universities. That is, of cour e, 
a radical proposal, and incc I am not 
charged with the task of administering 
in that anarchic world, I am open to the 
charge of making irresponsible sugges
tions. 

However, the danger of choosing one 
model for all Academe is that comments 
uch as Profcs or Graebncr' are often 

met with unusual hostility by those hide
bound in their present ivy worlds. I did 
not receive his remarks in that fashion, 
and although I am not urc I would 
want to att nd " urvival ," I think the 
addrc focused on the right question. 
I enjoyed it. 

Andrew W. McThenia, Jr., an ardent 
conservationist, has been a member of 
the faculty of the School of Law since 
1967. He was graduated from Washing
ton and Lee in 1958; he received an 
M.A. from Columbia in 1960 and his law 
degree from Washington and Lee in 
1963. 
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s a sociologi t, I was very much intere ted in what 
Profc or Gracbncr had to ay about the urrent tate of 
American ociety. I u pcct that his pcech contained 
nothing urpri ing to his listeners, for what he had to say is 
being echoed con tantly on television, in the pre , and from 
lectc1 n and pulpit throughout the nation: that the i\Ial-
thu ian pectrc, or its modem-day manifr tation thereof, ha 
been re, ived, that we have discover d collectively the reality 
of pollution in our waterway. and lake , and in the air that 
we breathe, and that we arc being hown dramatically how 
our re ourccs arc being depicted at an alarming rate. And 
pcrhap more ignificantly, that we arc being made increa -
ingly aware of the true state of violence which we as 
Americans arc capable of reaching in our ociety. 

the 
SOCiOIOUiSt 
has 
not 

by Emory Kimbrough, Jr. 
Prof 1·ssor of Sociology 

been 
exactly 
liddlina 



Gi\'en this, the question which I wish to raise here is what, 
if anything, ha. the sociologist qua sociologist to say about 
the situation of which _Professor Graebner speaks. Docs the 
sociologist ha\·e special insights that would give him greater 
comprehension of our condition; docs he possess special 
techniques which he can apply to a given situation in order 
to achic\·c a higher level of analysis, and hence contribute to 
the amelioration of social ills; and finally, has he to date 
done \·cry much to contribute to the solution of the various 
problems which afflict this society? 

I wish that I could answer these questions in the affirma
tive, but I cannot, and in the remarks to follow, I hope some 
light can be shed on why the an wers are not affirmative 
ones. And here and there, I hope to suggest what sociology 
can say and has said about our social condition. 

I would begin by suggesting that the sociologist has not, 
over the long haul, had too much to say about current social 
ills because he has been too busy doing other things in his 
professional capacity. In the years following the Great 
Depression until comparatively recently, the American 
universities which train professional sociologi ts devoted 
rela tively little emphasis to social problems, except for a few 
"service" courses on social deviance and social disorganiza
tion, and in some institutions courses loosely labelled "crimin
ology." The concern of the graduate departments of 
sociology was with the training of "methodologists" concen

trating on ever narrowing "specialties" such as social 
stratification, industrial sociology, political sociology, or the 
sociology of the family, to name only a very few. At least in 
my time as a graduate student the division of labor decreed 
that the social welfare people (generally C\·aluated as a 
generally inferior caste of students and professionals ) should 
worry about social problems, whereas the sociologists should 
be concerned with making of the discipline a "science," and 
all that such entailed. Hence, the curricular bill of fare was 
dominated by courses in research design, statistics, and the 
like. 

Implicit in all of this was the attempt of sociology as an 
academic discipline to shed the "do-gooder" and reformer 
image and to assume instead the image of the white-coated 
cientist in his exotic equipment-ladened laboratory, making 

important discoveries about the social behavior of man, and 
in all honesty, it would have to be admitted that the desire 

for increased prestige in Academe was not the least of the 
motives invoked here. 

1ow what arguments did sociologists make out of all of 
this? First of all, they would have denied that they were 
uninterested as sociologists and prirntc citizens in social 
problems, but would ha\·c gone on to argue that before a 
discipline can bring about any positive effects upon a prob
lem condition, and/or develop any useful insights into it. it 
would be incumbent upon that discipline to develop as far 
as po sible its analytical tools; to be more specific, before the 
ociologist could comment intelligently and u cfully on any 

problem - juvenile delinquency, for instance - he had 
better have reliable and valid analytical procedures at his 
disposal for the study of that problem. 

The attitude that I have discussed above has dominated 
American sociology in the past, and is certainly the dominant 
orientation among the "E tablishlllcnt" savants in the disci
pline domiciled in the most influential univer ity graduate 
departments, and at lea t until recently, the effect has been 
to deflect sociological attention away from many of the 
concerns that face contemporary society. This situation ha 
not gone unnoticed by others, especially the press in this 
country. The N ew York Times periodically asks why the 
social scientist has said or done so very little about the current 
problems to which the same distinguished newspaper 
devotes so much space in its column day after day. Others 
note the great foundation and governmental grants to 
universities for use in the social sciences, and how small the 
useful return these huge investments apparently have 
brought, and the general public wonders why tax dollars 
should go to support departments of sociology when they 
seem to contribute very little, if anything, to traightening up 
the mess human beings have made of their physical and 
social world. 

But all of the blame should not be heaped upon the 
sociologist, for there arc some other factors which have 
operated in the past to decrease his overall effectiveness in 
the problems area. One of the most important of these 
factors is the sheer complexity of hi subject matter, and how 
essentially weak are the tools of analysis available to him in 
the pursuit of his task. 

Let us take the example of juvenile delinquency. If one 
were charged with the task of "explaining" this phenomenon, 
and with the further task of coming up with effective 
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solutions to the same, he would have to isolate literally dozens 
of variables interrelat d in an incredibly complex fa hion to 
do so; the ante can be aid for virtually very other problem. 
Given the paucity of r ource availabl for attempting to 
analyze a given so ial condition, is it any wonder that 
div rs interpretation arc pos ible concerning a condition 
uch as juvenile dclinquencr, and that there is a con
iderable amount of conflict in the theoric that purport to 

··explain" thi condition to u ? I think not. 

And I hould ha ten to add at this point that one of the 
problems ociologr had had to face is that too much i 
expected from it, given the interprctativ power which the 
di ipline has been able to achieve in many problem area 
and for other rca on ; we can thu fa hion area onable 
answer to the 'l'w York Times' critici m: sociology i not 
yet able to pro, ide the sort of an wcr that the Times and 
the general public would like to have, and fmther, that no 
answer at all is better than a half-baked on·, for the latter 
can be dangerou to the national welfare. Let it be aid, 
therefore, that the o iologist ha not be n exactly fiddling 
while the treet of Washington, D troit, \ atts, and ewark 
go up in flam , for he has been trying to perfect the tools 
of hi trade. 

Today the ocial cienc , and e pecially ociology, are 
being ailed to ta k for their failure to b more active in the 
olution of America's ills, and what i ignificant here for 
ociology i the development of critici 111 from within the 

disciplinl; we have already mentioned what has been going 
on out ide. An increa ingly trong, highly, ocal minority of 
graduate student and th younger professor (along with a 
few enior profc or ) have begun to question the "object
ive," \ :alue-frc •" orientation of sociology, and have become 
concerned and invoh-cd with ocial i uc , uch a poverty, 
Vietnam,, iolencc, racial di crimination, to name a few· by 
concn1ll'd i meant taking an acti,e tand with re p ct to 
the amelioration of the veral conditions. This new posi-
tion argue in e en e that following the "value-free" 
canon, long on idcred a fundamental fact of the exi tence 
of the di ciplinc, i rcallr nothing le than ad vice employed 
by i:hc ociologi t to amid becoming concerned with the 
pre ing ocial prnblcn1 of the day: in other word , the 
. ociologi t who goes along with the traditional dedication to 
the cientific canon i rcfu ing to contribute hi pecializcd 
knowledge toward the betterment of man. Implicit in this 
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argument i the point that if ociology remains uncommitted, 
if it remain of littl po itivc utility to ociety then it right 
to a prcmanent place in the univcr ity i dubious. And 
further, om critics f ar that ociology i being u ed as an 
instrument by the c tabli hed order to further its interest , 
whatever tho e intcrc ts might b at a given time. 

This is not the place to make a judgment as to who i 
correct concerning the proper role of ociologr in con
temporarr ociety; howev r, thi onflict ituation being 
fought out in ociologr as well as the oth r social cicnces 
( and a number of the humanitic as well ) is av ry impor
tant a pcct of the pre nt structure of modern Am rican 
sociology. 

o far, we have b n concerned with why ociologr /zar 
not had very much to ay about our variou ocial prblcm . 
Is there anything that we can say about th positive contri
bution that ociology ha made and/or i making? I think 
ther is. First of all, let us take a look at the accomplish
ments in the area of methodological procedures. \ ithout 
getting immer d in what has developed into a most 
complex and ever e otcric . pe ialty, uffice it to ay that the 
ociologist has made ound progre sin developing techniques 

of a wide variety which help him to measure and interpret 
many aspects of human social behavior: attitude measure
ment procedures, techniques for analyzing group behavior, 
techniques designed to get at the way individuals perceive 
various situations, experimental design strategic , etc. The 
achievements in this area can be seen clearly when comparing 
earlier sociological methods textbooks with modern ones. 
With the advent of the high-speed computer, even greater 
strides have been forthcoming in data processing and 
analysis. In sum, very impressive strides have been made in 
methodology by all of the social sciences. We would be 
quick to point out, however, that in this respect they are 
still in th pioneering stage, or not too far removed from it. 

I think it can be argued with authority, therefore, that 
the sociologist has made some contribution to an under
standing of the social problems of the day via efforts in 
perfecting the analytical tools of the trade; one associated 
problem which should be mentioned is the lack of communi
cation which still exists between those who are expert in 
analysis techniques and those who must deal with the prob
lems on a day-to-day, involved basis - persons who might 
not be skilled in using such techniques. But progress is being 



made in diminishing this gap: social workers, planners, even 
administrators of social agencies of one kind or another, etc., 
arc increasingly well-versed in the techniques of the social 
sciences, and this bodes well for the future in coping 
intelligently with social problems. 

What can we say has been the case for specific problem 
areas? Unfortunately we are not able to explore this very 
important area in the detail that it deserves, but a few points 
can be made. There is no doubt that the contemporary 
ociologist is much more sensitized to specific problems than 

was the case earlier, and this sensitivity does involve concern 
with the applied or action aspect. Hopefully this will lead to 
a fruitful union of theory, research, and action programs 
which, in the long run, would operate to the benefit of all 
concerned. 

Another point is that our knowledge about specific prob
lems is expanding, and doubtlessly will continue to do so. We 
know much more about the dynamics of racial prejudice 
today than we did in the past, although we do not know 
enough. We know more about poverty, including such 
aspects of the question as the poverty cycle, more about 
what types of programs can be expected to work, as con
trasted with those which will not. We are beginning to 
understand more about urban ecology, and the balance that 
must exist between the human and the environmental 
dimensions. In these and in many other problem areas, our . 
knowledge is being expanded, but still not nearly enough. 

Therefore, on the basis of what we have done in sociology 
thus far, I for one believe that we can make some specific 
points concerning our general social problem situation. I 
think we realize first of all that the various social conditions 
which Professor Graebner discus ed in his speech are not 
isolated from one another, but in fact are related in a very 
complex cau al nexus. We know, for instance, that crime is 
related to poor hou ing, to poverty, to racial discrimination, 
and to a number of other factors. We know in addition that 
to cope with crime, the entire social setting must be involved, 
and here we mean everything from hou ing to the basic 
values to which the community adheres. And we know that 
closely linked to all of this is the general issue of population 
( the question of increasing numbers, the implications of the 
dramatic migratory flows that this nation has experienced in 
this century - from Europe to America, from the outh to 
the 1orth, East to West, rural to urban, and urban to 

suburban - the changing age composition of the population, 
and other aspects of population) . 

Our researches into these and other areas have sensitized 
us to the necessity of looking at the gestalt, the total picture 
with its complicated web of related problems, and this 
prospective has in the long run contributed much to our 
knowledge relating to social behavior. Finally, a indicated 
earlier, if we have not developed a comprehensive model for 
the analysis of the social ills that beset us, we have at least 
made progre s in developing small-scale theories and 
methodological procedures of modest analytical power, and 
this certainly means progre s. 

This, then, is where I think sociology stands vis-a-vis the 
nation's social problem situation today. There is one final 
item that I find most encouraging as well as gratifying -
the recent upsurge of interest in these matters shown by 
undergraduates in most American colleges - and this 
applies to Washington and Lee as well. As a product of the 
collegiate generation of the apathetic I 950's, I was at first 
personally somewhat dubious at this new-found concern, 
and in fact di trustful as to the motives involved. But now I 
am led to believe that we have here a concerned, enlightened, 
and even committed generation, that our problems courses, 
often considered "gut," or "nuts and slut ," courses are 
sought not only for the grade, but for what the student can 
learn, and perhap apply. If this be true, my level of alarm 
for the future of the nation, especially con idering its 
pressing social problems, is somewhat reduced. 

Certainly Profe sor Graebner's prognosis is not comfort
ing: he may be right, and we may uccumb to pollution, be 
crowded to death, be attacked in the streets, and watch our 
cities go up in flame ; but on the other hand, we just might 
be witnessing the coming of age of a generation which will 
join with the social scientist and social reformer in laying the 
groundwork for a world drastically different from the one 
many of us fear will come about. I, for one, am encouraged 
over the prospect. 

Emory Kimbrough, Jr., is a graduate of Davidrnn College 
and holds .M.A. and Ph.D. degri es from the University of 
.\'orth Carolina. He has bl'l'n a member of the Washington 
and Leef acuity sinci I 962 and became l11·ad of the 
Dc/Jarlml'1lt of ociology in 1967. 
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the mountains I live not in myself, but I become 
Portion of that around me; and to me 
High mountains are a feeling, but the hum 
Of human cities torture. 

-Lord Byron, Childe Harold 



Steeped in the romanticism of yesteryear, we think of mountains in 
terms of crystal-clear air, clear mountain brooks, and paths cushioned with 
pine needles. But pollution has taken to the mountains as well as 
to the cities. Within a few minutes of the Washington and Lee campus 
you'll find scenes like these. Saw mills, institutions, and small industries 
shove their stacks above the trees and belch smoke over the countryside, 
creating an unusual haze across the Blue Ridge mountains. 
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The streams that once held trout now are loaded with 
contaminants ... DDT washed from the soil of 

mountain farms, foaming detergents from communities 
that have no sewage treatment plants, chemicals from 

small industrial firms that have moved into the mountains 
in search of cheap labor - and cheaper disposal of their 

waste materials. 

Instead of being cushioned with pine needles, the 
mountain paths are paved with empty beer cans and 

with the refuse of careless campers who find it easier to 
fling bags of trash into the bushes than to carry it back 

to the cities and dispose of it there. 



31 



\\'ith greater and greater frequency, motorists get rid of their 
old cars by parking them near a mountain tream stripping them 
of anything usable. and then de. crting them to the clements. But 
the elem<'nt. won·t ha,e thC'm, and the carcas. cs rot away, a blemish 
on th<' land cape, until a few boys eager to display their manly 
mu cles topple the wreck. into the stream bed. 

G11at thinRs arc done wizen men and mountains meet; 
This is not done by jostling in the street. 

- William Blake, Gnomic Verses 



In the decade between now and then, our colleges and 
universities must face some large and perplexing issues 

NL 'ETEEN EIGHTY! A few month ago the date had a comforLing re
moteness about it. It was detached from today' reality; too distant to 
worry about. But now, with the advent of a new decade, 1980 ud
denly has become the next milepost to trivc for. Suddenly, for the 
nation's colleges and univer itie and tho e who care about them, 1980 
is not so far away after all. 



Campus disruptions: 
a burning issue 

for the Seventies 

Had 

Last year's record 
disrup- Had 

tive violent 
protests protests 

Public universities 43.0% 13.1% 
Private un iversities ... .... . .... . 70.5% 34.4% 
Public 4-yr col leges ........... . 21.7% 8.0% 
Private nonsectarian 4-yr colleges. 42.6% 7.3% 
Protestant 4-yr colleges . .. . . . . . 17.8% 1.7% 
Catholic 4-yr colleges ........ . . 8.5% 2.6% 
Private 2-yr colleges ........... . 0.0% 0.0% 
Public 2-yr colleges ........... . 10.4% 4.5% 

BETWEEN NOW AND THEN, our colleges and uni
versities will have more changes to make, more 
major issues to confront, more problems to olve, 

more demands to meet, than in any comparable period in their history. 
Jn 1980 they also will have: 
► More students to serve-an estimated 11.5-million, compared to 

ome 7.5-million today. 
► More profes ional staff members to employ-a projected 1.1-

million, compared to 785 ,000 today. 
► Bigger budgets to meet-an estimated $39-bi llion in uninftated, 

1968-69 dollars, nearly double the number of today. 
► Larger salaries to pay-$ 16,532 in 1968-69 dollars for the 

average full-time faculty member, compared to $ 11 ,595 last year. 
► More library books to buy-half a billion dollars' worth, com

pared to $200-million last year. 
► New programs that are not yet even in existence-with an an

nual cost of $4.7-billion. 
Tho e are careful , well-founded projections, prepared by one of the 

leading economi ts of higher education , Howard R. Bowen . Yet they 
are only one indication of what is becoming more and more evident 
in every re pect, as our colleges and universities look to 1980: 

No decade in the history of higher education-not even the eventful 
one just ended, with its meteoric record of growth-has come close to 
what the Seventies are shaping up to be. 

BEFORE THEY CAN GET THERE, the colleges and 
universities will be put to a severe test of their 
resiliency, re ourcefulne s, and trength. 

No newspaper reader or television viewer needs to be told why. 
Many colleges and universities enter the Seventies with a burden ome 
inheritance: a legacy of dissatisfaction, unrest, and disorder on their 
campu es that has no historical parallel. It will be one of the great 
i ues of the new decade. 

La t academic year alone, the American Council on Education 
found that 524 of the country's 2,342 institutions of higher education 
experienced disruptive campus prote ts. The consequences ranged from 
the occupation of buildings at 275 institutions to the death of one or 
more persons at eight institutions. In the first eight month of 1969, 
an insurance-industry clearinghouse reported, campus disruptions cau ed 
$8.9-million in property damage. 

ome types of colleges and universities were harder-hit than other -
but no type except private two-yea r colleges e caped completely. (See 
the table at le/ t for the American Council on Education's breakdown 
of disruptive and violent protests, according to the kinds of institution 
that underwent them.) 

Harold Hodgkinson, of the Center for Re earch and Development 
in Higher Education at the Univer ity of California, studied more than 
I ,200 campu e and found another ignificant fact: the bigger an in titu
tion' enrollment, the greater the likelihood that disruption took place. 
For in lance: 
► Of 501 in titutions with fewer than 1,000 tudents, only 14 per 

cent reported that the level of protest had increased on their campu es 
over the pa t 10 years. 



► Of 32 institutions enrolling between 15,000 and 25,000 students, 
75 per cent reported an increase in protests. 
► Of 9 institutions with more than 25,000 students, all but one 

reported that protests had increased. 
This relationship between enrollments and protests, Mr. Hodgkinson 

di covered, held true in both the public and the private colleges and 
univer ities: 

"The public in titutions which report an increase in prote t have a 
mean size of almo t triple the public institutions that report no change 
in prote t," he found. "The nonsectarian institutions that report in
crea ed protest are more than twice the ize of the nonsectarian institu
tion that report no change in protest." 

Another key finding: among the faculties at prote t-prone institu
tions, these characteristic were common: "intere t in research, lack of 
interest in teaching, lack of loyalty to the institution, and support of 
dis ident student ." 

or--contrary to popular opinion-were prote ts confined to one 
or two parts of the country (imagined by many to be the East and West 
Coa ts). Mr. Hodgkin on found no region in which fewer than I 9 per 
cent of all college and university campu e had been hit by protests. 

" It i very clear from our data," he reported, " that, although ome 
areas have had more student protest than other , there is no 'safe' 
region of the country." 

.-

No campus in any 
region is really 
'safe' from protest 

~ ;_ 

' 



Some ominous 
reports from 

the high schools 

WHAT WILL BE THE PICTURE by the end of the 
decade? Will campus disruptions continue-and 
perhaps spread-throughout the Seventies? No 

questions facing the colleges and universities today are more critical, 
or more difficult to answer with certainty. 

On the dark side are reports from hundreds of high schools to the 
effect that '·the colleges have seen nothing, yet." The National Asso
ciation of Secondary School Principals, in a random survey, found that 
59 per cent of 1,026 senior and junior high schools had experienced 
some form of student protest last year. A U.S. Office of Education 
official termed the high school disorders "usually more precipitous, 
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spontaneous, and riotlikc'' than tho e in the colleges. What such 
rumbling may presage for the college and univer ities to which many 
of the high chool student are bound, one can only speculate. 

Even o, on many campuse , there i a guarded optimi m. "I know 
I may have to eat the e word tomorrow," said a univer ity official who 
had served with the ational Commi ion on the Cau es and Prevention 
of Violence, "but I think we may have turned the corner." Other echo 
his sentiment . 

"If anything," aid a dean who almo t superstitiou ly a ked that he 
not be identified by name, " the campu cs may be meeting their difficul
tic with greater ucce than is ociety generally-de pite the care 
headline . 

"The tudent di ati factions arc being dealt with , constructi vely, 
on many fronts. The unre t appear to be producing le s violence and 
more reasoned earcbes for remedie -although I still cross my finger 
when aying so." . 

Some observers see another reason for believing that the more de-
tructive form of tudent protest may be on the wane. Large numbers 

of student , including many campu activi t , appear to have been alien
ated thi year by the violent tactic of extreme radical . And deep 
divi ion have occurred in Students for a Democratic Society, the radical 
organization that wa involved in many earlier campus di ruption . 

In 1968, the radical gained many upporters among moderate tu
dent a a result of police method in breaking up some of their demon
strations. Thi year, the oppo ite ha occurred. Last fall, for example, 
the extremely radical "Weatherman" faction of Students for a Demo
cratic Society deliberately set out to provoke a violent police reaction 
in Chicago by sma hing windows and attacking bystander . To the 
Weathermen's disappointment, the police were so restrained that they 
won the prai e of many of their former critics-and not only large 
number of moderate student , but even a number of campus so chap
ters, said they had been "turned off'' by the extremi ts' violence. 

T he pre ident of the Univcr ity of Michigan, Robben Fleming, i 
among tho e who ee a le ening of student enthusia m for the extreme
radical approach. "I believe the violence and force will soon pass, 
becau e it ha o little support within the tudent body," he told an 
interviewer. "There i very little tudcnt upport for violence of any 
ki nd, even when it's directed at the university." 

At Harvard University, ccnc of angry student protc t a year ago, 
a visitor found a similar outlook. "Students eem to be moving away 
from a diffuse discontent and toward a redi covery of the value of 
workmanship," said the master of Eliot House, Alan E . Heimert. " It' 
a if they were saying, 'The revolution isn't right around the corner, 
so I'd better find my vocation and develop myself.' " 

Bruce Chalmer , ma ter of Winthrop House, saw "a kind of anti
toxin in students' blood" resulting from the 1969 disorders: "The di -
ruptiveness, emotional intcn ity, and lo of time and opportunity la t 
year," he aid, "have convinced people that, whatever happens, we mu t 
avoid replaying that cenario." 

A student found even more measurable evidence of the new mood: 
"At Lamont Library last week I had to wait 45 minutes to get a re erve 
book. La t pring, during final exam , there was no wait at all." 

Despite the scare 
headlines, a mood 
of cautious optimism 
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Many colleges have 
learned a lot 

from the disruptions 

The need now: 
to work on reform, 
calmly, reasonably 

PARTIALLY U DERLYING THE CAUTIOUS OPT! USM 

is a feeling that many colleges and universities
which, having been peaceful places • for decade , 

were unprepared and vulnerable when the fir t disruptions struck-have 
learned a lot in a short time. 

When they returned to many campuses last fall, students were greeted 
with what The Chronicle of Higher Education called "a combination of 
tern warnings against disruptions and conciliatory moves aimed at 

giving students a greater role in campu governance." 
Codes of discipline had been revised, and special efforts had been 

made to acquaint students with them. Security forces had been strength
ened. Many institutions made it clear that they were willing to seek 
court injunctions and would call the police if nece sary to keep the 
peace. 

Equally important, growing numbers of institution were recognizi ng 
that, behind the stridencies of protest, many student grievances were 
indeed legitimate. The institutions demon trated (not merely talked 
about) a new readiness to introduce reforms. While, in the early days 
of campus disruptions, some colleges and universities made ad hoc 
concessions to demonstrators under the threat and reality of violence, 
more and more now began to take the initiative of reform, themselves. 

The chancellor of the State University of ew York, Samuel B. Gould, 
described the challenge: 

"America's institutions of higher learning ... must do more than 
. make piecemeal concessions to change. They must cfo more than merely 
defend themselves. 

"They must take the initiative, take it in uch a way that there is 
never a doubt as to what they intend to achieve and how all the compo
nents of the institutions will be involved in achieving it. They must call 
together their keenest minds and their most humane ouls to sit and 
probe and question and plan and discard and replan-until a new 
concept of the university emerges, one which wilJ.--fit today's needs but 
will have its major thrust toward tomorrow's." 

IF THEY ARE TO ARRIVE AT THAT DATE in improved 
condition, however, more and more colleges and 
universities-and their constituencies-seem to be 

saying they must work out their reforms in an atmosphere of calm and 
reason. 

Cornell University's vice-president for public affairs, Steven Muller 
("My temperament has always been more activist than scholarly" ) , 
put it thus before the American Political Science Association: 

"The introduction of force into the university violates the very 
essence of academic freedom, which in its broadest sense is the freedom 
to inquire, and openly to proclaim and test conclusions resulting from 
inquiry .. .. 

"It should be possible within the university to gain attention and to 
make almost any point and to persuade others by the use of reason. 
Even if this is not always true, it is pos ible to accomplish these ends 
by nonviolent and by noncoercive means. 

"Those who choose to employ violence or coercion within the uni
versity cannot long remain there without de troying the whole fabric 



of the academic environment. Mo t of tho e who today believe other
wi e are, in fact, pitiable victim of the very degradation of alue they 
are a ttempting to combat." 

Chancellor Gould ha ob erved: 
" mong all ocial in titution today, the univer ity allow more 

di cn t, take freedom of mind and pirit more seriously, and, under 
considerable sufferance, labor to create a more ideal environment for 
free expre ion and for the free interchange of ideas and emotion than 
any other in tilution in the land ... . 

"But when di cnt evolves into di ruption , the univer ity, al o by its 
very nature, finds itself unable to cope ... without clouding the real 
issue beyond hope of rational re olution .... " 

The pre ident of the University of Minne ota, Malcolm Moo , aid 
not long ago: 

"The ill of our campu e and our society are too numerou , too 
scriou , and too fateful lo cau e anyone to belie e that erenity i the 
proper mark of an effective uni ersity or an effective intellectual com
munity. Even in calmer time any public college or univcr ity worthy 
of the name ha hou cd relati cly vocal individual and group of widely 
di erging political per ua ion .... The ociety which trie to get it 
children taught by fettered and fearful mind i trying not only to 
de troy it in titutions of higher learning, but al o to destroy it elf . ... 

"[But] . . . iolation of the right or property of other citizens, on 
or off the campu , i plainly \Hong. And it i plainly wrong no matter 
how high-minded the alleged motivation for uch activity. Beyond that, 
tho e who claim the right to interfere with the peech, or movement, or 
afcty, or in truction, or property of other on a campu -and claim 

that right becau c their hearts arc pure or their grievance great-de troy 
the climate of civility and freedom without which the uni er ity imply 
cannot function a an educating institution." 

Can dissent exist 
in a climate of 
freedom and civility? 



What part should 
students have in 

running a college? 

I 
i 
! 

THAT "CLIMATE OF CIVILITY AND FREEDOM" ap
pears to be necessary before the colleges and uru
versities can come to grips, succe fully, with 

many of the other major is ues that will confront them in the decade. 
Those issues are large and complex. They touch all parts of the 

college and university community-faculty, students, administrators, 
board members, and alumni-and they frequently involve large eg
ments of the public, as well. Many are controversial ; some are poten
tially explosive. Here is a sampling: 

► What is the student ' rightful role in the running of a college or 
university? Should they be represented on the in titution ' govern ing 
board? On faculty and admini trative committees? Should their evalua
tions of a teacher's performance in tbe classroom play a part in the 
advancement of his career? 

Trend: Although it is ju t getting under way, there's a definite move
ment toward giving student a greater voice in the affairs of many 
colleges and universities. At Wesleyan University, for example, the 
trustees henceforth will fill the office of chancellor by choo ing from 
the nominees of a student-faculty committee. At a number of in titu
tions, young alumni are being added to the governing boards, to intro
duce viewpoints that are clo er to the tudcnts'. Others are add ing 
students to committees or campus-wide governing groups. Teacher 
evaluations are becoming commonplace. 

Not everyone approve the trend. "I am convinced that repre enta
tion i not the clue to university improvement, indeed that if carried 
too far it could lead to disaster," aid the president of Yale nivcrsity, 
Kingman Brewster, Jr. He aid he believed most tudcnts were ' not 
sufficiently interested in devoting their time and attention to the running 
of the university to make.._it likely that participatory democracy' will be 
truly democratic," and that they would "rather have the policies of the 
university directed by the faculty and admini tration than by their clas -

I 
I 
I 
I mates." 
f\ To many observers' surpri e, Harold Hodgkinson' survey of stud nt 
[ t prote t, to which this report referred earlier, found that "the hypothesis 
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that increased student control in institutional policy-making would 
result in a decrease in student protest is not upported by our data at 
all. The reverse would eem to be more likely." Some 80 per cent of 
the 355 in titutions where pi;otests had increa cd over tbe past 10 years 
reported that the students' policy-making ro le had increa ed, too. 
► How can the advantages of higher education be e:dendcd to 

greater numbers of minority-group youth ? What if the quality of their 
pre-college preparation makes it difficult, if not impo ible, for many 
of them to meet the usual entrance requirement ? Should colleges 
modify tho e requirements and offer remedial cour es? Or should they 
maintain their standards, even if they bar the door to large numbers 
of di sadvantaged persons? 

Trend: A statement adopted this academic year by the ational 
As ociation of College Admissions Coun elors may contain ome clue . 
At least 10 per cent of a college's student body, it aid, hould be com
posed of minority students. At ]ea t half of those hould be "high-ri k" 
students who, by normal academic criteria, would not be expcctcrl to 
uccccd in coUcge. "Each college should elin1inate the use of aptitude 

te t core as a major factor in dete1mining eligibi lity for admis ion for 
minority tudent ," the admi sions coun elor ' statement said. 

A great increase in the part played by community and junior colleges 
also likely. The Joint Economic Committee of Congre s wa recently 

given this projection by Ralph W. Tyler, director emeritu of the Center 
for Advanced tudy in Behavioral Science at Stanford, Cal.: " [Two
ycar colleges] now enroll more than 20 per cent of all students in po t
high school in titutions, and at the rate these colleges are increa ing in 
number a well a in enrollment, it i afe to predict that 10 year from 
now 3-million tudent will be enrolled .. . representing one-third of 
the total post-high chool enrollment and approximately one-half of all 
fir t- and second-year tudents. 

"'Their importance is due to several factors. They are generally 
open-door college , enrolling nearly all high chool graduates or adult 
who apply. Becau e the tudenl represent a very wide range of back
ground and previous educational experience, the faculty generally 
recognizes the need for tudents to be helped to learn." 

What about the 
enrollment of youths 
from minority groups? 

/ 
,/ 



Negro institutions: 
what's their future 

in higher education? 
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► What i the future of the predominantly Negro in titution of 
higher education? 

Trend: Shortly after the current academic year began, the presidents 
of J J 1 predominantly egro college -"a trategic national re ource 
... more important to the national ecurity than those producing the 
technology for nuclear warfare," aid Herman H. Long, president of 
Talladega College-formed a new organization to advance their in titu
tion ' cau e. The move wa born of a feeling that the colleges were 
orphan in U.S. higher education, carrying a heavy re pon ibility for 
educating egro student yet receiving le · than their fair share of 
federal fund , tate appropriations, and private gift ; losing ome of 
their be t faculty member to traditionally white in titutions in the ru h 
to establi h "black tudie " program ; and ufiering tiff competition 
from the white college in the recruitment of top egro high chool 
graduates. 

► How can colleges and universitie , other than those with pre
dominantly black enrollment , be t meet the need and demands of non
white student '? hould they e tabli h special cour es, uch as black 
tudie ? Hire more nonwhite counselor , faculty members, admini -

trators? Accede to some egroes' demands for eparate dormitory 
facilities, tudent union , and dining-hall menus? 

Trend: "The black tudie question, like the black revolt as a whole, 
ha rai ed all the fundamental problem of cla power in American life, 
and the solution will have to run deep into the tructure of the in titu
tion them elve ," say a noted cholar in egro history, Eugene D. 
Genove e, chairman of the hi tory department at the Univer ity of 
Rochester. 

Three chool of thought on black studic now can be di cerned in 
American higher education. One, which include many older-generation 

egro educators, holds black tudies course in contempt. Another, 
at the oppo ite extreme, believe that college and univer itie mu t go 
to great length to atone for pa t inju tice to egroes. The third, 

between the fir t two group , feel that " ome forms of black tudies are 
legitimate intellectual pursuits," in the word of one clo e observer, 
"but that generaJly any uch program mu t fit the university's tradi
tional pattern ." The last group, mo t scholars now believe, is likely 
to prevail in the coming decade. 

As for eparati t movement on the campuses, mo t have run into 
provi ions of the federal Civil R ight Act of 1964, which bars di crimi
nation in hou ing and eating facilitie . 
► What should be the role or the faculty in governing an institution 

of higher education? When no cri is i pre ent, do mo t faculty mem
bers really want an active part in go ernance? Or, except for uper i ing 
the acad mic program, do they prefer to concentrate on their own 
teaching and re earch? 

Trend: In recent year , observer have noted that many faculty 
member were more intere ted in their di cipline -hi tory or phy ic 
or medicine-than in the institutions they happened to be working for 
at the time. Thi seemed not unnatural, ince more and more faculty 
member were moving from campu to campu and thus had Jes 
opportunity than their predece or to develop a strong loyalty to one 
ins ti tu tion. 



But it often meant that the general, day-to-day running of a college 
or university was left to administrative staff members, with faculty 
member devoting them elvc to their cholarly ubjeet-matter. 

Campus disorder appear to have arre ted this trend at ome colleges 
and univer itie , at lea t temporarily. Many faculty member -alarmed 
at the di ruption of cla se or feeling clo er to the tudent ' cau e than 
to admini trator and law officer -rekindled their intcre t in the institu
tion ' affair . At other in titution , ho, e er, a admini trator and 
tru tees responded to tudent demand by pre ing for academic re
form , at lea t some faculty members have re i ted changing their ways. 

aid the president f the Univer ity of Ma achu ett , John W. Lederle, 
not long ago: "Student are beginning to di cover that it is not the ad
mini tration that i the enemy, but ometime it i the faculty that drag 
it feet." Robert Taylor, vice-pre ident of the ni er ity of Wi con in, 
wa more optimi tic: student pre sure for academic reforms, he said, 
might "bring the profes ors back not only to teaching but to commit
ment to the in titution." 

The faculty: 
what is its role 
in campus governance? 
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Can the quality 
of teaching 

be improved? 

!. '( , I. 
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► How can the quality of college teaching be improved? In a sy -
tern in which the top academic degree, the Ph.D., is based largely on 
a man 's or woman' re earch, must teaching abilitie be neglected? In 
univer itics that place a trong empha is on research, how can ludent 
be as ured of a fair share of the faculty members' interest and attention 
in the clas room? 

Trend: The coming decade i likely to see an inten ified search for 
an answer to the teaching-"ver u "-re earch dilemma. "Typical Ph.D. 
traini11g is simply not appropriate to the task of undergraduate teaching 
and, in particular, to lower-division teaching in mo t college in this 
country," said E. Alden Dunham of the Carnegie Corporation, in a 
recent book. He recommended a new "teaching degree," putting "a 
direct focus upon undergraduate education." 

Similar proposals are being heard in many quarters. "The pectacular 
growth of two- and four-year colleges ha created the need for teachers 
who combine professional competence with teaching intere ts, but who 
neither desire nor are required to pursue research as a condition of their 
employment," said Herbert Wei inger, graduate dean at the State 
University of ew York at Stony Brook. He propo ed a two-track 
program for Ph.D. candidates: the traditional one for tho e aiming to 
teach at the graduate level, and a new track for students who want to 
teach undergraduates. The latter would teach for two years in commun
ity or four-year colleges in place of writing a research di ertation. 
► What changes hould be made in college and university curricula? 

To place more emphasis on true learning and le s on the attainment of 
grades, should "Pass" and "Fail" replace the customary grade of A, B, 

c, o, and F? 
Trend: Here, in the academic heart of the colleges and univers ities, 

some of the most exciting developments of the coming decade appear 
certain to take place. "From every quarter," said Michael Brick and 
Earl J . McGrath in a recent study for the Institute of Higher Education 
at Teachers College of Columbia University, "evidence is sugge ting 



that the 1970's will see vastly different colleges and universities from 
those of the 1960's." Interdisciplinary tudies, honors programs, inde
pendent study, undergraduate work abroad, community service proj
ects, work-study programs, and non-Western studie were some of the 
innovations being planned or under way at hundreds of institutions. 

Grading practices are being re-examined on many campuse . So are 
new approaches to instruction, such as television, teaching machine , 
language laboratories, comprehensi e examination . cw tyles in class
rooms and libraries are being tried out; students are evaluating faculty 
members' teaching performance and participating on faculty committees _ 
at more than 600 colleges, and plan for such activity are being made 
at several-score others. 

By 1980, the changes should be vast, indeed. 

BETWEEN ow AND THE BEGINNING of the next 
decade, one great i sue may underlie all the others 
-and all the others may become a part of it. 

When flatly stated, this i uc sound innocuous; yet its implications 
are o great that they can divide facultie , stir student , and raise pro
found philosophical and practical que tions among presidents, trustees, 
alumni, and legislators: 
► What shall be the nature of a college or university in our society? 
Unti l recently, almost by definition, a college or university was 

accepted as a neutral in the world's political and ideological arenas; 
as di pa sionate in a world of pa ions; a having what one observer 
called " the unique capacity to walk the razor's edge of being both in 
and out of the world, and yet imultaneously in a unique relationship 
with it." 

The college or university was expected to revere knowledge, wher
ever knowledge led. Even though its research and study might provide 
the means to develop more destructive weapons of war (as well as life
saving medicines, life- ustaining farming techniques, and life-enhancing 
intellectual in ights), it pursued learning for learning's sake and rarely 
questioned, or was questioned about, the validity of that process. 

The college or univer ity wa dedicated to the propo ition that there 
were more than one ide to every controversy, and that it would 
explore them all. The proponents of all side had a hearing in the 
academic world's scheme of things, yet the college or univer ity, 
sheltering and protecting them all, itself would take no stand. 

Today the concept that an in titution of higher education should be 
neutral in political and ocial controversies-regardles of it cholars' 
personal beliefs-is being challenged both on and off the campuses. 

Those who say the colleges and univer itie should be "politicized" 
argue that neutrality is unde irable, immoral-and impossible. They say 
the academic community mu t be respon ible, as Carl E. Schor ke, 
profe sor of hi tory at the University of California at Berkeley, wrote in 
Publications of the Modern Language Association, for the "implications 
of its finding for society and mankind." "The scholar's zeal for truth 
without consequence ," said Professor Schorske, has no place on the 
campus today. 

Julian Bond, a Negro member of the Georgia state senate, argued 

One great question 
will tower above 
all others 
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the point thus, before the annual meeting of the American Council on 
Education: 

"Man still makes war. He still in ists that one group subordinate its 
wishes and desires to that of another. He still insists on gathering 
material wealth at the expen e of his fellows and hi environment. Men 
and nations have grown arrogant, and the struggle of the Twentieth 
Century has continued. 

"And while the struggle has continued, the university has remained 
aloof, a center for the study of why man behaves as he does, but never a 
center for the study of how to make man behave in a civilized 
manner. ... 

"Until the univer ity develops a politics or-in better terms, perhaps, 
for this gathering-a curriculum and a discipline that stine war and 
poverty and racism, until then, the university will be in doubt." 

Needles to say, many per ons disagree that the college or university 
should be politicized. The Univer ity of Minnesota's President Malcolm 
Moos stated their case not long ago: 

"More difficult than the activism of violence is the activi m that 
eeks to convert univer ities, as institutions, into political partisans 

thumping for this or that ideological po ition. Yet the threat of this 
form of activi m is equally great, in that it carries with it a threat to 
the unique relationship between the university and external social and 
political institutions. 

"Specifically, universities are uniquely the place where ociety bui lds 
its capacity to gather, organize, and transmit knowledge; to analyze 
and clarify controverted issues; and to define alternative re pon es to 
issues. Ideology is properly an object of tudy or scholarship. But when 
it become the starting-point of intellect, it threatens the function 
uniquely cherished by institutions of learning. 

" ... It is still po sible for members of the university community
its faculty, its students, and its administrators-to participate fully and 
freely as individuals or in social group with particular political or ideo
logical purposes. The en tire concept of academic freedom, as developed 
on our campuses, pre upposes a role for the teacher as teacher, and 
the scholar as scholar, and the university as a place of teaching and 
learning which can flourish free from external political or ideological 
con traints. 

" ... Every cholar who is al o an active and perhaps pa sionate 
citizen .. . knows the pitfalls of ideology, fervor, and a priori truth 
as the starting-point of inquiry. He know the need to beware of hi 
own bia es in his relation with student , and hi need to protect their 
autonomy of choice as rigorously as he would protect his own .... 

"Like the individual scholar, the university it elf is no longer the 
dispassionate seeker after truth once it adopts controverted cau e 
which go beyond the duties of scholar hip, teaching, and learning. But 
unlike the individual scholar, the university has no colleague to light the 
fires of debate on controverted public i sue . And unlike the individual 
cholar, it cannot assert simply a personal choice or judgment when 

it enters the field of political partisanship, but mu t eem to as ert a 
corporate judgment which obligates, or impinge upon , or tower over 
what might be contrary choice by individual within it community. 

Should colleges 
and universities take 
ideological stands? 



"To this extent, it loses its unique identity among our ocial in titu
tions. And to this extent it diminishc its capacity to protect the climate 
of freedom which nourishes the efficiency of freedom ." 

WHAT WILL THE COLLEGE OR u IVERSITY be like, 
if it survive this tumultuous decade? If it come 
to grip ¼ith the formidable array of is uc that 

confront it? If it makes the painful dcci ions that meeting those i ucs 
will require? 

Along the way, how many of it alumni and alumnae will give it the 
understanding and support it mu t have if it is to . uni\ ? Even if they 
do not always agree in detail with it dcci ion , will they grant it the 
strength of their belief in it mi ion and it conscience? 

Illustrations by Jerry Dadds 

The report on this and the preceding 15 
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with all the points in thi report. All 
right re erved; no part may be repro
duced without express permission. 
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GENERAL LEE'S COLLEGE 
THE RISE A D GROWTH 
OF W ASHI GTO A D LEE U IVERSITY 

by Dr. Ollinger Crenshaw, Professor of History 
Published by Random Hou e, ew York 

Price: $10.00 

Th is book has deep meaning 
/or everyone who has shared th e 
Washington and L ee experience. 

For all, it is an important 
record of the development of one 
of the nation's great institut ions. 

Be sure to obtain a fir st edition copy. 
Fill in and mail the attached 

order form today. 

This book may have come as a bless
ing to revive the great spirit of 
Washington and Lee. There has never 
been more to be proud of on the Lex
ington campus- the book makes this 
clear. 

- Charleston ews and Courier 

The account is concise, yet rich in de
tail, with frequent touches of subtle 
humor. . . . The excellence of this 
volume fully justifies the enthusiasm 
with which it has already been received. 

- Lexington N ews-Gazette 

A pleasing, witty style and excellent use 
of quotations enliven the book ; descrip
tions of student activitie and vignettes 
of important persons are particularly 
interesting. 

- The Journal of Southern History 

THE BOOKSTORE 

The history of the college is intricately 
related to the history of the country 
itself, its prosperity, wars, d pres ions, 
changes in attitudes and in manners. 
Consequently, General Lee's College is a 
volume that will interest both friends 
of the college and those readers who are 
interested m outhern and American 
history. 

- Richmond Times-Dispatch 

Alumni of Washington and Lee will 
appreciate General Lee's College most. 
It will give pleasure and furnish impor
tant insights to all who appreciate the 
heritage of our state, region, and nation 
as well as the essential role of higher 
education in our efforts to cope with this 
time of turmoil. 

- Roanoke Times 

WA HI GTO A D LEE U IVERS/TY 
Lexington, Virginia 24450 

Plea e end me ____ copy (ies) of General Lee's College by Dr. Ollinger 
Cr n haw, a t $10.00 each. (Include 75 cents handling charges for ach copy 
purchased.) 

ame 

Address Zip Code 

Payment of$------- is enclosed. 
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29th Annual North-South All-Star Lacrosse Game * Wilson Field * Washington and Lee University * Saturday * June 13 * 1:30 * First Time 
North-South Game Held South Of Maryland * 
Players Best In Country * All Seniors Many 
All-Americas * Representing Top Lacrosse 
Teams In Nation Army Navy Maryland 

Johns Hopkins * Virginia * Yale * Princeton 
Syracuse Coaches * Al Pisano Of Army For 

North Buddy Beardmore Of Maryland For 
South South Leading Series 15·11·1 Also 

High School Exhibition Game Between New 
Jersey All-Stars And Baltimore County All-stars 

Announcement Of National Champion And 
Division Champions Most Valuable Player 
Award Reunion Of All Former Washington And 
Lee Lacrosse Players Tickets * Adults $2.50 

Students And Children $1.25 Write * North• 
South Game Committee * Doremus Gymnasium * Washington and Lee University * Lexington * 
Virginia * 24450 
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