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CHAPTER ONE
INTRODUCTION

The immediate purpose of this thesis is to
maie a sociological analysis of Washington and
Lee University as a Southern intellectual com-
" munity during the first three decades of the
rresent century.

It is not here suggested that Washington
and Lee was a "typical" Southern institution of
higher learniné - if aﬁy such typical college
or university existed. It identified itself
with the South, however, and in many ways was,
wherever 1t was known, regarded as Southern.

It was located in Virginia, that commonwealth
which more than any other, because of its antl-
guity, heritage, and leadership represented
to Southerners and Northerners alike "the"
South. It bore the name of two Virginlans -
and 1f Washington was the father of his whole
country, Lee was the great Southerner. For
five years the institution had been under the
presidency of Robert E. Lee, and for another
twenty-five under that of his son, George
Weshington Custis Lee. The student body was
drawn chiefly from the Scuth, over 90% being

from that area in 1S00.



The iInstitution thus Justifies the appel-
lation of Southern. It shared the attitudes
and preoccupations of literate Southerners, as
will be seen, but it alsc shared the external
conditions general throughout the whole Southern

at the time. There is no need to rehearse
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here the statistics on economics and industry,
on poverty and illiteracy, on public health,
transportation, rates of growth, or any other of
the indices that show how far the South lagged
behind the other regions of the nation. If
there were impedimente to progress in the other

institutions of the South, 1its institutions of
higher learning would also feel them. And so
they did.

The key words for soclological analysis are
the three qualifying terme aprlied to Washington
and Lee in the title of this study. The problem
to be studied involves community, intellectuality,
and Southernism at the university from 1900 to
1030. These three terms must be carefully de-
fined befeore stating the hypotheses to be examined
in relation to all three.

By community shall be meant a grour, mutually
inclusive, having two primary characteristics:

l. Within it the individual can have most

of the experiences snd conduct most

of the activities that are imrortant
to him.



2. It 1s bound together by a shared
sense of belonging and by the feeling
among 1its members that the group
defines f?r them thelir distinctive
identity.
Those persons comprising a community feel a sense
of belongingness, a sense of rapport with their
fellow members. The fact of community presupposes
a reason for its éxistence; that is, 1t presumes
thaet there is some centrality of purpose or mesn-
ing, some consensus as to ends and generally as
to means. Community often includes locale, as
it does in the case at hand; 1t need not do
s0, however, but rather need cnly define the group
identity.2 The crucial point is found in the
query, "What does the community stand for?" It
1s ecsentlally a matter of identlty - the identity
of individual members of the group expressed in
the general terms of community values or spirit.
Intellectuality 1s a little more difficult
to define. Any definitlion or set of definitions
would be unsatisfactory to some degree, and wculd
inevitably be assallable. The high degree of
subjJectivity present in the task of deflning

such a term as intellectuallity precludes unl-

versality of acceptance of definition. The
attempt has not been made, therefore, to arrive
at a definition th:st would be universally accep-

table. On the contrary, a single source has been
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purposely used, and the definition of intellectuality
has been based on that of Richard Hofstadter in

Anti-Intellectualism in America.’ In the pages

that follow, then, "intellectuality" shall mean
essentlially that quality defined in the following
paragraphs - gleaned for the most part from
Hofstadter's book.

Intellectuality has to do with a quality
of mentality, and is, as Hofstadter has said,
"the critical, creative, and contemplative side
of mind."* The intellectual regzrds knowing as
an end in 1tself, thrills with ideas for their
own sake. Intellectuality 1s contrasted with
professionalism in that the former seeks know-
ledge for the Joy of knowing while the latter
seeks knowledge as a device of practical appli-
cation. Intellectuality is not, then, essentially
the acquisition of facts for technical application;
it is, rather, learning for the pleasure of

5

learning. Again to quote Hofstadter, intellec-

tuality "implies a special sense of the ultimate
value in—existence of the act of comprehension."6
Baslic to intellectuality 1s this delight in
thoushtful activity. The meaning of intellectual
life lies not in acquiring neat collections of

on
truths, but in the speculation\bf/hnknowns, in the

exploration of new uncertainties.

There must be independent commitment to



ideas for Intellectuality to exist, but a severely
restricting commitment to a specilal or narrow

ldea or ldeology precludes intellectuality and
spawns fanaticism.

When one's concern for ideas, no matter

how dedicated and sincere, reduces them

to the service of some central limited

preconception or some wholly external

end, intellect gets swallowed by fanat-
= lcism.

The non-manirulative nature of true in-
tellectuality has been mentioned. A side to
intellectuality exists, however, which involves
ap;lication.8 The commitment of the intellectual
necessarily entails devotion - in the West, at
any rate - to such values as reason and Jjustice.
To turn a final time to Hofstadter:

« + « 1t 1s also true that intellectuals
are properly more responsive to such
values than others; and it is the his-
toric glory of the intellectual class

of the West in modern times that, of

all the classes which could be called

in any sense privileged, it has shown
the largest and most conslstent concern
for the well-being of the clacses which
lie below it in the social scale. Be-
hind the intellectuzl's feeling of
commitment 1s the belief that in some
measure the world should be made re-
sponsive to his capacity for rationality,
his passlion for justice and order: out
of this conviction arises much of his
value to menkind. . .

The finel term to be defined is that of

Southernism, which has to do largely with a

general and self-conscious philosophy of thought

and action. Perhaps it 1s advisable to point



out first what 1s not meant by Southernism; 1t 1s
not, as the word is used here, intended to mean
"the Scuthern Way of Life." It does not mean
simply the culture of the South. Rather it
designates a mental attitude which grew up during
and a2fter Reconstruction, and which flowered in
the early part of the twentieth century.
Southernism, as the term will be used here,
emerged after the devastation of the Civil War.
Fundamental tc this philosorhy born of defeat
wae a pre-occupetion with and 1dealization of
the Past.1o More than any other regiocn of the
United States the Scuth lived with (and to some
extent =t1l1l lives with) an acute awareness of
its by-gone culture. This pre-occupaticn took the
form of intense romanticlzing, and a2 pricture emerged
of an 1dyllic ante-bellum age when 2ll was sun-
shine and magnolias.11 Scuthernism was concerned
wilth a deep sensé of personal honor, with a
polished and highly complex institutionalized
socizl life, and with the cultivation of the
Ideal Gentleman as epitomized by Robert E. Lee.12
A "rolished and complex soclzl life" means, simply,
that there was a proclivity for and-evidence of
abundant activities and organizations of a purely
"social" nature.

Southernism 2lso included a profound sense

of difference from and opposition to the rest




of American culture. Progress - in education,

economics, or whatever - was held in mannerly

13

contempt if its birthplace was extra-Southern.

The defeated South clothed itself in

the sackcloth of the Lost Cause. It

bullt a psychological Chinese Wall sep-
arating the two parts of the o0ld nz=tion.
Memory of the War became the wedge of
separation in ways of thinking and living.1

4

These, then, are the three crucial phenomena
to be confronted: community, intellectuality, and
Socuthernism. Their Interrelations and inter-
dependencies form the basis for the central theme

of this investigation. The cardinal hypotheses

%

to be examined are these:

1. Whether the cult of Southernism, to
the degree that 1t exlisted at Washington
and Lee, had a positive or negative
effect on intellectuality in the uni-
verslity during the first thirty
years of the century.

2. Whether community existed at Washington
and Lee, and, 1f it d1d, whether the
community that did exist amounted to
the instiutionalization of Southernism.

3. Whether intellectuality existed at
Washington and Lee during the period
under discussion.

These hypotheses mey be restated more succinctly,
“as follows:

1. The cult of Southernism had either
a positive or negative effect on
intellectuality.

2. Community was the expression of the
cult of Southernism.

5. 1Intellectuality tended to vary inversely
with the cult of Scuthernism and the
sense of community.



In the broadecst sense, thilis paper seeks to
discover how specific factors or phenomena encourage
or discourage intellectuality in the academic set-
ting. With this in mind, various aspects of the
Washington and Lee University such as the formal
structure, the student body, and extracurricular
life will be examined. 1In each of the following
five chapters, a specified facet of the university
will be investigated. At the conclusilon of each
chapter, observable emphases or trends, based on
the empirical evidence presented, will be pointed
out and their significance in the context of
this paper will be suggested.

The guiding inguiry throughout this analysis

will be as follows: How did the various components

of the university reflect, support, or oppose the

attitudes of Southernism, intellectuality, and

community?

Five purely descriptive chapters follow.
Each of these chapters deals with a particular
aspect of the university: personnel® and govern-
ment, admissions and scholarships, courses and

degrees, the student body, and extracurricular

# By personnel will be meant the administration,
beard of trustees, and faculty. The student body
is not included in that classification.



activities. After an examination of the empirical
conditions prevailing in each of these areas, the
trends or emphases which emerge from the analysis
will be summarized and related to the three qualify-
ing terms applied to Washington and Lee in the

title of this study.

Chapter Seven will call together all of the
"trends" which have been ascertalned throughout
ihe papér. At that point, an attempt will be
made to discover to what degree Scuthernism,
intellectuality, and community existed in the uni-
versity from 1900 to 1830.

The final chapter will also deal with the
interrelationships of the three attitudes under
discussion, and will further seek to reveal what

parallel trends prevailed among the three.

The Sociology of Knowledge

The branch of soclology in which the present
investigation falls is that of "the sociology of
knowledge." This special field; with its somewhat
ambiguous iitle, emerged in the seccnd quarter of

15 The German sociclogilst

the present century.
Karl Mannheim first formulated the subdiscipline,

giving 1t the name of Wissensozlologie. Before

his time many studies had been made which now
might be labelled as researches in the soclology
of knowledge; but as a modern area of scholarship,

both field of inquiry and designation were born
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in Mannheim's Ideology and Utopia.16

What Mannheim perceived was that ldeas and
attitudes affect social behavior and institutions,
and are in turn affected by behavior and institutions.
If this be so, then this "knowledge", these pro-
ducts of mind, must be soéiclogical~data, and
must therefore be investigated by the socilologist.

Religious beliefs had decisive effects upon
economic and political 1life from the Middle Ages
on through the Reformation and the century of
religious wars. Utoplan ideals have produced
social revolutions and fundamentzl reforms.
Attitudes toward slavery, nationalism, race,
socialism, sex, soclal class, and many other
issues have profoundly influenced not only hils-
torical events but also the durable institutions
all societies regard as fundamental to their
well-being. Conversely, these institutions,
in the setting of their time and place, affect
ideas and attitudes. That New England and the
South tcocok different views of slavery in pre-Civil
War days 1s an example of the interplay between
social conditions and 1ldeas.

To call such pervasive 1deas and attitudes
as have been named "knowledge," as Mannheim has
done, may be semantically inexact. Among present-
day sociologists, however, the rubric of "the

sociology of knowledge" has become conventionally
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accepted. Robert K. Merton, in his Social Theory

and Soclal Structure,!7 suggests that the true

subject-matter of the discipline 1s what he calls

"mental productions."18

He suggests that the
éociologist should sfudy group structure, "his-
torical situation," power structure, and social
rrocecses (such as§comretition'and conflict) -
all of them aspects of the soclology of knowledge.

He addgs that underlying these "existentlal social

bases" are cultural bases, such as values, ethos,

nlo

climzte of opinion, and "culture mentality.
The soclological orientation of the pfesent
inquiry rests directly upon Merton's suggestion
that srheres of moral beliefs, 1deologles, 1ideas,
soclal norms, philosophy, and similsar mentel pro-
ductions are topics for sociological analysis.
Thece are all "mental productions," in his termin-
ology. He empﬁasizes several as;eéts of these
mental productions: Mtheir selecticn (foci of
attention), level of ébstraction, presuppositions,
conceptuai content, models of verification, and
obJectives of intellectual activity."zo
The mental productlions under siudy here are
intellectuality, Southernism, and community.
They will be analyzed according to some of the
soclial and cultural bases mentioned above, such

as group structure, social processes, ethos and
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values. Consideration will be given to the pre-
suprositions, content, and focl of attention found
in intellectuality, Southernism, and community at
Washington and Lee from 1200 to 1930.

Mannheim has distinguished two aspects of
the soclology of knowledge: theory and research.
The preszent study lies in the latter realm, which
Mannheim called "historical-sociological research
which seeks to t;ace the forms the relationship
between knowledge and exlstence has taken in the
intellectusl develorment of mankind."e!

Research in the soclology of khowledge
differs in one imrortant aspect from wost other
current sociological invesivigationt 1its results
cennot oe tabulated for statistical menipulation
or assembled ftor use in computihg machines. In
an age of quantification this limitation would seem
to be a disadvantage. The materials of the sociology
of knowledge, however, patently consist of ideas
and attitudes - th:=t 1is, of subjective rather
fhan objective phenomena. What people think and
believe and feel 1is, 25 Mennhelim and his followers
7§Eé abundantly clear, of sociclogical importance;
the problem is how to present empirically materials
that are, of thelr nature, subjective. O0Of the
methods available to the present investligator, the
case-study method has seemed the most teasible,

all the more since it makes possible the examination
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of change in attitudes and sentiments during a
period of thirty years.
Materials for the case-study are contained
in catalogues, official statements of policy, records
comriled by registrars, year-books, student publi-
cations, and booke written during or about the
period. The investigation was inestimably assis-
teu py information aerived frdm persons connected
with the utiversity during rart of the perlod, and
by materials collected by the university historian.
The acssembled facts, while interesting in
themselves, are all directed toward the one socio-
logical goal of examining the interplay of attitudes
upon a functicning instituticn during three decades
of its life. Specifically, the sociological goal
of this study 1s to answer the @uestion rosed on
page elights How did the various components of
the unive-sify reflect, support, or oppose the
attitudes designated as Southernism, intellectuality,

and community?



CHAFTER TWC
FERSONNEL AND GCVERNMENT

The year 1900 brought the death of William
Wilson, former Fostmaster-Genersl of the United
States znd Iresident of Washington and Lee since
1897.1 Wilson took over management of the uni-
versity when the schcol was deficient in almost
every way. The student body was dismelly small,
the flnancial situation was poor, and the curriculum
was a Victorlan anachronism.? By 1900, however,
Wilson was able to meke a number of Improvementse.

In that year, the faculty, though small, was adequate
for the size of the student bedy and the modest
curriculum. Cf the total twentj-two teachers at
Washington and Lee, eleven held doctoral degrees;
and, for the most part, these degrees were distri-
buted throughout the sclences and the humanlities.
Each of the major sciences (blclogy, chemistry,
vhysics, and geology) bozasted a Ph.D. instructor,

as did Latin, Greek, history, economics and political
science, and modern languages.3 Two particularly
good men had been added to the faculty by Wilson.
Thesze were Dr. Walter Stevens, in physics, who came
from Rensseigr; and Dy. He Parker Willis, in economics,

from the University of Chicago.4
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It had been Willscon's obective tc make Weshington
and Lee "the most prominent Southern univer-sity;"5
although-his ghort four-year term did not permit}the
realization of this goal, Wilscn left the school in
a better condition than it had enjoyed since Lee's
time.6 As hes been noted, he left a small but
adequate faculty. Because of his nation-wide renown,
he brought Washington and Lee to the attention of
influential outeliders whose contributions helped
replenish the school's faltering finances. Cne such
man was Herbert Welch of Fhiladelrhia, a Journalist
who undertook to raise $100,000 for the general en-
dowment of Washington end Lee. After Wilson's
death in 1901, Welch's plan merged with that of
Harry St. George Tucker to endow the chair of
economice ¥Wilscn had established.! By the Spring
of 1901, the fund had grown to {65,000, and in-
cluded such contributors as Bocker T. Weshington,
Grover Cleveland, and Harwaré Unive:sity.E With
a gift of $1,000 from Isidor Straus, Wilson started
whet was to become the commerce library.9 Professor
Wiilis, mentioned earlier, occuried the endowed
chair of econcmics that Wilson established.1o

At the end of Wilson's regime, the bureaucracy
of the school ‘was minimal. The government of the
university was handled almost wholly by the presi-
dent. Students were freely permitted to visit his

office, and he personally adminlistered discipline,
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excused absences, councseled in academic matters,

and performed functions now usually a=zsigned to

a dean. All professors reported to the president
regularly, informing him of the standing and deport-
ment of each student. Only the precident was per-
mitted to'gfant leaves of absence from the univer-
sity or from class, eand it was he who was respocnsible
for admission of students.11 With a parttime secretary,
Fresident Wilson took care of vikrtually all of the
business of the university.12 He was, therefore,
clcsely and directly involved in the 1life of
Weshington and Lee.

A careful watch was kept by Wilson over each
student, and though every boy in attendance had e
faculty adviser, 1t was the president who "admonished
and counseled students."'? Personal letters were
written by Wilson to thé students' parents, informing
them of their sons' acadeunic standing and personal
situation.14

In additlon to weekly assemblies at which the
president or his guest sroke,15‘there were regular
religious services held in the chapel which, as the
1900 catalogue stated, "The students are expected to
attend in aidition‘to the church of their cholce."!6

When Wilson died, Harry St. Gecrge Tucker ( a
faculty member and nominally "dean" of the university),

served as temporary president until Dr. George H.

Denny entered the office in June, 1901.17
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Hanningtonl7

Denny inherited, as has been pointed out,
a universlity greatly dependent on 1ts president

for direction. He had definite ideas about whet

that direction should be, and during his ten years

s Washington and Lee's president he did much to

put the school ¢on the path he had chosen. His

ceedentlials were resrectable. In addition to the

Ph.D. degree, he held four honorary doctorates -
from Furman, the University of South Carclina,

Tulane Universlty, and Washington 8ollege in

Maryland.1 All, significantly, were from colleges

in Scuthern or border states.

Denny's central concern and me jor emphesis
as prrecident lay in finances and enrollment, and
those were the areas in which his major accomplish-

19 L . . .
ments were made. - He believed that Wacshington and

Lee should seek to produce "The Christian Gentle-
20 2

man;"  and in his inaugural address, he condemned

the deification of intellectual culture, permeating

his speech with rellgious overtones while acsserting
that the college must remain Chtistian.g1

Almost as soon as he toock office, Denny

tackled the problem of finances. In the first

elght years of his term he was responsible for an

increase of 250,000 in the school's valid assets;
the liquidaticn of a §21,700 floating debt; and the
construction of a §$30,000 dormitory, a §36,611

science building, a §$55,000 library (aided by

UIBRARY D
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Carnegie funds), and 2 {20,000 heating plant.22 In

addition, Denny, with Welch, managed to raise the
remaining §26,000 of the Wilson fund by later 1902.23

The achievements of Dr. Denny in financial
matters were paralleled in his other major fileld
of interest, that of enrocllment. At the end of his
first year as preslident, the number of students
climbed by forty, to reach a total of 278 - the
largest enrollment since 1870.24 In 1904, enroll-
ment was 308; in 1207, it was 418. In the following
year, 480 students were in attendance, and by 1911
617 persons were enrolled in the university.25 At
the end of his administration, Denny had bullt
enrollment up to 700 students - tripling the number
in a decade.26

The Denny decade was not marked by equal
strides in faculty personnel, however. When Dr.
Denny entered the preszidency, twenty-two teachers
had served approximately 200 students. In 1905,
the came number administered to 335 students.27
The number of qualified teachers (qualified on the
basis of being a college graduate) had crept to
thirty-one by 1910, while the student body had
scared to 597.28 Thus nine more teachers than 1ln
1900 taught nearly three times as many students ten
years later. The university, in the latter days of

the Denny porulatlion explosion, was grossly over-
29

crowded and the faculty thoroughly overworked.
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The only way, in fact, that the school continued to
function was through the use of student (under-
graduate) teaching assistants.3o Hence in 1905,
seven Wachington and Lee student undergraduates
were teaching courses, and in 1910 the number grew
to ten.31 This practice ewidéntly continued through-
out the thirty yeur reriod under discussion, though
in later years "student assistants". ordinarily
vere laboratory and library workers rather than
classroon instructors.32 The fact of student
teachers aslde, Washington and Lee 1900-1811 boasted
a faculty possessing more than adequate degree re-
quirements.33 In 1205 there were twelve doctorates
and two masters among the faculty of twenty-two,
and this number remeined stable throughout Denny's
regime.34
The zeal with which Denny applied himself to
the enrollment rroblem had extramural consequences.
In 1805, Denny had been aprointed to the governing
bosrd of the Carnegle Foundation for the Advancenment

>

of Teach;ng.3 He began almost immedieately working
to have Washington and Lee admitted to the Carnegie
Founidation's 1list of "arproved" co'leges and uni-
versities, which was both highly prestigious in
academic circles and which carried with it a tacit
understanding of potential reward.36 The Foundation
finally acted on Denny's arilication, and in 1909

rejected the s=chool on the basls of "administrative
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policies and practice."?7 Washington and Lee was not

n

finally admitted to thé Carnegie Foundation list
unt1l 1021.2°
At the time that Washington and Lee was rejected,

the president of the organizaticn wrote Denny a letter

é_
elaborating on the primary reason that Carnegie had
refused Wachington and Lee. The letter said that
the Foundation was dissatisfied with its fallure
to find evidence of stoted entrance requireuenté cf
eleven units for 190€-09, and fourteen units for
1909-10. No registration system, to indicate the
basles upon which students were admitted, was found
to exist. (Comparasble institutions ordinarily had such
systems). The president of the Carnegie Foundation
recommended that "registration and admission be
regulated on some exact basis."39

According to the organizétion's investigation,
of 133 students admitted during the 190€-0S year to
the college and school of engineering, only 107 had
graduated from any type of high schecol. Furthermore,
e. considerable nunber of law students had not grad-
uated from high schcol. Washington and Lee, the
Carnegie investigations discovered, admitted students
from hizh schools unacceptable<at the University of
Virginia; and although the Washington and Lee catalogue
mentioned a list of accredited high schools from which
arplicants had to come, no such list could be found.

.Virtually no definite entrance requirements, the



Carnegle Foundation concluded, were enforced. Too
many students, the letter said, had been a2dmitted
in regent years - far more than could be effectively
educated.ao

The general tenor of university regulations
changed little under the Denny administration.
Absences continued to be regulated personally by
the preczident, though by 1910 it was possible for
a student to miss class with the professor's per-

ission. ! Daily religious secrvices continued to

be held in the Lee Chapel, although the catalogue
no longer specified enforced attendance.42

As in Wilson's day, the president continued
to function as disciplinarian and adviser to indi-
vidual student,s.43 Apparently, he was especially
attentive to the needs of the student body. He
prided himself on knowing the first names of all
students, and spent a great deal of time writing
personal letters to parents analyzing their sons'
lives at college.44

The bureaucracy of the university increased
during Denny's term of office. By 1905, ten faculty
committees had arpeared - where none existed in
1900.45 For the most part, these dealt with the
awvarding of medals, regulation of the library,
buildings and grounds maintenance, and religious

and physical culture.46 Another sign of the increased

,bureaucracy was the implementation of the decanal
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system. Although a "Dean of the College" had been
mentioned as early as 1900, it was not until 1906
that thils became a functioning office. In 190E, a
new deanshlip, dean of the university, was created.47
An area that has thus far been neglected but
merits attention at this point is that of the Board
of Trustees governing the university. Even though
Denny and Wilson before Liim were almost solely
responsible for intramural decislons, they were in
turn responsible to the Board. It was the trustees
who hired and fired the president, and 1t was the
Board thzt cculd invoke or revoke at will any
policy it chose. It 1s, therefore, helrful to see
what kind of men composed this body. The same
fifteen men =at on the Board from before the turn
of the century to the end of Derny's administration.
Of these, twelve were Virginlans, and only one (a
Missourian) was from outside the 0ld South. Four
were FPresybterian ministers, and six, including the
attorney-general of Virginia, were attorneys. All
but two were members of the Fresbyterian Church.46
The religious affiliation of the trustees has
been brought out for a specific purpose. While
denominaticnalism ceased to be an issue by the end
of the decade of Denny's presidency, it was very
much an issue in the early jears of the century.
Washington and Lee, perhaps because of 1ts location

in a2 Presbyterian community, was predominantly
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Presbyterian throughout the nineteenth century. No
large number of non-Fresbyterians had been permitted
either on the faculty or the Board even in the days

of Robert E. Lee's presidency (1665-1870).49

When
Wilson (a Baptist) first visited Washington and Lee
in 1896, he commented on the school's being predom-
inantly Presbyterian despite its assertions of non-
sectarianism. In 1€97, there was but one non-
Presbyterian faculty member and only two non-Iresby-
terian tru:tees.so
The guestion of denominationalism burst into

the open after the Wilson regime. In 1901, a battle
took place over the picking of a successor to Wilson;
it was the Presbytcrians against the non-denomination-

51

alists. A man at the time beling considered for

the rresidency was rejected by the board because he

52

we: not a Frespyterian. This brought on a wave of
protests from Methodist, Baptist, and Episcopalian
spockesmen who denounced Washington and Lee's "sectarian
policy."53

Ih 1201, fcur of the trustees voted to make a
clergyman president of the university; though the
measure fa2lled to pass, two years later a resolutlion
was put before the Board which would mske explicilt
the Board's policy of keeping a clear Fresbyterian
ma jority on it. The resolution, however, was not

called to a vote.94

Throughout the controversy of Calvinist con-
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trol, the official student body newspeper, the Ring-tum
Fhi, conslstently oprosed the idea of Fresbyterian
dominance. A few days before the Board met in
September, 1901, to elect a president, the paper

warned agalnst election of a Fresbyterian minister.55
The editorial affirmed the peclicy c¢f non-sectarianism,
and admitted ruefully that there was some basis for
the charges of Presbyterian domination in the uni-
versity. Therefore, the student writer reasoned,

it behooved the Board to demonstrate non-sectarianism

. . : 56
by electing someone other than a clergyman.D

During the heat of the azrgument, The Central

Presbyterian (a publicatlion ¢f the Southern Presby-

terian Church) suzgested that Washington and Lee
become "the" Fresbyterian university.57 An outcry
of protést from the students greeted this suzgestion,

and the Ring-tum Phi denounced the idea vigorously.58

After Denny's election, the argument lost its
fire, and with the excertlon of an occaslonal out-
burst, the accusation of denominationalism ceased
to be a live issue. It was finelly and officlally
resolved in 1006 at the time that Washington and
Lee applied for membership in the Carnegie Foundation.
The Foundation insisted that the board of trustees
go on record as explicitly non-sectarian, not apply-
ing any denominational tests in choosing trustees,

faculty, or students. The Board 1issued such a
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ctatement in June, 1906.°7 Althcugh the numbér of
Fresbyterlans affiliated with the university either
as personnel or students continued to be high, the
lssue of sectarlanism as such was officlally resolved;
this dl1d not mean, howevsr, that the university was
not exrlicitly Christian« Every president and
every trustee repeatedly asserted that while
Wacshington and Lee was not Fresbyterian, it was
decldedly Christian and would remain so.6o
Denny left in 1911 to azsume the presidency
¢f the Univeesity of Alabama. After an interim of
e year, Dr. Henry Louils Smith caumc tO0 the washington
and Lee executive oifice in July, 1lyle. . Smith,
rresident of Davidson College in North Carolina, was
e native of North Caroiina, the son of a Presbyterian
m.-nister, and a doctor of philosophy in physics from
the Universzity of Virginia.62
Like his predecessor, Sm.th had a clear-cut idea
about his gcals at Washington and Lee. He did not
share Denny's concern for large enrollment and
finances, but was, rather, interested in education
as preparzstion for life. Smith was a practical man,
and as he unfolded hls plans for Washingtcn and Lee
he chose to estress apppied learning and the sclences.
The core of his educaticnal program consisted -of
adrinistrative emphasis on englneering, commerce,
and Journalism.63 He ceenly frowned on learning for

learning's szke, declaring tnat “the bane of our

S



present educaticnal system is the professionel
pedagogue's belief that the chief end of man is
study, and therefore the chief end of study is

to prepzre for future study."64

Smnith's concern for imirov1ng the quality of
washington and Lee students was made arparent in
his i1naugural address when he described the under-
graduate's life as "a unique combination of social
loafing, childish f;ivolity, degrading dissipation,
and strenuocus athletics; when homeopathic doses
of intellectual discipline (were) administered by
discouraged physiclans to unwilling patients when
more important activities allow."05>

Indeed, he sought to impro;e the student body;
but he wanted to improve it along particular lines.
His orening address pledged a course of training
which would "develop the well-rcunded citizen in-
stead of the-gocdy-goody, the mollycoddle, the

textbook grind, or the childish loafer."00

In
campalgning for a better student body, ﬂe wrote
letters to top high schools and preparatory schools
throughout the South, asking for the names of their
best students so that he might rersonally urge each
boy to attend Washington and Lee. Furthermore,

he asked that the principals and headmasters of
thece schools, in rating their boys, "rank morel

~h
character, soclal influence and leaaeriep, and

physic21 skill and rrowess as of egqual value with



with scholarship."67
Although Smith "in a general way. . . did not

advocate le=rning for learning's sake, and . . . did
n68

nothing to promote the humenities in the curriculum,
he devoted himself conscientiously to improving the
quality and reputaticn of Washington and Lee. A4
superb orator, he traveled and lectured widely -
even representing the governor of Virginia at a
British meeting. Thus he did much to spread the
name of the university.69 He propagated his edu-
cational 1deas and programs through prozoticnal

literature,To

and almest immediately upon assuming
office instituted an "automatic rule" whereby
lstudents falling below a specified lével of
scholastic attainment automatically severed their
connection with the university.71 This was the first
time that minimum academic standards had been set
up.72 |

Cne of Smith's first acts of administration
was the enforcement of the number of minimum entrance
requirements.73 He pledged himself to eliminate the
unfit among the students, and to choose carefully
those permitted to enroll.74 When he assumed office,
the grossly overcrowded school had 700 students.
For the 1913-14 academic session, Smith's efforts
reduced the figure to 450, where he indicated 1t

would e kept until facllities and faculty could

accommodate more students.
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The' personnel of Washington and Lee under-
went slgnificant change during the years 1813 to
1930. Perhaps the least change of all occurred on
the Board of Trustees, and even there a noticeable
alteration took place. When Smith took office in
1212, ten of the fifteen trustees were Virginians,
twvo were West Virginlans, and one each hailed from
Missouri, Maryland, and Tennessee. Thus all were
elther Southern or border state residents. The
nunber of Virginlans on the Board fell to eight
in 1615, and stayed there for the remainder of the
reriod under study. Thcugh Southerners continued
to meke up the majority of the Board membership,
by 1930 the actual plcture had changed somewhat.
At that time, nine Southerners sat on the Board,
with eight from Virginia and one from North Carolinaj;
border state residents were two, a West Virginian
and a Missourian. Three trustees could validly be
called non-8cuthern residents - two of them New
Yorkers and one from Ohio.77 Therefore, whereas
in 1913 two-thirds of the Board members were
Southerners, only a little over half were Southerners
by 1930.

Choanges in the faculty 19213-1930 are rather
more epparent. Smith began his regime with 46
teachers (19 student acssistants among them), thir-

teen of whom had doctorates and five of whom had
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master's degrees.78 By the end of the 1920's, the
"faculty" had climbed to eighty, with twenty—two
student acssistants (most of whom were laboratory
asslistants and library workers rather than teachers).
Hence, 1f the student assistants are subtracted,

the number of degree-holding faculty members went

from twenty-seven in 1913 to fifty-eight in 1930,

more than doubling the number of qualified 1nstruetors.7’

Furthermore, the percentage of graduate degrees
among the faculty grew considerably. Again dis-
counting student assistants, eighteen faculty
members had graduate degrees in 1913.80 In 1630,
fifty-two faculty members held doctoral or mas-
ter's degrees.61 Stated more simply, this means
that in the seventeen-year spran of Smith's term,
the percentage of faculty men with graduste degrees
went from 66% to 93%4. Finally, the student-teacher
ratio changed from 25:1 in 1913 to 15:1 in 1930.
The bureaucratic structure of government zt
Washington and Lee likewise underwent considerable
alteration during the seventeen-year Smith regime.
The first marked evidence of the change apreared
in the university catalogue of 1913. Formerly,
the president was solely responesible for counseling,
discipline, and granting of absences; beglinning 1in

1913, the official university policy changed. "The

(@)
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discipline of the university is administered by
the president, the dean and the faculty; the deen
and the president occupy offices to which students
have access. All cases of irregularity receive
the atientlon of one or both of these offices."S2
The increased responsibilities given the dean Qere
arprarent in the absence prolicy, as well; the
president nc longer dealt with leaves of absence,
and =zfter 1613 only the dean could excuse a student
from either class or the 1,1niversi‘t,'y.‘L“5

When Smith took office ten standing faculty
committees existed.84 By 1930 the number doubled.

A committee existed for everything from public
functions to freshmen to vocational guidance to
music and drama.85 Smith hed in 1915 gdded a
registration committee of five professors, thereby
yielding a task formerly performed sclely by the
president and his secretary.

The number of purely bureaucratic personnel
increazed tremendously. When Smith became presi-
dent, there were no more than five such employees
connected with the university.87 By 1924 there were
fourteen, among them an officlal unlversity registrar

€€ oy

and an official university treasurer. € number

&9 In 1915, the president

reached twenty by 1930.
and two deans comprised the administration (deans

were of the university and the school of aprlied
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sciences)‘.gO By 1930 the administraticn was made
up of nihe rersonss the president, the dean of the
university, the assistant dean of the university,
the dean of the commerce school, the dean of the
schocl of aprlied scliences, the treasurer, registrar,
university physiclan, assistant university physician,
and the university librarian.91

Regulatlcns governing classroom attendance
remained fairly stringent throughout Smith's admin-
istration. Until the early 1920's, the students
absent from class were required to bring written
explanatlions to profezsors at the first meeting of
clazs following an absence. Instructors were required
then, as now, to make dally reports of absences to

g2

the dean's office. By 1925, however, a standard-

ized policy of vermitting three absences per course

(&
3 In the 1928-29

rer cemester had been instituted.
term, the university's policy regarding attendance
was renovated with apparently two objectives in
mind: to discipline the academically deficient
student and to reward the academically accomplished
student. The dean's list system was instituted in
hat year. Students with grade averages of "B" or
better were permitted unlinited absences from élass.
For freshmen (first-yeér =tudents), students whose
gr-des were below a "C" average, and students who
had missed more than‘the allotted number of classes

in the previous se.ester, no absenees were permitted.
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The body of students who were nelther on the dean's

llst nor In one of the above categories recelved as

many absences as there were class meetings per week -
ol

crdinarily three.”

Smith's "automatic rule" (discussed earlier)
bezan in 1913 és a rather lenient cut-off point. In
order to sever automatically his connection with
the unlversity, a student had to fail to pass at least
half hls courcses; and even then he was eligible for
readmission the follawing term at the dean's and
president's discretion.95 Slowly the automatie
rule became stricter. By 1920, the student had to
meke above grade "E" in one courze, % and by 1924
he had to pass nomihally two courses with grade
"D" or better.o! Under the general revision taking
pléce in the year 1928-29 (scecchapter on courses
and degrees), the zutomatic rule was made still
more rigorous. A student was regqulred to pass with
grade "D" three courses; 1f he failed to pass (that

1s, mede & grade of "F") in as many as two courses
he severed his connection with the univers:].’t,y.98

No relatlionshlip seemed to exist between the rigor

of the automzatic rule and the number of students

who came under its Jurisdiction. From its estab-
lishment in 1813 through 1930, approximately five to

six percent of the students annually were affected

by 1t.9°
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Mention was made earlier of Fresident Smith's
devotion to technical and vocational education.
Det=ailed conslderation to the rise of the commerce
school and to the development of the school of
aprlied sciences will be given in the chapter on
courses and degrees. A few remarks sre pertinent
now, however, to indicate in a zeneral way how this
practical emphasis was manifested in the structure
of the university. When Smith became rresident,
the commerce schocl (besun in 1905) was hardly
more than a department of the university. No degree
was offered, though a certificate was glven upon the
completion of a minimum of two year's study. Within
the school of commerce, three subjects were taught:
four semesters in economics, ten semesters in
commerce, and six semesters in political science.100
Four hundred dollars were spent annually on volumes
for the commerce school.101 By 1930 the course
offerings had changed radically: nine semesters
were offered in economics, eizght semesters in commerce,
and fifteen semesters in political science. In
addition, nine semesters in business administration
and nine in accounting and statistics had been added.
Thus the curriculum had grown 150% under Smith's

.

leadership. 02 Furthermore, the annual allocation

of funds for the develorment of the schocl of commerce

library had exactly doubled.lo3
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A similar situation prevailed in the school of
arplied sclences. As a matter of fact, no such
division of the university existed before Smith. It
was he who, in the first year of his administration,
revamped the o0ld engineering school, called his new
creation the school of applied sciences, and began
offering the bachelor of sclence degree 1in general

science, clvil engineering, and chemistry.104

In

1815 the =science school offered flifteen courses:

eight semesters of chemistry, four of clvil engineering,
and one each in electricity, engineering physics,

05

and engineering astronomy.1 The university cata-
logue of 1930 specified fifty-nine semesters in
arrlied sciences: nineteen in civil engineering,
eighteen in electrical engineering, and twenty-two

106

in chemistry. Thus the sclence curriculum ex-

panded by nearly 300% in seventeen years.

The observations which emerge: from the pre-
ceding discussion are as follows:

l. Increacing bureaucratic complexity. That

this did in fact occur is aptly demonstrated by the
emergence and growth of fzculty committees, by the
rise of deanships, and by the concurrent increase
in administrative personnel such as secretarles,
librarians, and laboratory asslistants. Three
interrelated results of this increcased bureaucratlic

complexity are cobservable. First, a decentralization
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of suthority accompanied the development of the
bureaucratic structure of the university. In the

early yeors of the century, the president was counselor,
admissions officer, recrulter, dean, and public relations
man. As the years pacssed, more and more of his

duties and powers were assumed by other bodies:

the deans, faculty committees, and even university
reguletions (as in the case of ®bsences from class-

room attendance). A corollary of the trend toward

decentralized authority is the concomitant Formal-

lzation of the university structure. Before 1913
admissions, absences, and student disciplinary
problems were handled informally by the univercsity
president. In the last seventeen years of the
thirty-year period, however, rules and regulations
explicitly stated in the catalogues governed these
matters. Channels were established through which
specific matters vasczed; the faculty committee on
vocational guldance helped the student find a jcb,
the library committee bought books, and the dean
handled disciplinary rroblems. Together with the
decentralization of power, the increasingly formal-
ized university structure led to a third phenomenon,

hat of standardization. Particularly in such

matters as absences and admissions 4id this stan-
dardization show itself; to a greater and greater
degree, clacs attendance and entrance to the unliversity

were depersonalized and based on explicit university
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rezulations spelled out in the catalogue.

2. Prevalling paternalism. The practice of

frequent personal letters to students' parents 1illus-
trates this paternalism. It 1s further illustrzted
by the university attitude toward attendance; until
the middle of the Smith administration, students were
required to present written notes exrlakning absences.
Even after that time, a close watch was kept to
assure the students' regular presence in the class-
room. At no time during the period under discussion
was absence left up to the student; the school
ontinued to claim responsibility for attendance.
That the university considered itself the protector
of the students' morals is indicated by the following
quotation which aprpeared in the catalogues up to and
including 19303

It is. . . the duty of the authorities

to eliminate those who are injuring

the scholarship or morzl standing of

the institution. Such personal habits

as drinking, gambling, licentiousness,

etc., are contagi?g%, and naruful to

tne =tudent oody.

O« lmproved foculty. It is manifestly im-

possible to ad judge the guality of a tcacning
faculty of a2 half century past. It 1s, However,
possible to assess certaln empirical data and

from those data predict with a high degree of
probability the likellhood that a relatively better
faculty existed. And such 1s the case at hand.

The vestly imrroved faculty-student ratio, the
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decline of the number of undergraduate instructors,
and increazsed percentages of graduate-degree holders
indlcate that the faculty of 1930 was potentially
more qualified and better able to teach than the
faculty of ten, twenty, or thirty years earlier.

It i1s not suggested th2t the feculty was, in fact,
"pbetter;" rather, it is suggecsted that the structure
5f the 1?30 universlity was more likely to house a
Taculty cof greater effectlveness.

4. Decline of denominctionalism. Presbyterianism

continued to claim an excepticnally large number of
affilliates in the Washington and Lee community.

It is, nowever, a safe observation to umeke that
after 1906 there was no question 2s to the university's
officlal position. The cstatement issued at the time
of the Carnegle Foundation application affirmed a
non-sectarian policy, which was never seriocusly
challenged again. More will be sald in the charter
on the student body in regard to denominaticnalism;
it is sufficlent at this point to say that the
rossibility of Presbyterian control declined
steadlly during the first three decades of the
rresent century. While non-sectarianism was
affirmed, the Christlen falth was equally surported.
Denny had declared the purpose of the university to
be training of the "Christien gentlemsn," and after
him, Smith cgntinueé to re-zssart the peéuliarly

Christian nature of the university. There was,
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then, e definite Christian orientation at Washington

and Lee.

5. Reglonalism on the Beard. Throughout the

thirty years of this study, the Board of Trustees
remained predominantly Scouthern, and even mcre
predoninantly Virginian, in its makeup. In the

last years a slight trend of extra-regionalism

-

occué%a. Of the six men whc were appointed as
university trustees after 1912, three were from

the North (two from New York and one from Chio)

and one was from the border state of West Virginia.
Thus while the fact of regicnalism existed, a slight

trend away from regionalism 1is apparent.

6. Emergence of academic rewards and penzlties.
For the most part, academic rewards were slight in
the structure of the university. The institution

of dean's list privileges did, however, constitute

a beginﬁing tendency to reward scholarly accomplish-
ment in the 1920's. ©Cn the other hand, the estab-
lishment of the automatic rule and its increasing
austerity represent an effort to penalize academic
inefficiency or defilciency. Furthermore, the limi-
tation of absences on the basis of unsatisfactory
grades constituted another incentlive to the students
to meet at leust a minimum standard of academic

responsiblility.

T. The Gentleman Ethos. Both Denny and

Smith stressed the develorment of the well-rounded
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perscn, accomplished in all aspects of life:
scholarship, morality, athletics, and social amen-
ities. Both presidents chided the bookworm who

in intellectual greed forscok the other egqually
important elements of what they would heave termed
a fully developed personality. An integral part
of the tendency is throughout the period a stress

on gentlemanliness; the gentleman wes well-rounded,

and was equally adept at Homer, football, or a
dance figure. Denny's comment on the purpose of
Washington and Lee, as well as Smith's gualifications
for the "best" candidates for edmission, substantiate

the existence of an "ethos of gentlemanliness."

€. Professionalism and vocaticnelism. The

rise of the school of commerce and the expansion

of the school of applied sciences indicate a definite

trend toward "preparatory education," or an emphasis

on practical éducation - education directed toward

the goal of gqualifying students for careers. This

was a stated aim of Smith, and one which was manifestly
implemented in the curricular developments of his

era. A brosder trend snd an element which prevailed
throughout the thirty ye:zrs 1s suggested here.

Practicality of purpcse pevealed ltself as a major

emphasis during the period; one way waz in the
strecs of Smith on vocational training; a second
and more obvious way was 1ln the concern of Denny

with finances and enrollment, to the almost total
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disregard of scholarship.

It will be recalled that the objective of this
study is to illuminate three states of mind desig-
nated as Southérnism, community, and intellectuality.
The purpose, therefore, of this summary statement
of "trends" has been to show what elements of the
uni&ersity‘"rersonnel and Government" bear directly
on the threé mental phenomena under discussion.

In the case of Southernism, two of the pre-
ceding emrhases zre immedlately relevant. The fact

of regionalism on the Board 1ndicates that those

men who were the ultimate governers of university
policy were overwhelmingly Southern, and therefore

more likely to be in support of the cult of Southernism.
Likewise, official expression and affirm-tion of

the "Gentleman Ethos" is indicative of Southerniem,

in th=t this strece 5n gentlemanliness was an integral
part of Southernlsm as it has been deflined.

The "Gentleman Ethos" bears as well on the
gquestion of community. In this ethos lay a set of
norms and values potentially functioning as the
expreesion of a sense of coumunity. It provided
an "identity" to which the members of the group
cculd lock fér the articulation of thelr own: sense
of belongingness. Whéther this was in fact the .

case will be discussed later. Another foctor which
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bears on comnunity is that of declining denomina-
ticnalism. Special attention will be paid this
matter in the chapter on the student body; 1t is
gsufficient here to point out that the prevalence
of Frotestant Christianity provided a source of
rarport, and thus community.

All of the "trends," it cculd be argued,

affect intellectuality. The mcst notable ones,

however, follow. Increasing bureaucratic somplexity

enabled standard procedures to be lmplemented and
limited the interplay of personalities in the

functioning of the university. Prevailing patern-

alism suggests limited freedom or lack of respon-
gibility on the part of students, or both - and
freedom and responsibility are intimately connected

with intellectuality. The improved faculty meant

simply that the students were provided with a

better qualified body of instructors and hence
- 8 v

that the life chances of intellectuality were

greater. Academic rewards and penalties are

the first concrete "facts" of an intellectual

emprhasis in the university. TIrofecsionalism and

vocationalism, while they do not deny intellectuality,

are trends which suggest that pure pursuilt cf

"ideas for ideas' sake" was not an emphasis in
the university. The "Gentleman Ethos," in that
it stressed versatiliiy of interests over sheer

intellectual commitment, is related to the question
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of intellectuality and willl be explored later in
that context.

A full discussion of the trends noted herein
will be reserved for the concluding chapter. It
is only necessary at thlis point to remind the reader
of the three key sociclogical terms and to suggest
briefly how the trends are related to them; this
hacs hopefu'ly been accomplished by the foregoing

raragrepns.



CHAPTER THREE
ADMISSICNS AND SCHOLARSHIPS

This chapter deals, as dld the preceding one,
with the formal structure of the university. Two
aspects of this structure will be discussed in the
following pagess stendards of admission and uni-

versity scholarships.

Admission Reguilrements

Entrance prerequisites in 1900 were not very
specific. A candidate for admicsions had to be
sixteen years of age - but even that requirement
could be wailved by specilal faculty or presidential
action. A thorough backgrcund in eighteenth and
nineteenth century literature, United States history
and geography, and algebra and geometry were re-
quired for admission. The catalogue also stipulated
that the entering student must have a reading know-
ledge of Latin and Greek.

Reguirements could be fulfilled in either of
two ways: by a certificate from an "arproved"
school (a list of which schools ostensibly was kept
ty the university), or by examination in the parti-
cular ccurse involved. In actuality, all that was

necessary was that the president present the faculty
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with a statement indicating that the entrance re-

guirements had been fulfilled.1
Little change occurred in the entrance regu-

lations by 1905, although one could now enter

without Latin or Greek. (Admicsion to the law

school was especlally vague, the only requirement

being "a good English background" with a year in

the coilege recommended. ) Engliéh and algebraic

methematics continued to be required by the uni-

versity, and a third subject for eﬁtrance credit

could be chosen from Latin, Greek, history, science,

French or German. Two units in each - mathematics,

English, and the elective - were nominally required.2
In Denny's sixth year as president, he increased

the number of reguired units for entrance from six

to eleven, and in 1908 raised the number to four-

teen units - the standard set by the Carnegie

Foundation.3 Six of the fourteen units were speci-

‘fied and eight were elective within certain boun-

deries. The specified ones were as follows: three

in English, two in methematics, and one in Unilted

States history. The elective entry units could be

in any courses deemed "acceptable" Dby the president.4
Certain of the requirements mentioned in the

early catalogues remained the same throughout the

pericd. These included the age prerequlisite of

sixteen years and admission bty either special exam-

: ' " 5
in:tion or a diploma from an approved school.-



45

Furthermore, during all of the years under discussion,
advanced standing was available.6 For mcst of the
time period such advanced standing could be gained
by elither special examination or "at the discreticn
of a professor."’ In 1923, the discretionary clause
was omitted froﬁ the unlversity catalogue.8

The reguirements as stated in official uni-
versity publications actually changed little under
the two presidents. There was, nevertheless,
apparently a radical change 1n application and en-
forcement of entrance regulations.g Reference has
already been made in Chapter Two to the findings
of the Carnegie Fcundation and its observation
that entrance standards were not observed. It was
supprosedly common for ﬁr. Denny, in his zeal for
larger enrollment, to admit students whose quali-
fications did not begin to approach the officially
required ones.

The catalogue of the university continued
to srecify fourteen units for entrance until 1924,
at which time the number was raised to fifteen.
Those reguired included three units in English,
two and one half in mathematics, one in hisfory,
and two in a fcrelgn language. The remaining six
and one half could be freely elected from science,

language, history, or mathematics.1o These same

regutements remained through 1930.11
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Fees and Scholarships

A VWashington and Lee student entering school
in 1900 paid fifty dollars in tuition and fees.12
In 1930, he paid five times as much, or $250.13 he
enormous increase in tultion and fees waa; accompanied
by an equal increase in the number and kinds of
scholarships offered.

In 1800, the scholarships that the university
offered were of four types: a. exemptions of fees
to ministerial students and the sons of ministers;
b. scholarships endowed by benefactors, of which
there were elght; c¢. university departmental scholar-
ships of thirty dollars each, cf which there were
nine; and d. the Howard Houston graduste fellowships
which p21d for two years of graduate study at the
university.14

By 1915, at which time the tulition had doubled
since 1600, the number of scholarships offered had
eprroximately tripled. Three new classifications
of awards had been created. In addition to ministerial
exemptions, endcwed scholarships, and departmental
scholarships, the university in 1615 had six law
scholarships and a student loan fund of $12,000.
So-called "school scholarships," financihg a year's
study to aﬁy graduate of a high-school or preparatory

school, had been instituted. While the Howard Houston

fellowship remained the same, three new departmental

scholarships and a2 new endowed scholarship had been
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added.

In the next decade tuition doubled'® and the
amount of scholarship aid doubled as well. The
1625 catalogue listed eight kinds of financial
assistance avallable. Ministerial exemptions, the
Houston graduate fellowship, the school scholarships,
and the university student aid fund remained as
they had been in 1915. Four additional endowed
scholarships were listed, five new departmental
ones had been added, and four endowed loan funds
had been created. Furthermore, each alumni chapter
was granted a scholarshipcof full tuition for a
student nominated by the chapter.17

The five years that followed brought a tuition

18

increase of one-fourth, the establishment of

another endowed loan fund, four more endowed scholar-
ships, and two added departmental scholarships.19
Thus the growth during this period was considerably
greater in the area of awards than in that of tuiticn
and fees.

The students holding particular endowed or
depertmental scholarships were not listed in the
catalogue before 1913.20 In the remaining seventeen
years, however, the scholarship holders were listed;
and an examination of them on the basilis of recidence
proves revealing. In 1913, of nine endowed scholar-
ships that existed, all went to Southern students

(ceven contained stipulaztions requiring Southern
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residence).21 The same was true of the eleven
departmental scholarehips.22
Two years later, cseven of nine endowed scholar-
ships were held by Scutherners, as were ten of twelve
departmental scholarships. The distribution con-

tinued to be largely Southern, as the following

chart indicates:

Number of Number Number of Number

Endowed Southern Departmental Scuthern
1920 © 8 12 11
1924 10 6 14
1830 13 9 18 12

It aprears from this that although a slight
decrease in the percentage of Southern scholarship
holders existed in 1930, no trend was noticeable;
and, furthermore, by far the greatest number of

scholarship holders continued to be Southern students.

Five observations emerge from the preceding
discussions

l. Rising entrance standards. Befcre the

days of Dr. Smith's presidency, a big gap evidently
existed between official and unofficial policies

of admission. %With Smith's ascendancy, the catalogue
reguirements were strictly enforced and their rigor
gradually increased. The fact of rising entrance

standards can be stated another way, as the
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standardlization and formalization of university policy.

2. Broadening of reguirements. In the early

years, course requirements for admission - though
few - were carefully spelled out; as time passed, the
number of electives increased.

3. Provision for exceptional students.

Throughout the thirty-yeor period, students were
eligible for exemption on the baslis of special
examinations. Although this was used (by Dr. Denny)
as & means of skirting entrance requirements, it -
exlisted - theoretically, at least - as a structural
provision for the exceptionally well-prepared
student.

4. Increasing financial aid. Concurrent

with the rising tultion of the university was a
rise in the amount of financial aid available;
during the 1920's, the relative increase in aid
outstripped the-increase in fees.

5. Regionalism In awards. The two most

numnercus kinds of scholarships - endowed and de-
partmental - continued to be held for the most

part by Southern students. The high percentage

of Southerners having endowed scholarships can
largely be exrlained by resident reguirements in

the endowments. The same 1s not true of departmental
scholarships, however, in which the percentage of
Southerners was similarly high. Moreover, the very

fact that endowments stipulated Southern residence
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is an indlcation of regionalism.

The fact of reslionallsm in swards would appear,

in an indirect but nevertheless significant way,

to affect the gquestion of Southernism. In the first
rlace, that so many awards were held by Southerners
indicates either that the student body had 1in it a
large number of Southerners or that Southerners were
given scholarcship preferences. In elither case, the
cult of Southernism is given support. In the instance
of endowed awards, the very fact that Southern resi-
dence was stlpulated stlggests that a significant
proportion of the people who gave the school money
were either Socuthern or were men who expressed an
interest in the education of Southern students at
Washington and Lee.

The other four "trends" just noted bear on

intellectuality. Both rising entrance standards

and the broadening of reguirements are evidence of

a desire on the part of the university to raise the
academic qualifications of the students; at the
same time, more rigorous entrance standards would
tend to make the student body more gualified and
thereby improve the probability of intellectuality.

The provision for exceptlional students, in theory

at least, served as a recognition of and reward for
intellectual achievement. The proportional increase

in financial aid made 1t more possible for students
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to enroll on the basis of intellectual potential
rather than on the basis of family wealth. It also
showed a growing tendency of the university to enable
intellectually;, capable but financially unable stu-

dents to attend Weshington and Lee.



CHAFPTER FOUR
CCURSES AND DEGREES

This chapter deals primarily with two purely
structural facets of Washington and Lee University
1900-1930. These are theccourses offered and the
stipulated degree requirements that obtained through-
out the period. It 1s not possible to ascertain
the quality of courses taught, nor 1is it possible
to ascertain the stringency with which degree re-
quirements were enforced. It 1s, therefore, the
function of this chapter merely to describe the
prevalling circumstances with the hore of estab-
lishing visible signs of emphasis and intecrests
which guided the university authorities during the

first three decades of the twentlieth century.

Four fairly distinct divisions of the uni-
versity existed. These were the college, the school
of engineering (which became the school of applied
sciences), the law school, and the school of com-
merce. Time and space do not allow thorough exam-
ination of each, nor 1s such an examination necessary
for the purposes of this paper. The lew school has
been omitted altogether. The commerce and apprlied
scienétschools will be touched on briefly, particularly
in the section on courses, as will the school of

Jjournalism. For the most vart, the following
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remerks will focus on the college - the main division
of the university, insofar as percentage of enroll-
ment 1s concerned. The reasons for this focus

are three: first, it 1s the division of the uni-
versity in which most of the students, most of the
time, were matriculated; second, the college serves
as a better case-study due to the fact that it

is general, broad, and largely non-specialized,
whereas the commerce, science, and law schools

are restricted to highly specialized areas of con-
centration; and third, since some limitatiocn is
necessary in the context of this study, the college
(for the two reasons just stated) serves as the
best possible division of the university on which

to concentrate.

Courses 1200-1G830

The curriculum of Washington and Lee in 1900
included, nominally, twelve "departments" or sub-
Ject-divisions, and fifty coﬁrse offerinés in these
twelve departments. An equal number - five - of
departments existed in the humanities (languages,
history, and philosophy) and the sciences (math-
ematics, physics, chemistry, blology, and geology).

Three courses were offered in socisl sclences and

the physical education department gave training

in health and hygiene. Twenty-seven of the fifty

courses were in the realm of the humanities. The
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remaining twenty-three were in the sciences (which
included a department of civil engincering, offering
four courses).

Significantly, Latin and Greek were separate
departments and between them made up ten of the
fifty courses offered - or one-fifth of the curriculum.
French and German were the only two modern languages
taught, and together with English were a single
department.1

Slight change in the curriculum occurred
by 1905, perhaps the most notable being the estab-
lishment of a department of English and the doubling
of the course offerings in that area. A year of
Spanish had been added in the mocdern languages,
and the soclal sclence courses had grown from three
to seven. - three of which were seminars, according
toc the catalogue. Fifty-four courses were now
offered, and the balance of course offerings in
the sciences and the humanities remained about as
it had been in 1900.2

Throuchout the remainder of the Denny admin-
istration, 1ittle change occurred in the humanities
and the scliences. The birth of the school of commerce
in 1905 marked the beginning of expansive curricular
development in the area of the soclal sciences.

The department of philosophy had become, in 1910,

the department of philosophy and Bible study.3
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A change in the balance of the curriculum

came in the first years of the Smith administration.

O]

By 1915, Washington and Lee offered seventy-three
courses in the college, éommerce school, and school
of arplied sciences. Whereas ten years earlier
the number of courses in the humanities approximately
egualled the number in the sciences and commerce, in
1915 forty of the total seventy-three courses lay
outside the humanities.4

The curricular changes occurring between
1015 and 1920 were characterized by steady growth
and by a2 continuing trend toward emphasis on the
non-humanities. Washington and Lee offered 101
courses in 1920, fifty-eight of which were in the
arezss of mathematlics and science, commerce, and
azplied sciences.5 As of 1913 the old school of
engineering had become the school of applied sciences.
The most apparent growth took place in this division
of the university, which gave degrees in engineering,
general science, and chemistry.6 In 1915 seven
courses had been taught in the school of applied

7

sclences; in 1920, there were twenty-three courses

in engineering and chemistry.8 The school of commerce
had changed little, adding two courses to 1ts curriculum
during the five years after 1915.9 Although ma jor
changes took place outside the humanities, some

innovation was made in the area of languages and

history. French and Spanish had been jolned together
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in a newly created department of Romance languages,
and a seccnd year of Spanish had appeared. The

number of history courses taught in 1920 had grown

ct

o twelve, an addition of five since 1915. Three
of the twelve were courses having to do with the
Scuthern United States and the Civil wWar. Lan-
guages continued to receive emphasis in the curri-
culum; four years each of Latin, Greek, and German
were taught. The only other significant alteration
of the curriculum was the institutlion of a pre-medical
course of study leading to the bachelor of arts
degree.1o

After 1920, the curriculum grew explosively.
By 1924 there were 149 courses in the university -
a growth of nearly fifty percent in four years. The
commerce school grew by nearly 100%, offering thirty-
two courses in 1924 (four in economics, five in
business administrztion, seven in commerce, eight
in accounting and statistics, eight in the political
and soclal sciences). The schocl of avplied sciences
saw a 65% increase in its curriculum, moving from
twenty-three to thirty-five courses. Two new subject
areas apreared in 1924: psychology (three courses) and
education (six ccurses). The humanities grew, too,
acding nine new courses since 1920; but there was
no doubt as to the increasing importance given technical

and scientiflc areas in the curriculum. O0f the forty-eight
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new courses instituted since 1920, thirty-seven lay
outslde the humanities. Language continued to dom-
inate the liberal arts. Ten courses were given in
the Romance languages, eight in Greek and Latin,
and four in German. The balance of the humanities
versus scilentific and vocational education had
shifted radically by 1924; two-thirds of the curri-
culum was now composed of courses outside the
humf;nities.11

The next six years saw scant change in the
relative percentages of technical, non-technical,
and liberal arts ccurses in the curriculum. Hu-
menities comprisedna little less than one-third of
the course offerings. Sheer growth, rather than
change in the mekeup of the curriculum, was the
keynote. In 1930, 231 courses were offered: forty-
three in the commerce school, forty-six in the schocl
of applied =ciences, thirty-six in the pure sciences
and mathematics, seventy-eight in the humanities,
fourteen in educzation and psychology, and twelve 1in

journalism.12

The biggest innovation during the lacst
six years of the thirty-year period was in the re-
establishment of the schocol of journalism, originally
begun by Robert E. Lee. For some years, President
Smith had worked to institute a Lee Memorial School

] L. : = 2 1
of Journalism, and in 1225 the school was inaugurated.

Wl

A 350% increase took place in the number of

courses offered between 1200 and 1930. The balance
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of the earlier years, in which slightly over half
the courses had been in the humanities, had undergone

nificant reversal, with Jjust over two-thirds cof

Mm

the 1930 curriculum being outside the humanities.

.

3
Course Requirements and Degrees

Throughout the pericd 1900 to 1930, the uni-
versity catalogue specified that four years were
ordinarily nzedcd to complete the requirements for
a. bachelor's degree, other than in law. The cata-
logues further specified that a minimum of fifteen
hours of class work a week must be undertaken, with
a maximum of eighteen hours. Desplite the other
innovations that took place, these two stipulations
remained the same.14

During the ezarly years of the century, the
university awarded the following degrees: bachelor
of arts, of science, and of law; master of arts and
of science; doctor cof vhilosophy; and the civil
engineering degree. The M.S. and M.A., the Ph.D.,

and the C.E. were graduate degrees;15 the existence

o
bl
R

|
of these graducte degrees Justified the appe%etion

¥ Although other degrees awarded will be mentioned, the
body of the discussion on degree requirements will be
concentrated cn the rrerequisites for the bachelor of
arts.
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of "university" applied to Washingtcn and Lee.

Degree réquirements were computed on the basis
of "points," a specified num-er of points designating
the nunmber éf hours a class met per week per year.
Prior tc the 1920's, classroom hours were calculated
on a yearly rathef than a semester basis; that is
to say, a student's course load of fifteen hours from
September to June would tally up to sixty hours (or
points) at the end of four years. In the 1920's
the point system was calculated on a semester basis;
thus a student's total accumulation of points would
arpear to be double that of the student in 1900 who
took the same number of hours. -

For the purposes of course distribution, the
university used a "group system" whereby all courses
were divided into tiree categoriess: languages, math-
ematics. and natural science, and English and social
sciences. This system continued to be used through-
out the thirty-year perlod, with some alteration
toward the end..17

In 1900, the requircments for an A.B. (bachelor
of arts) degree consisted of sixty-six points, forty-
two of which were specified. Sixteen points h:od to
be earned in the language grour and in the science
group, as well as ten in English and the socilal
sclences. The remaining twenty-four polnts could be
chosen at will by the student. A greduating thesis

was 21so required of each senior student, and each
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student was required to accumulate at least twelve
points in a2 single subject area, thus acquiring a
"certificate."18

Little change in the requirements for a
bachelor's degree occurred until the late 1920's,
In 1910, the graduating thesis had been eliminated
and slight readjustments were made in the number of
points necessary in each g?;]:'ou.p.]-9 In 1923, a state-
ment appeared indicating that a certain grade average
was to be required for graduation - that a student
must pass half his courses directed toward his degree
with a grade of '"C"., This was the first time that
the university catalogue noted such a stipulation.zo

During the 1928-29 academic year, the curriculum
was revised and the first major change since 1892
in requirements for the bachelor of arts degree was
made.zl In the process of the revision, the group
system was altered and a fourth category created,
Group I remained foreign languages and literature;
group II was restricted to ¥nglish and philosophy;
group III became the social sciiences, history,
accounting, business administration, and commerce;
and groun IV was the pure sciences and mathematics,
Under the new system, an A.B, candidate had to com-
plete a minimum of twelve hours in group I, eighteen

hours in group II, eighteen hours in group III, and

twenty hovrs in group IV, This cut in half the
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language requirement, doubled the social and applied

sciences requiremnent, and left the Emglish and pure

science requirements approximately the same as they
22

had been,

Certificates in concentrated areas of work
were renlaced by majors; each A.B., candidate had to
complete (and pass with a grade of "C'") eighteen
hours in one subject to attain a "major'" field for
. 23
graduation,’

Before the 1928-29 revision, the catalogue
listed no specified frashman conrses, At the time
of the revisions, however, the freshman year curri-
culum was devised, and its courses prescribed for
every entering man., This curriculum included English,
a foreign language, mathematics, a semester each of

g . " 24
two sciences, and physical education. (A two-year
requirement of physical edication had been incor-

9
porated into the college in 1913,)"7 Throughout
the period of this study, entering students cculd
exemnt courses by special examination or by evidence
of previous completion on the high school level,
Farlier (until 1915) a student could be given ad-
; 5 y . 26
vanced standing at the discretion of a professor,
Later, however, written examinations or credentials

27
were necessary,

Candidates for the graduate degrees of M)A,

and M,S. had to fulfill all the requirements for
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the bachelor's degree, or precent such a degree
from another institution "acceptable to Washington

2 . ; . .
28  The university further required a

and Lee,"

master's thesis, twenty-four quality points on the

graduate level, and the attainment of five certi-
: 29 - ;

ficates, For the doctor of philosonhy degree,

a student must have been a graduate of Washington

and Lee; he must have had done two years of graduate

work above the master's or three above the bachelor's
30

degree. Throughout the period, the requirements
for the master's degree changed little,31 while

: s 2
the Ph.,D. was discontinued after 1913.3“

The stated aim of the school of applied sciences
was carcer preparation, and throughout the thirty-
ye~r span under consideration its requirements were
set with that aim in mind.33 The degree requirements
for a bachelor of science degree in chemistry and
civil or electrical-engincering were severely limiting,
The only courses outside of mathematics or science
that a candidate for an engineering degree was
allowed to take were a year of English, two years
of language, and a year of social science or conmeree, ot
The chemistry student was permitted a year of
English, two years of German or French, two electives,
and a year of economics,>> The bachelor of science
degree was given after the successful completion of

124 hours, of which the above courses were a part.36
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The Commerce School awarded the bachelor of
science degree upon the comnletion of 124 hours,
thirty-six of which had to be in FEnglish, history,

and langnages. In addition, a graduating thesis

37

was required, Just as in the school of applied

sciences, the stated aim of the univarsity's commerce
division was career preparation:

1, To give thorough preparatory training
suitable for the needs of those who
expect to become lawyers,

. To prepare those who expect to enter
business careers, especially in such
fields as banking, foreign or domestic
commerce journalism, or the public
service,>o

N

Most of the trends or emphases discernible in
the foregoing pages are obvious ones, TFour appear
to be of particular relevance in this context,

3 2.1

1, Curricular growth. This is probably th

most self-evident of the trends occurring in the
early years of the twentieth century at Washington
and Lee., It nced only be reiterated that the number
of courses increased by over 350%; phenomenal growth
characterized the curriculum from 1900 to 1930,

2 Increasing professionalism, Four phenomena

i o

serve to illustrate the steady tendency toward practical
edncation: £irst, the continuous expansion of the
school of comerce and applied sciences division of

the mniversity; cecond, the emergence of education

courses in the 1920's, apnarently pnroviding training
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for teachers; third, the rebirth of the school of
journalism; fourth and finally, the persistent
decline in the number of the purely "cultural' or
liberal arts courses as compared to the scientific,

technical, and professional courses,

3. Breadth versus narrowness., A curious

dichotomy existed between the college and the rest
of the 'mdergradu te university., While the trend
in the school as a whole was toward increasing
professionalism and specialization, within the
college breadth and the ideal of a '"liberal edu-
cation'" persisted., The group system and the wide
distribution of requirements suffice to indicate
the college's dedication to an extensive education,
Its aims stood in direct contrast to those of the
commerce and anplied science schools, A comparison
is revealing:

The college is intended to offer to the
student an opportunity to secure such general
culture 2s may tend to develop him into

a useful citizen without preparing him

for any special professiocn; to broaden

his views and arouse an intelligent interest
in all that is best in mecdern civilization,
Intellectual discipline is sought, not
merely through a few channels whose wvalue
has been established by centuries of
testing, but equally through others

that have been onened up by modern
scholarship, and whose value has been

proved equal to that of any agencies
employed in the past,

This quotation appeared in every mmiversity
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catalogue after 1915; and it suggests a marked
departure from those aims of specific carecer prep-
aration in the Commerce Schocl and School of Applied
Sciences,

L, Regionalism. A minor but nevertheless

significant point indicates a sentiment of regionalism
in the wmiversity. This is the fact that through
most of the period studied, one-fourth (three out
of twelve) of the history courses taught at Washington

and Lee had to do with the South and the Ciwvil "ar.

Cf the four trends just noted, three bear

directly on intellectuality, Curricular growth and

expansion provides for increaced academic opportunity
and demonstrates a rising coneern of the university
for improving the state of intellectuality in the

school, The tendency toward professionalism has

been mentioned in an earlier chapter as a factor
limiting devotion to ideas for their own sake and
therefore negatively affecting intellectuality.

This professionalism seemed, however, to be
countered in the college division of the 'miversity,
where the ideals of sheer intédllectuality continued
to be named as positive objectives,

Regionalism reflected in the abundance of

Southern history courses in the curriculum is

obvicusly an index of emphasis placed on the "South,"
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and hence it is an indicator of Sonrthernism as that

term has been defined,



CHAPTER FIVE

THE STUDENT BCDY

In a span of thirty-one years from 1899 to
1930, the Washington and Lee student body grew
from 157 men to 901 men, or an increase of nearly
500%.l During the same neriod of time, the percentage
of students dwelling in Southern or border states
declined from 94,3% in 1899 to 69.1% in 1930, or a
25% decrease in the relative number of Sovthern
or border state residents.” A similar decrease
in the nuwnber of students residing in Virginia
took place. In 1899, 54,.8% of the students were
in-state residents. By 1930, the percentage had
declined to 21.1 percent. The decrease in percen-
tage of Southerners was not a steady or consistent
one, however; as late as 1920, over 90% of the
student body were still Southern or border state
residents, with only 8.8% of the students listing
extra-So thern addresses.d

Thus, while there was a 25% decline in regional
residence during the whole thirty-year period, in
the first twenty vears the decline was barely 3%
as compared to over 22% in the last ten yenrs,b

For the most part, the decrease in the nunber

of Virginians operated in a pattern opposite from
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that of Southern students as a whole. By 1920, the
number of students who were in-state residents had

5

decreased by 22,1 percent; hence the ten years

between 1920 and 1930 saw a decrease in Virginians
of only 11,6 percent.6

The conclusions drawn in the foregoing para-
graphs are perhaps confusing. The following chart

lucidly demonstrates the facts of geographic dis-

tribution among the student body:

Residential Region Yearly Percentages of Students
1905 1913 1920 1930

Southern & Border States 95.2% 93.2% 91.2%

Western States 1.5% 1.4% .%%
Northern States 3.0% 4,3% 7 4%
Foreign 3% 1.1% «3%
Virginia 52.7% 43,8% 32.7%

Data on the religious affiliation of the stu-
dent body are unfortunately not available prior to
1917. After that year, however, statistics suggest
that Washington and Lee's student body was almost
wholly Christian, and predominantly Protestant.’
Although a decrease in the percentage of Christians
and of Protestants did take place, neither ever
went below 90 percent., In 1917, 98% of the student
body reporting religious affiliation was Christian,
and 97% was Protqstant.s Thirteen years later,
in 1930, 93% of the student body was Christian and

90% was Protenfant.g

Ye L/
2,.6%
27 7%
6%
21.1%

Although a slight decline occurred, the percentage
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of Presbyterian students during the thirteen-year
period remained at approximately one-third, 0 The
Prosident's report of 1917 indicates that the current
student body was 36% Presbyterian,ll while in 1930
the percentage had dropped slightly to 30 'aerce’nt.]'2
Throughout the period for which figures are available,
the Presbyterian and Methodist denominations together
claimed over half the student body as members, In
1917, 62% of the students were either Presybterian
or Methodist, and in 1930 53% were affiliates of one
or the other of these two churches,l3

An examination of student enrollment in the
various divisions of the university proves revealing.
In 1905, of the total enrollment of 332, 56% of the
students were in the college, while 27% were engineering
school students and 17% were in the law school, (At
this time and until 1920, the school of commerce
enrollment was included in the co]_]_ege.)lL'L No
transitional trend whatsoever occurred in the college
enrollment during the period 1900 to 1930.15 The
first year that the commerce school enrollment was
listed separately - 1920 - the college claimed 43%
of the student body;]-6 but by the end of the decade
in 1930 the percentage in the college had risen to
57%, more in fact than it had been in the begimning
of the century.l7 In 1905, 27% of the student body

was enrolled in the school of engineering,l8 This
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nunber steadily decreased until, by 1930, only 7%
of the students were studying applied sciences,l?
The commerce school enrollment, in the years that
it was given, increased only slightly, from 19%
in 1920 to 23% in 1930,%0 Thus, despite the ad-
ministrative emphasis and curricular growth of
technical training in the university, there was

not a concomitant shift of interest on the nart

of students.

The official student newsnaer at Washington

and Lee remained, throughout the period under dis-

cussion, a semi-weekly called the Ring-tum Phi, L

In every academic year and under thirty different
editorships, three-fourths of the articles in the
paner dealt with athletics or social events,?2 1In

the early vears especilally, reports or anno meements
of lectures or musical programs were rare. Through
approximately 1915, however, a great deal of attention
was given to debating and oratorical events. In

cach of the newspapers before that year, an average

of two articles ner issue were devoted to one or

the other of these topics.23

Two features that continued to appear throvgh

the 1920's in the columns of the Ring-tum Phi were

notices and news items from other schools and social

announcenents of people and events in the town of

L

¢ 2 :
Lexington. Although both features were less in



71

. - 25 g . -
evidence after 1925, until that time each edition
carried annroximately a half-nage of social notices
and a quarter-page of news items from other canpuses.26

The 1925-26 Ring-tum Phi was typical, In

that year, of sixty editions of six pages long, an
average of twelve to fifteen news stories appeared

in each edition. Only sixteen storie:z were printed
announcing or renorting on lectures in the town and
university (not including a number of athletic and
religious speeches); twenty-six articlez appeared
about musical or dramatiec activity in the mmiversity,
and ten were printed on debating or oratorical events,

The remainder of the news stories were concerned with
7

4

social or athletic affairs.’

The editorial pages of the Ring-tum Phi from

1900 to 1930 show a consistency similar to that of
the news items during those years. Several major
themes recurred on the editorial pages, the most
relevant of which follow,

In the volume of the newspaper appearing in
1901-02, no fewer than eleven editorials were written
concerning the value of traditions.?8 on October
5, 1901, congratulatory remakks to the new university
sresident indicated that "to him is committed the
duty and »nrivilege of upholding and perpetuating
the memories that cluster around the name of Robert

%, Lee."29 Three weeks later, one editorial contained

Tia



72

praise for the college literary magazine for return-
ing to a cover "distinctive and hallowed by age,"
and a few paragraphs further on bemoaned the passing
of old Virginia 1life,30 Several weeks later, the
literary magazine came under fire for mentioning
political opinions. The basis of the paper's criti-
cism was that since its inception thirty-three years
before, the magazine had not expressed political

views - and now, against all tradition, it did so,31

In eliciting supnort for the university,
another editor a decade later based his argument
on the fact that Washington and Lee men had alwavs
supported the administration. "Let us stand by
the traditions of our college and f£alter not in
our supnort of the administration in every college
activity."SZ An editorial of January 238, 1913,
mentioned that Washington and Lee was unique for
two reasons: its namesakes and its democratic
spirit. The explanation for the democratic spirit,
the editorial asserted, was the great tradition
of the school - which must never be neglected:

May the day never come when our
traditions are lost sight of in the

death whirl of commercialism, May

the day never come when the snob and

the formalities of vain and egotis-

tical plutocrata stamp out the spirits

of our heroes, If such a day ever

cones, let the walls of omr halls of

learning crumble and fall and be buried

in the dust of their ignominous destruction;

for their usefulness to the development
of mankind is at an end.
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A vear later, the students - and the newspaper -
protested a women's suffrage movement in the towm of
Lexington, commenting thus:

e o« o« We harbor a deep personal affection for

this, the home of the great guiding spirits

of the Lost Cause, and dislike, above all

things, to see it made the center of an

agitation so out of harmony with the spirit

of the place, and so fraught with danger -

unintended though it is - to that chivalric

regard for women which has been nroverbi%k

of the men of the South and of Virginia,>“

In 1912, a controversy was sparked on the
campus by the emergence of a freshman secret societv.
The cause of the concern was that no such society
had previously existed in the university.35 The

current Ring-tum Phi soundly denounced the fresh-

men:

The scheme of social honors here was
settled upon long before these members
of the class of 1921 had dreamed of
Washingt-n and Lee. Do these freshmen
realize the step they are taking, or
are they anarchists by disposition,
wanting to overturn and reverse the
system of government in vogue since
Adam first caned Abel?

The freshman society was subsequently disbanded,
after a cormittee of sophomores "impressed upon

. .

the freshmen the value of the standing social

system,"37
An editorial of the early 1920's reviewed
the wide range of comrses available in the uni-

versity, and praised the fact that men of differing

tastes could study at Washington and Lee; however,
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the editorial pointed out, the students' primary
responsibility was adherence to the school's tradi-
tional values:

Whatever his line may be, the student
should always bear in mind the aims and
ideals of the founders of this historic
inst%tvtion, an? higsever—present duty
to live up to them,

In 1925-26, seven editorials appeared at
various times in the vear which remarked on the
value of the "speaking tradition” - long-standing
custom of greeting on the campus, One of these
editorials indicated that "an evil has sprung up"
in that the 'habit begun in 1870 of greeting ecvery-
one with a 'Hi, Gentlemen,' has been perverted by
some into a 'Hi, Gents.'™ This was mot the tradition,
the editorial insisted, and reminded the student

body that the longer greeting was the traditional

-
39
A second theme which continued to recur during

the thirty-year span from 1900 to 1930 had to do
with the exemplary Washington and Lee student.

Again and again, editors wrote on the wvalues most
highly prized in the student body., In general, the
characteristics which the editors emphasized involved
well-roundedness and honor, as personffied in General
Lee. Southern good citizenship was stressed, as

the following editorial comment indicates:
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e think that the peculiar function
of Washington and Lee is to mak
them (the students) men who are
worthy to be exangbes of right liv-
ing in the South,

The "Washington and Lee Man" was the subject
of innumerable editorials, and each of them usually
emphasiged the qualities of versatility, loyalty,
congeniality, and honor. The one-sided schol-r
was condemned as lacking in the characteristics
which the university held in highest regard.

The peculiar mark of Washington

and Lee is spirit - a spirit of whole-

ness, and dedication to the University,

Loyalty is the keynote of the Washington

and Lee spirit: the W&L man must do

his part in upholding the traditions

of Washington and Lee - the traditions

set forth by the lives of the men whose

names she bears and has exemplified

over a century of progress.

If the student is a mere grind he

will become a storage room for book-

lore and bear no more resemblance to

a Washington and Lee man than if hgl

had taken a correspondence course,

The ideal of honor was concretely exnressed
in the system of unproctored examinations and auto-
matic permanent expulsioh for a student who lied,
cheated, or stole., It was more than simply a
regulation, however, for (in the minds of the
students, at least) the Washington and Lee Honor
System was the embodiment of the best of the

university's inheritance from the past, FREditorids,

such as the one from which the following quotation
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is taken, occurred regularly bztween 1900 and 1930,

To speak of the Honor System at
Washington and Lee is to mention
something which is a veritable re-
ligion to her sons. Long traditions
of Southern chivalry, pride and honor
have steadily raised the place of
this principle on our campus until
today it is undoubtedly the most
vital feature of the spnirit of
Washington and Lee.

We will not be considered
Pharisaic when we thank God that
Viashington and Lee men have that
spirit of honor so engraved in the
very recesses of their souls that
there can be no room on the campus
for a man who does not do his duty
to his conscience and to his school,
breaking this ideal of hppor either
in letter or in spirit,™~

Many of those qualities attributed to the

ideal student were connected in some way with the
South., References to Southern chivalry, history,
and fthe like have already occurred in the fore-
going quotations, Honor, toc, was identified with
the South:

For be it to the glory of
Washington and Lee that her prized
traditions are kept ever bright and
quickened with the fire of eternal
youth.

The man from a northern umiver-
sity cannot understand how an exam-
ination can be held without a pro-
fessor in the room , . . but to the
Washington =nd Lee man, it seems as
natural as eating.

Sovthern hospitality and friendliness were
as much a part of the Washington and Lee Ideal as
was honor, =#ditorials throughout the period ex-

pressed this ideal of friendliness, which had its
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practical embodiment in the 'speaking tradition"
referred to earlier. An editor of the mid-twenties
aptly expressed the prevailing campus sentiment:

ashington and Lee is known throighout

the South for its ever-ready spirit of
genuine hospitality. It is with a feel-
ing of pride that each member of the
student body can point to this institution
as reprecentative of the true Southern
friendliness which is so characteristiec

of our campus,

Two editorials - written twenty-five vears
apart - exemplifed the campus preoccupation with
regionalism. The first of the following excerpts
is taken from an editorial written early in the
Denny administration; the second is the viewpoint
of an editor of the late 1920's:

We recognize that the mission of ashington
and lee is to educate the young men of the
Southland, but also to expose them to other
7orlds without making them unfilial to
their mother section,

* *

Again they come, . . to the little
university nestled here among the hills,
from which radiate the noble spirit of
Washington and the Southern leadership
and culture of our warrior, scholar,
and educator, Robert E, Lee. Therecfore,
we welcome Xgu to this shrine of the
South., . . 7

The presence of intramural controversy is

v

conspicuously missing from the pages of the

Ring-tum Phi before the first World War. As a

matter of fact, a careful examination of the volumes
during those years brings forth only one example of

a clash of ideas on the campusg the condemmation,
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already mentioned, of the magazine editor for

e aai i " 47 e . N &a's

political expression, Beginning in 1918, however,
diversity of opinion among the students began to
reveal itself, That year saw three major student

controversies reported in the Ring-tum Phi, One

of these was the starting of a freshman secret
society, discussed earlier in the current chapter.48
A debate ensued for several weeks concerning the
merits of the system of fratermity membership se-
lection; the paper supnorted change of the system,
and the student body appeared to be half for and
half against an innovntion.49 The other major
conflict which occurred in 1918-19 also had to
do with social fraternities., This time it took
the form of protest against the practice of '"hazing"
new members, Although the paper supported the
fraternities, a large number of students wrote
letters to the newspaper condemning the treatment
of freshmen.,>? The following school year the argu-
ment was continued, and a letter covering half the
editorial page protested '"whclesale beating' of
the freshman class.sl

In 1920, an editorial appeared praising the
tradition of speaking and cautioning against its
abuse on the campus.s2 This was the first of an
increasing number of commentaries in the 1920t's

on apparent neglect of the 'miversity traditions, 3
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6n November 7, 1925, the paper printed its fifth
editorial of the fall on the weakening of the speaking
custom.su An editorial of QOctober, 1928, explicitly
condemmed neglect of the spealking tradition by
upperclassmen, and in the same issue printed two
letters lamenting the demise of the custom of greet-
ing.ss

Bight '"trends' emerge from the foregoing
pages which apparently characterized the student
body during the years 1900 to 1830,

1. Growth in numbers and geographical diver-

sity. That the student body increased 500%, and
that the percentage of Southerners decreased 25%
is evidence of this growth,

2, Doninance of Protestant Christianity. It

is safe to assume that the first sixteen years, for
which there are no figures, were not radically differ-
ent from the last thirteen. Although a slight
decrease did occur, the student body remained over
90% Chrisitian and Protestant, and over 50% Presby-
terian and Methodist,

3. Liberal arts interest. The largest percen-

tage of students continued to matriculate in the
college; the official university emphasis on tech-
nical and vocational training caused no shift to

the schools of applied science and commerce.
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(The remaining ''trends!' are based on evidence
garnered from the student publications, most notably
the newspaver. Such evidence, it could be argued, is not
sufficient to derive trends from it. Several facts
must therefore be cited to justify the use of news-

paper articles as data. 1In the first place, the

o
2
b
X

excerpts which appear here are typical ones ra
+two
than isolated examples; #wkee or three times as
many quotations could have been offered, had space
permitted. TFurthermore, the sentim2nts expressed
in these quotations invariably received support
rather than disagreement in student letters. The
editorial comments demonstrate recurring themes,
expressed year after year by thirty different
editors, These editors were elected by popular
vote of the student body, and would, therefore,
be unlikely to hold attitudes contrary to student
consensus; wherever any evidence of siudent dis-

agreement occurred, it has been noted.)

L, Athletiec-Social orientation. The dearth

of news stories in other areas and the almost total
commitment to athletics and social events in the
college newspaper would indicate that these were
the dominant interests of the student body,

5., Traditionalism. A consciousness of the

past and the historic roots of the wmiversity pre-

occupied students throughout the era, Attitudes
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toward specific issues and institutions were often
shaped by their historical context.

6. Regionalism, Despite the gradual rise

of geographic diversity in the student body, an
identification with the South and its culture con-
tinued to prevail., This identification took concrete
form in the regard for the Honor Svstem and the
speaking tradition, which were considered manifes-
tations of Scuthern cultnral.norms.

7. Ethos of Gentlemanliness. Washington and

Lee's student body held a rather well-articulated
viewpoint of what the ideal student should be - he
was a gentleman, and his attributes were threefold:

a high degree of personal honor, hospitality and

by
H
o
'y 4
3
®
14}
o
0]
)
=
[a N

friendliness, and versatility o
accomnlishments, Once again, the highly prized
traditions of the Honor System and the speaking

custom were practical and structural embodiments

of the ethos of the gentleman,

From
8. Consensus to controversy, In the early
N

~ - .

years, almost no diversity of opinion existed con-
cerning the aims and institutions of the university.
After World War I, how8ver, increasing evidence of
conflict appeared; traditions began to be neglected,

and the strong campus consensus which had existed

was weakening.
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Nearly all of the foregoing ''trends” or "em-
phases™ are intimately connected with both Southernism

and cormunity. In the case of numerical growth and

geographic diversity, the decline in the proportion

of Southern students would indicate a negative in-
fluence on the cult of Southernism. Similarly, as
the student body became more diverse, the sense of
conmunity as the expression of Southernism would
be impaired. The sheer growth in numnbers would
also threaten community; the smaller a group, the

more likely it is that a sense of belongingness

ot

and mutual identity will exis

The nrevailing evidence of traditionalism,

of an athlestic-sécial orientation, and of the

"Gentleman Ethos' all are indicators of the cult
of Sothernism, on the one hand, and of community
is

on the other, Each of these Dhenonenai}ﬁﬁ'attrl-
butes of Southernism, as defined in Chanter One.
Furthermore, the degree to which they were accepted
as agreed-upon truths indicates that they were the
essence of whatever spirit of community existed.

The factor of regionalism bears directly

on Sounthernism and indirectly on community. So
long as the university student body was almost
wholly Southern, a vital impetus was giwven to the

cult of Southernism, Moreover, regionalism served
| -
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as a basis for rapport and thus community. With
its decline, then, both community and Southernism
were likely to be weakened,

Two trends bear especially on community, The

dominance, throughout the era, of Protestant

Christianity anong the students stands as another

source of community. The inecreasing evidence,
after the first World War, of conflict noints to

a weakening of the old sense of community. Con-
senzus is vital to the maintenance of commmity;
when consensus decreases, comunity - to the degree
that it depends on those factors on which consensus

is lost - is threatened,

The students' liberal arts interest, especially

as it withstood the stress on »rofessionalism, is
a fadtor arenable to intellectuality as it has been
defined; for it promotes the pursuit of knowledge
for the sake of knowledge, a crucial consideration

in the matter of intellectuality.



CHAPTER SIX

EXTRACURRICULAR ACTIVITI®ES

In this chapter on the extracurricular activities
of the university, the main concern will be description
of the existential situation: the nature and kind
of organizations, the relative strength of the wvarious
types of organizations, and any general shifts in in-
terest that the extracurricnlar life might reveal,

The most noticeable feature of extracurricular
activity at Washington and Lee is that there were so
very many clubs and organizations, Two factors, not
immediately relevant in this study, were in large
part responsible for the magnitude of extracurricular
organization., Washington and Lee is in the town of

Lexington, Virginia. Even today, the student body

criticizes the smallness of the town and

3]

ts isolation.,

U

Before the prevalence of the automobile, however,
Lexington's smallness was infinitely more anparent,
Students could not leave the town on weekends, and

thus had to improvise for entertainment; hence they
turned to clubs and university-connected functions

for diversion., Smallness and isolation of the town
did, then, create a need for extracurricular activities
that might have been answered otherwise in a larger

or more accessible city.

Throughout the early part @f the century,
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athletics were especially popular, the school having
intercollegiate baseball, football, rowing, basket-
ball, track, and gymnastic teams, During the whole
thirty-year period, these sports activities were
highly developed and thoroughly supported by the
students, Often, as many as half to three-fourths
of the student body would travel fifty to sixty
miles for an athletic contest., Intramural sports
ware popular, too, and almost every conceivable kind
of athletics was played intramurally.‘
Dancing remained one of the major extracurricular
pastimes of the university. Almost every campus
organization had its dances and balls, in addition
to the three or four school-wide figures held annually.2
A Methodist minister, cautioning youths of his denom-
ination against attending Washington and Lee, said
in 1903 that "The Final Ball .is quite as much an event
as the delivering of diplomas, and the Presidency
of the Final Bnll is familiarly spoken of as one
of the highest honors of the Univcrsity."S The
school became known throughout the South for its
Fancy Dress Ball, an annual affair which began in
1907 .4
Before discussing the pronortion of student
organizations in various intera~t-areas, it is helpful
to cite at length the clubs which existed. The year

1920 was a typical one; the yearbook of that school
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session listed thirty-seven student associations.

Not included, of course, are the athletic teams,

customary dances, and informal organizations which

existed:

Social Fraternities (18)

Phi. Kappa Psi
Kappa Alpha
Sigma Chi

Phi Gamma Delta
Sigma MNu

Pi Kappa Alpha
Delta Taun Delta
Alpha Chi Rho
Pi Kappa Phi

Social Clubs

Saquare and Compass (Masons)
1 rl 3 1t Club

Pi Alpha Nu

Sigma Society

White Friars

Cotillion Club

Honopary Societies

Beta Theta Pi

Alpha Tau Omega
Sigma Alpha FEp&ilon
Kappa Sigma

Phi Delta Theta

Phi Kappa Sigma

-Sigma Phi Epsilon

Zeta Beta Tau
Sigma Delta Kappa

. (6)

(&)

Phi Beta Kappa
Delta Sigma Rho (debate)
Sigma Upsilon (literary)

Omicron Delta Kappa (leadershin)

Literary, Scholastic, Musical, Dramatic

Glee Club
Orchestra

Troubadours (dramatic and musical)

Mandolin Club
Literary Society

Publications

Ring-tun Phi (newspaper)
Calyx (yearbook)

Religious

YMCA
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Governmental

Fxecutive Committee

The social fraternity dominated student life
in extracurricular affairs, In 1900, thirteen Greek
letter social fraternities had chapters at the uni-
versity, and claimed among them 60% of the student
body as *ombero.s By 1930, twenty such organizations
graced the campus with 683% of the student body as
members,

Literary, acadenic, and musical organizations
were also dominant in the extracurricular structire,
The debating societies and the musical-dramatic
clubs comprised the greatest number of these organ-
izations. In 1900, 24% of the student body was active
in these nrba3°7 in 1930, 32% of the students held
memberships in literary, academic, debating or drama-
tic-musical organizations,

There is no doubt, however, of the dominance

A

of purely social organizations in the college. At

U

the beginning of the century, sixteen of a total of
twenty-two organizations were social, Ten vears
later, thirty-six out of fifty were social.lo 1920
saw all but thirteen of the campus's thirty-seven

" ; 11
organizations as social clubs, In 1930, the school

had fifty-one extracurricular organizations - twenty-

. " . 12
nine of which were social, Thus throughout the
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thirty-year span, over 50% of the school organizations
“jepe social in nature, Some decline in percentage
did take place, however; whereas 72% of the extra-
curricular associations were social ones in 1900,
57% were social clubs in 1930,

Cne of the most significant innovations occurring
in the 1920's was the increase in subject-arsa clubs,

Ea

rlier, the literary-académic classification had
been made up of debating and musical groups for the

. 13 - A
most part. By 1920, no more than four clubs existed
whose memberships were based on interest in a par-

Lk The picture changed

ticular academic discipline,
radically in the ensuing five years. Seven such
volimtary associations claimed a total membership
. 15
of 114 men in 1925,
An organization which played an extremely

active role in extracurricular life was the Young
Men's Christian Association - the YMCA., Through

the first two decades of the century, the club em-

ployed a general secretary who held a college degree,

0]

Weekly religious meetings were held, Bible study
classes were conducted, and a student handbook was
: 16 ,, - :
published annually. Membership was comprised of
students belonging to evangelical Christian denomin-
ati:ns.l7 A s late as 1915, the university cata-
logue officially commended the YMCA, urging students

to join it.ls In 1914, the Y brought religious
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leader John R, Mott to the campus in April for two

days of religious services., In addition to giving

(

Mott's visit the greatest possible coverage in four

editions, the Ring-tum Phi called it "one of the

: 9 .
two greatest events of the academic yeir.”l’ After

1920, the relative popularity and activity of the
YMCA waned considerably, and one editor of the
paper was prompted to note the organization's decline
from former days.20

The student body of Washington and Lee began
early in the century to manifest a high degree of
political interest, both on the national and intra-
mural levels. An institution born in 1908 became
a regular quadrennial feature at the wmiversity.
This was a "mock convention,' held in the years of
the national election for the presidency. The plan
of the convention was extremely well-articulated,
and closely approximated current conditicns in the
major political party which was out of office.zl
The first such convention was held on May 4, 1908;
in preparation, the students published a weekly

newsp-per, The Democrat, devoted to discussion of

Democratic candidates and icsues,~2 The election
year activities became a prominent extracurricular
facet of washiﬁgton and Lee life; the students

ordinarily snent the entire school year organizing

. g 23
and formulating plans for the conventions.



Political activity on the campus level was
l) 4

e

especially proninent in the years after 19014,
The political structure of the student body was
decidedly oligarchical in nature. One body of a
dgzen students (called the Executive Committee)
handled all matters involving student government,
This comittee was judicial in that it was respon-
sible for interpreting and applying the Honor System;
it was legislative, in that it created other sub-
ordinate committees and established. regulations
governing student elections; and it was executive,
in that it carried out the jddicial and legislative
resolutions the committee made. EBven though demo-
cratically clected, the Txecutive Committee was all-
powerful in student government.zs A university
yearbook of the period chose to criticize the school's
political structure, and printed a biting satire of
the BExecutive Committee as "omniscient, omnipotent,
and omniprosent."26
The primary responsibility of the Executive
Committee was administering the Honor System,
Before 1920, the system had never been spekled out;
it had simply been understood by the student body

o
to embrace 'the code of the gentlenan.”“7 Because

i the 3€w g

of student misunderstanding arising = we late

hovever,28 the committee found it necessary to codify
the Honor System. In March of 1920, the limits of

the system were carefully described to include four

dec.gds
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areas where lying, cheating, and stealing would be
interpreted as honor offenses., These four areas
were academics (course work), removal of books from

the library, general theft, and failure to report

20

i |

an offense,
Various honorary fraternities anpeared on the

Washington and Lee campus, The first of these was

a chapter of Phi Beta Kappa, national brotherhood

honoring scholastic achievement. This came in 1911,30

Three years later, members of the student body founded

what was to become a national collegiate fraternity

of leadership, Omicron Delta Kan-a, "From its in-

cention, election to membershin~ in ODK became a

coveted honor among undergrad:ates, many if not most

of whom regarded it as infinitely more desirable

than election to Phi Beta Kapoa."sl The birth

and continued prominence of Omicron Delta Kappa

significant. The prime prerequisite for member-

=N
®

hip was outstanding achievement in some aspect of

9]

extracurricular life; to be tapned for ODK was
conzidered the highest possible campus honor, re-
warding as it did the versatile man of extra-scholastic
accomplishments,

Two other honora societies of note came to

the campus. The first of these was Delta Sigma Rho,

()]

naticnal forensic fraternity, established at Washington

and Lee late in the 1910's. Sigma Upsilon, an honorary
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literary fraternity, appeared at the university in

1920,32

The various aspects of extracurricular life
discussed above suggest several trends or emphases,
six of which are particularly pertinent here,

1. Abundance of extracurricular organizations,

Washington and Lee, 1900-1930, was characterized by
a high degree of extracurricular activity. The
informal structure of student life was thoroughly
and intensely articulated through a wealth of clubs

and voluntary associations,

2. Dominance of social-athletic interests.

Throughout the thirty-year span, the student body's
proclivity for extra-acadenic and extra-scholarly
activities was pronouriced, A great deal of attention
to and affinity for purely social endeavors such as
dancing was in evidence. The strength of the social
fraternity, the superabundance of balls and dancé

\

fisures and the devotion to athletics demonstrate

3. @Smerging academic interests. The rise

of subject-area associations in the 1920's suggests
a shift to scholarly activity not apparent in the
extracurricular franework during the first two
decades.

L, Declining consensus. The need for codi-

fication of the ~tudent Honor System in 1920 points
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to a lessening of consensus as to what, exactly,

honor meant. Before that time, the system was de-
fined as ''the code of the gentleman.,"™ Apparently
everyone understood that phrase in approximately the
same way., As the years passed, however, misinter-
pretations of the concept of honor necessitated
precise and explicit elaboration of the Honor System's
Jjurisdiction.

5. Political awareness and interests. The

creation and continuance of the ‘Mock Convention, '
and the popularity of that institution among the
students indicates a propensity for politics and a
consecuent familisrity - quadrennially, at least -
with national issues of governnent,

6. Declining religiosity. In the early ye-rs

of the century, the YMCA had been one of the most
active and popular campus organizations, After
1920, its membership and scope radically diminished,

and no new religious organization rose in its place.

=]

L

his points, it would seem, to a lessening concern

3

mong, the students for campus religious activity.

0

It is here, in the arra of extracurricular life,
that Washington and Lee's sense of community is most
aoparent, °“What kind of community prevailed is

demonstrated in the "emphases" Jjust noted. It was
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a community which was highly developed and well-
articulated in a profuseness of organizaiions. It
was a community whose chief intercsts were athletics,
dancing, and social life, coupled with a regard for
oratory and nolitics. In short, it was a comrunity
that emphasized in its organizations all of the
elements of Southernism.,

This community of Southernism began, apparently,
to change after the World War, Religiosity - eoxempli-
fied in the popularity of the TCA - declined. JAca-
demic interests gained ground, evidence perhaps of
an increase in intellectuality. The consensus that
had prevailed began to decline, and the "honor of
the gentleman'" had to be defined concreiely for the
first time,

For the most part, howover, the comunity re-
mained as the exnression of the 'Gentleman Ethos,"
Congeniality, veréatility, mannerliness, forensic
prow8ss were the cherished values, It was, to sum-
marize, a comunity whose highest honor - the key of

Omi~ron Delta Kappa - rewarded the exemplary gentleman,



Southernism

The phenomenon of "Southernism™ has been
herein defined as a mental attitude involving a
preoccupation with and an idealization of the past;
fundamental to this attitude was a romanticized
cohcept of the pre-Civil War South, Moreover,
Southernism was concerned with a deep sense of per-
sonal honor, with a polished and highly complex
inst tutlonallzed social life, and with the culti-
vation of the Ideal Gentleman as epitomized by
Robert E, Lee,

Attention has been paid throughout this study
to the prevalence of regionalism and the conscious-
ness af the past that existed at Washington and Lee;
likewise, the ideal of the Southern gentleman has
been describad as an integral part of the ethos that
existed in the university. These ideas of regionalisn,
traditionalism, and gentlemanliness were intimately
connected with a regard for and attitude towérd
Robert E. Lee.

Before William L. Wilson accented the »nresidency
of Washington and Lee, he paid a visit to the campus;

sned

L')

although he admired Robert E, Lee, Wilson iss
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a severe criticism of the presence of '"Lee worship
on the campus. He indicated at the time that '"the
interests of a great institution could not be made
subordinate to the personality of one man."l

Praszsidents Denny and Smith did not view with
Wilson's concern the esteem in which Lee was held.
On the anniversary of Lee's birthday in 1907, Pres
dent Denny addressed the gala gathering,? and i
his speech he said:

No one who ever reads aright the his-

tory of this institvtion will ever

undertake to question the fact that

the life and service of Robert &, Lee

is its largest asset, its richest 3

tradition, and its noblest meaning.

Out of the Centennial celebration in 1907,
a Robert E, Lee movement grew up, the objectives
of which were menovation of the Lee Chanel and
establishment of an endowed Lee chair of American
history.q The movement died after a few years,s
to be revitalized by Smith in the form of a Lee
Memorial School of Jnurnalism.6
That the best of Washington and Lee had to

do with Lee was expressed repeatedly by student

editors of the newspaper. The 1904 Ring-tum Phi

indicated that "the tenet par excellence of
Tashington and Lee is the reality of the Southern
ideal, with Lee as exponent."7 The regard the
students felt for Lee often became hero worship,

as the following excerpt from a 1912 editorial

6

18]

i
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on Lee indicates:

The nobleness of his being stands out
in burnished glory above the commercial
spirit of owr times,

Let us strive harder and harder to
live up *to the noble ideals he bequeathed
us, Let us make him the object of our
hero worship.

With a campus hallowed by the dust

of the Gfeat Chieftain, how can we help
but go forth from our alma mater in-
spired to live for the highesf ideals
in true American citizenship?

The following year, the editor of the college
newspaper commented on the birthday of Lee, January

19th,

Of all the days of the year, January 19
is the one most sacred to the Southerner.
By the ceremonies of this day, we burn
the incense of true love to the spirit

of honor, to the spirit of duty,®

The Lee Chanel, which had served as the
General's office and after his death as his
mausoleum, was locked during certain hours, In
October, 1917, the paper criticized this policy
on the basis of the Chapel's wvalue as a landmark:

.« « o Containing as it does the tonb of
Robert E, Lee, (it) is without a doubt

the leading landmark which Lexington can
offer to visitors, and one of the most
revered spots throughout the Southland,

Every person who enters the Chapel and

visits the last resting place of the

Great General, leavds with a new feeling

of honor for 7Jashington and Lee University.lo

The same intensity of feeling continued to
be manifested by the students. An editorial

appearing in 1918 amply demonstrates this:



He is more than a memory, for his
spirit is the living spirit of
Washington and Lee: his life serves

s an example to thousands of young
men who have come to study at his
shrine. His name and his carecer make
our University what it is today. . .
The life and character of Lee form
for this university traditions which
are undoubtedly its most sacred
possessions, . . The South's greatest
hero and the country's finest citizen
lies buried here, Men of W&L, let us
not forget our traditions, the livinp
spirit of our University. Take time
to visit the ti“b of Lee and learn
from his face,

Or, as another editorial phrased it:

The Great Leader of the Southland lies
buried in the University chanel, and
it is the honor of his nane and the
tradition of his influence which form
the greatest intan§§ble assets of our
institution today.

Campus expression of the Lee 'mystique' was

not confined to the Ring-tum Phi, On several

occasions, the miversity yearbook, the Calyx,
ran tributes to Lee that had been written by
students. The adition of 1920 had in it a
student poem on the spirit of the school's second
father, an excerpt of which follows:

Of the spirit that would mold us,
Till we like an army move

To the hills of high achievement,

Through the nower of his love

Till his fame that is but budding
Shall be spread from sea to sea,

And the world shall come to ’grship

At the resting place of Lee.

98
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The Calyx of 1930 carried an epilogue tribute

[og

to Lee, the concliding stanza of which conveyed the
attitule of hero worship which surrounded the gen-
eral:

With grand humility he came
And found his calm Mt., Vernon here,
While the world's paeans crowned his name
With praise he dig not turn te hear,
LEE )

In the years immediately following his presi-

dency, a custom of guarding Lee's tomb had presvailed,

Tach student had spent a day keeping the vigil, so
that there was always a person at the burial site,
In 1926, the newspaner started a campaign to re-
institute this tradition.ls A number of editorials
and letters from students and alumi anpeared, ad-
vocating the rebirth of the tradition., Although

the custom was never revived, the tomb-watchers

8.16

movement continued through 192 One of the

editorials favoring the tradition spoke of its
value in maintaining Washington and Lee's identity
as a Southern university:

Were this custom re-established, it would
do much to bring our impressionable youth
under the uplifting influence and stain-
less traditions of General Lee - it would
mean that WJashington and Lee would have
another distinctive tradition of her own
to travel wherever her name goes, and
help brand her as a2 school of the 0ld
S8uth, avnpreciative of its traditions

and worshipful of its memories,l7
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The key argument in favor of tomb-watching, however,
was that it would help Lee's spirit to permeate the
student body to a greater degree:

Such a custom can have only one result -

that of bringing cach man into more in-

tim=2te contact with the living spirit of

Generzl Lee and thus help mold him into

a better Washington and Lee man. . .18

Presidents of the university, as well as the
students and alumi, continued to regard Lee's
person as stainless and perfect; they furthermore
tended to wview the personal effect of Lee on the
university as its most valuable asset and discrim-
inating characteristic., At Washington and Lee, the
Civil War general exemplified everything most highly
nrized and desirable.

The "Gentleman %thos," propagated and encoir-
aged by the college adninistrators and idealized by
the =stident body, has been examined, The elements
of this ethos were the very characteristics attri-
buted to Robert &, Lee: a cordial and friendly
mannerliness, a well-articulated and rigid sense
of honor, and versatility of interests and accom-
plishments. These qualities were concretely mani-
fested at Washington and Lee in the Honor Systen,
the speaking tradition, and the emphasis on well-

roundedness as opposed to the one-sided academie

"grincl. 1
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The traditions of the school, its heritage
from Lee and former generations, somchow wWere con-
sidered to have ultimate worth., If a practice or
habit was traditional, that fact justified its
existence and precluded its alteration., References
to the 0Ld South aboimd; chivalry and Souvthern
honor were constantly recalled as the greatest
attributes of character to which one could strive,

A '"highly complex and instituvtionalized social
life'" has been mentioned as a basic element of *he
cult of Southernism., Washington and Lee certainly
displayed this trait. The emphasis on dancing and
athletic activity and the preponderance of social
organizations éxisted throughout the period,

An attitude of "difference' and a conscious-
ness of superior identity was also a component of
Southernism. The evidence of this sense of difference
was revealed, first of all, in the sentiments
surrounding the Honor System., The stuwlent body,
at least, repeatedly expressed the belief that
honor - and its implementation in the system -
could exist only in the South and antong Southerners.
Lee's spirit, £t was thought, gave birth to the
Washington and Lee culture. The traditions of the

[ TSI in =

university, hallowed by identification of them with

R

Lee, coupled with the idea of Lee's still-prevailin

spirit to give the school a consciocusness of "difference.'
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Washington and Lee was profoundly and distinctly

.

ifferent from a other institutions, by virtue o
dif t £r 11 other institutions, e £

the personality of Lee. This man's personality had
become the essential characteristic of the school's
spirit and had found concrete embodiment in the
school's institutions. Because this personality

was the noblest, the finest, the most ideal, it

followed that Washington nd Lee's difforence was

translated as superiority.

On the basis of the foregoing pages, it can
be seen that the cult of Southernism existed at
Washington and Lee; and, further, that it e:isted
on an extremely high level of articulation. The
elements of Southernism were enumerated at the

.

beginning of this discussion;

a preoccupation with and idealization of
the pact;

a romanticized concent of the 0Ld Sovth;

a deep concern with a sense of personal

honor;

a highly complex ~nd polished institution-
alized social life;

a cultivation of the Ideal Gentleman as
epitomized by Robert &, Lee;

a sense of difference and superior
identity.

has

BRach of these facets of Snuthernismiﬁgpéfbeen demon-

strated to exist at Washington and Lee. A pertinent

comment by the Ring-tum Phi, quoted earlier, bears

repeating:

Again they come. . . to the liftle uni-
versity nestled here among the hills,

from wlilch radiate the noble_spirit of
iashington and the Southern leadership
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and culture of our warrior,

scholar, and educator, Robert E, Lee,
Therefore, we welCOmi you to this
shrine of the 8outh. 9

Cormumnity

"Community' has been defined for the purposes
of this paper as a mutually inclusive group, "bound
together by a shared sense of belonging' and by the
feeling among the members that the group defines
for them their distinctive identity. A qualitv of
totality characterizes the true community; that
is, the individual can '"have most of the experiences
and conduct most of the activities important to
him" within the framework of the community. The
idea of community involves, essentially, a matter
of identity - the identity of the individual members
exnressed in the general terms of the community value
or spirit,**
The case study investigation reveals that

community existed at Washington and Lee throughout

* Ttalilcs added.

**%* For the purposes of this paper, the sense of com-
munity discussed refers to the nature of that phenomenon
among the_gtudent body. Data from the current inves-
tigation e ot sufficient to extend the "community™

to include the administration and the faculty; further
study might well permit such an extension.
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the thirty-year span. Until World War I that
cormunity amounted to the embodiment of the cult

of Southernism, After the war, the community under-
went a perceptible change, the elements of which
change are to be sumnarized here:

decline in the percentage of Southern

students

lessening religiosity

emphasis on "practical' education

decline in consensus

codification of the Honor System

dispersion of the community due to the

rise of the automobile
To say, however, that the community perceptibly
changad does not mean necessarily that it declined.
What seems to have occurred is rather a subtle shift
in the fundamental spirit of the comunity from the
cult of Southernism to the cult of the gentleman.
The following disoussion demonstrates this alteration
in the nmature of the community.

It would hardly be possible for the cult of
Southernism to define the identity of non-Southerners,
The first point to be made, therefore, is that through-
out the period under study, residents of the South
were overwhelmingly dominant among the student body,

A steady decline took place, nevertheless, in the
nercentage of Southerners, which would suggest an
increasing inability of Southernism to
and presuppositions with those of the wmiversity.

For the greater portion of the period, however,
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Sovthern regionalism was predominant - as borne out
by the number of Southerners on the board of trustees,
the percentage of Southern scholarships and scholar-
ship holders, and the dominance of Southern students.
The fact of regional imbalance does not nrove or
disprove community, to be sure; it does, however,
serve as a prerequisite to the cormunity's having
been the instituticnalization of Southernismn,

What does suggest community is consensus,

Throughout the thirty-year span, both the student

body and the adrinistration M argely in agreement

on the aims and objectives of Washington and lee,

the purposes of education and the relationship of
Washington and Lee to those purposes, The ideals

of traditionalism, 0ld South glorification, honor,
cénviviality, and versatility - the cult of Southernism -
remained largely unchallenged before the World War,

The qualities of mind and temperarent identified

with Lee and thus with Washington and Lee were
agreed-upon truths, accented and affirmed without
question, Only in the 1920's did incidents of
breakdown in the consensus begin to occur; while

the same cultural values and standards were expounded,
increasing references arose to the neglect of tradition
on the part of the students., The codification of

the Honor System indicated that the "code of the

Southern gentleman' was no longer interpreted with
o
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the same universality of opinion that had previously
existed.,

Washington and Lee Univarsity was and continued
to be an almost thoroughly Protestant, Christian
college, Moreover, a large majority of the students -
over half - were Presbyterians and Methodisf Thus
an ethno-religious f£actor existed, potentially
serving as one means of rappart and hence community.
Decline in percentages came here, as well, although
the most significant lessening was not in numerical
percentages of churdh members but rather in attention
to and interest in religious activities (exémplified
by :the declime of~the YMCA). " This-might well have
been a nart of the national "materialism'" prevalent
in the 1920's, of which declining religiosity was a
feature.

Basic to the cult of Southernism was a kind
of ronanticized idealism, which held in antipathy

urely practical or materialistic objectives. The

'"d
<

1920ts saw

0]
-~

the emphasgis on "practical’ edncation
gain force on the Washington and Lee campus, and
hence another factor came into play which tended

to weaken the community as the expression of
Southernism. This growth of ''practicality" might
well have been a reflection of the materialistiec
values of the twenties, which were nationwide years

of departure from old norms of idealism. The
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national trend toward materialism was alnost sure
to ramify in colleges and universities; and this was
very likely an influence on the campus of Washington
and Lee. Whatever the reasons, the increase in
practicality was bound to weaken Southernism in
the mmniversity,

The stress on purely social organizations
has been mentioned in connection with the cult of
Southernism, The numnber of social clubs, dances,
and sporting events were, on the one hand, an ex-
pression of general interest - they would not have
existed had there not been desire for the activities
involved. On the other hand, such organizations,
in the amount that they were found at Washington
and Lee, enabled the students to articulate and
exvfess these interests. In ofher words, the
structure of the extracurricular life had been
fashioned o&t of keen soci~l and athletic procliv-
ities. The fact of the structure's exisitence
provided a framework within which, both formally
and informally, the student could have most of
the social experiences and particinate in most of
the athletic events important to him.

Prior to the World War, automobiles - parti-
cularly in the Scouth - were rare. At Washington
and Lee, the only means of transportation wore

time-consuming and troublesome. The mmiversity
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was, thercfore, largely isolated f£rom the outside
world. The mere fact of this isolation served as
a reinforcerent of comunity. Students, virtually
stranded in the town at weekends, turned to eadh
other and to the many extracurricular organizations
for diversion. The popularity of debating societie
and of the YMCA was Jue in part, at least, to the
fact that students had nothing else to do on Sat-
urday evenings, With the rise of the automobile,
however, students were able for the first time to
leave Lexington on weekends and travel to neighbor-

ing cities, These weekend travels served to weaken

(]

the community of Southernism in two ways., In the

J

first place, isolation had tended to cerent close

ties among the students and with the loss of isolat

came a consequent weakening of those ties, In the

second place, isolation had provided an impetus

K

o the growth of a highly organized intramural
social life; when it became possible for students
to leave Lexington, one of the chief reasons for
many of the social organizations was gone,

For at least the first two decades of the
veriod 1900 to 1930 Washington and lee, indeed, was

a commmity. Campus-wide consensus existed on what

the values were; there was an identity of the school

-

and its inhabitants with the ideals of Sovthernism,

and no significant challenges were offeqfed to

s

i

on
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those ideals. Out of this identity came a sense
of difference and unicueness, which enhanced the
feeling ‘of belongingness that prevailed. The stu-
dents and the administration accepted the same
norms of behavior and the same hierarchy of values,
he social systen of the wniversity - highly organ-
ized and well-expressed - enabled the student body
to enjoy most of the activities and exneriences
necessary to the fulfillment of needs.

After the World War, and progressively in the
1920's, the community of Southernism was weakened.
Conflict attacked consensus, It was necessary to
define terms heretofore accepted by universal agree-
ment, and to admonish the students against abuses
of the traditions for so long unquestioned, Region-
alism declined considerably, providing a potential
dysfunction to the extant community., Religiosity,
too, declined, and another source of rapport and
consensus was thus impaired,

Community existed, then, at least through
first two decades of the century, as character-
istically and identifiably Southern. It was, further,
not only Southern (as witnessed by regionalism), but

o

was also an expression of the cult of Scuthernism.

With the decline of Southernism, however, the sense
of conmunity grew more inclusive, beginning to weaken

in its restrictive ""Southern' elements, while hollding
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to the same basic values of conviviality, versa-
tility, mannerliness, and honor. In chort, it was
the ""ethos of the gentleman'' to which the members

of the commmity began to adhere, in which they found
their individual identities mutually expressed, in
which lay the source of belongingness, and in the
cont~xt of which they were able to conduct most

of the experiences imnortant to them,

Intellectuality

Intellectuality has been defined as '"the
critical, creative, and contemplative side of
mind," The intellectnal thrills with ideas for
their own sake, and learns for the pleasure of
learning. Intellectuality is thus contrasted with
professionalism in that the former secks knowledge
for the joy of knowing while the latter seeks know-
ledge for a device of practical application,
Finally, an independent comnitment to ideas
muast exist in order for intellectuality to cxist, ™

In an attempt to measure intellectuality in

* As in the case of community, the discussion of
intellectuality deals primarily with the nature of
that attitude among the student body. TFurther re-
search is necessary for conclusive obs2rvations on
the state of intellectuality on the faculty or
administration,
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the academy, the central question to be answered
is this: What indices of scholarly or intellec-
tual concern existed, and contrariwise, what indices
of non-scholarly or anti-intellectual concern were
apparent?

Factuval indicators of intellectnality grew
more numerous as the years passed at Washington
and Lee, In 1911, a chapter of Phi Beta Kappa was
established, thus suggesting that there was at least
a desire to reward scholastic achievenent and hence
intellectual endeavor,

Admission to the Carmegie Institute's list
of anpnroved colleges and 'miversities, in 1921, de-
menstrated that the school had achieved a measure
of respectability in academic and scholarly circles,
Between 1200 and 1930, the number of doctorates on
the faculty doubled, while the proportion of well-
known faculty scholars likewise increased, providing
another indicator of the relative growth of intellec-
tuality at Washington and Lee. The rise, particularly
after the World War, in the number and diversity of
scholarly and aesthetic student organizations is
similarly indicative of an increase in intellectuality.

Such phenomena as the establishment of Phi
Beta Kanpa and admission to the Carnegie list are
self-evident facts, which speak for themselves as

ndices of intellectuality. Other factors of equal

k—h
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significance are perhans not so self-evident, but
nevertheless merit considerable attention in an
attempt to denonstrate intellectuality in the uni-
versity.

In the formal structure of Washington and
Lee, a nunber of trends or emphases have been ex-
amined which are detrimental to genuine intellec-
tuality. The prevalence throughout the period of
practicality of nurpose is one of these, Education
had to be for something; it could not be education
for the sake of learning. The most pointed illus-
tration of this practicality is the growth of pro-
fessional and vocational emphasis in the curriculum,
a8 in the schools of commerce and applied science.,

* Fod

Both adninistrations stressed professional and
vocational preparation, and the fact of this stress
on professionalism directly conflicts with the def-
inition of intellectnality as ‘'the seeking of know-
ledge for the joy of knowing rather than as a device
for practical apnlication,"™

The paternalism of the university - as mani-
fe2sted in the absence ”“““lqtl“no, for example -

responsibility on the

[t

is indicative of a lack of
part of the students or a lack of faith placed in
them on the part of the school, or both., At any

rate, frdedom and responsibility - two anparent

prerequisites for intellectuality - were limited



113

by the univercity. The school continued to regard
itself as the guardian of morals and the watchdog
of student behavior,

Structurally, then, a number of factors operated
negatively on a climate conducive to intellectuvality -
especially professionalism, vocationalism, and pater-
nalism, At the same time the formal structure of
the mniversity manifested evidence of intellectual
concern in increasing amounts,

A major trend in the college was curricular
growth and expansion from 1900 to 1930, While much
of this growth took place in the technical fields,
the humenities and liberal arts enjoyed a broadening
and intensifying evolution in the curriculum. The
incrensing amount of financial aid provided a struc-
tural inducement to intellectuality, as well, in
that it made pessible the enrollment of intellectually
qualified but financially incapacitated students,

To an increasing degree, students were able to
enfoll on the basis of ability rather than wealth.,

Certainly the improvement in the faculty could
be noted as a trend beneficial to intellectuality;
so long az the teaching st>ff was overworked and
undercualified, intellectuality was impaired, The
chances for intellectuality would be greater, it

would scem, the more qualified the faculty and the

lower the ctudent-faculty ratio.
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The increasing bureaucracy of the vniversity,
noted in Chapter Two, does not immediately apnear
to bear on intellectuality, A closer consideration,
however, indicates that it does, Admittedly, the
formal structure of the university does not finally
prove or disprove intellectuality. It can, on the
other hand, provide either safeguards or hazards
to the development and maintenance of an intellectual
cutture,

In the case of bureaucracy, the trend toward
standardization and formalization of university reg-
ulations assumes, in the first place, that universal
standards will be used in admissions, absences, and
degree requirements., This means that policies would
be explicitly stated, and could therefore be improved
upon or analyzed with ease, 1In the early years of
Washington and Lee, the lack of bureancracy resulted
in a discrepancy between what was and what appeared
to be. Standards could be - and were - waived at
the will of the president; and because there weré
no structurally explicit statements preventing this,
it would have been impossible to alter the situation.
Thus the development of the bureaucracy helped to

avoid the laxity and irregularity prevalent in the

1=

early years, and, in so doing, provided a structural
component amenable to the development of intellectuality.

When there is a lack of “ormalization and
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standardization, and therefore a lack of decentra-
lized authority, personality differences come into
play, It is possible for students to be adjudged
not on the basis of intellectual acumen or aualifi-
cations, but rather on the basis of such factors
as family connections or backgroupnd, personal demeanor
or influence. While structural rigidity does not
absolutely prevent judgmnent on these bases, it does
linmit them considerably., And to the extent that
considerations of nersonality are avoided, the
possibility of purely intellectual criteria of
Judgment is improved.

here is another face to the issue of person-
ality affecting intellectuality. When power is
decentralized and authority is divided, the chances

are less that adninistrative sentiments detrimental

&

A

to scholarship and intellectuality can prevail. As
in the case of the Demny presidency, centralized
and unspecified authority can be used to conmendable -
but nonetheless anti-intellectual - ends, Certainly

the influence of personal appeal can never be wholly
eliminated from the wmiversity; but its scope and
potency can be limited by bureaucratic articulation.
This happened at Washington and Lee, and hence

became a structural safeguard of intellectual integrity.

Two additional structural phenomena must be

mentioned as positive f£ctors in the existence of
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intellectuality. The first of these is the emergence,
late in the period, of academic rewards and penalfies,
The "automatic rule' with its increasing austerity
indicated that academic lethargy or ineptitude would
not be supported by the mmiversity., Likewise, the
establishment of dean's list privileges served to
reward the scholar and accept him as a responsible
agent, ~Although neither of these in themselves

induced intellectuality, both were evidence of official
regard for and sunport of scholarly endeavor,

The f£inal structural innovation conducive
to intellectuality is that of rising entrance
standards. Not only were the existing prerequisites
for admission enforced; gradually the number of
requirements was raised, thus demanding better
qualified and more intellectually capable students,

Two observations emerge from the foregoing
discussion:

First, the empirical "facts" of intellectuality
grew more numerous from 1900 to 1930, These indices
of intellectuality deserve repeating:

1. The establishment of Phi Beta Kanna
Admission to the Carnegie Institute
Proportional increase in the number
of Ph,D.'s on the faculty
Rise in number and diversity of

scholarly and aesthetie student
organizations

= i

Secondly, concurrent with the increase in

evidence of intellecdtuality was a development of
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trends conducive to intellectuality:

Curricular growth and expansion
Increasing financial aid
Matuwration of organizational
bureaucracy

Emergence of academic rewards
and penalties

. Rising entrance standards
Quantitative as well as qualita-
tive improvement of the faculty

G = L
.

Taken together, these two observations lend
strong supnort to the contention that intellectuality
did, in fact, exist at Washington and Lee in in-
creasing amounts, Not only did the indices of
intellectuality become more numerous, but also the
concern for intellectuality became more apnarent
in the structure of the university. To be sure,
phenomena dysfunctional to intellectuality existed
throughout the period, Professionalism and pater-
nalism, particularly, have been cited as negative
influences.

But the issue is not whether intellectuality

existed absolutely; it is, rather, whether any

evidence of intellectuality did exist, and whether
such evidence indicated a trend toward greater or
lesser intellectuality. On this basis, it can be

id that intellectuality at Washington and Lee

it

became more evident and that concern for and en-
couragement of intellectuality likewise became

more evident.
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The fundamental premise of the sociology of

knowledge is that there is an interplay between

ideas and attitudes, on the one hand, and institu-

tions on the other, and that this interplay is of
such importance that it may prove crucial to the
persistence and well-being of society. Our whole
investigation has consisted of anranalysis of three
important '"'ideas and attitudes'; but the "institu-
tion™ has simnly been taken for granted, 1In this
final chanter it may well be worthwhile to turn for
a moment to consider the institvtion itself, Wash-
ington and Lee University,

Sociologists have given almost as many defi-
nitions to their characteristic term "institution'
as anthropolagists have given to their fundamental
focus of attention, '"culture™ - and Kroeber and
Kluckhohn in 1952 uncovered more than one hundred
and sixty different statements of what "culture
meant to wvarious anthropologists.zo Some socio-
logists regard institutions as merecly conventions

surrounding some social interest; others look upon
them as being essentially organizations of social
interrelationships; still others define instituitions
in terms of mankind's universal concerns (as when

they speak of the economic institution of a whole

society).



Malinowski, in his posthumous A Scientific

3] 2 s .
Theory of Culture,“l develops a theory of institu-

tions which bears directly upon the sociology of
knowledge and which offers conzsiderable illumin-
ations in the sumation of the findings of this
essay, He begins his definition of an institution
with a particularly significant assertion: an in-
stitution, he says, is "an agreement on a set of
traditional values for which human beings come

his is to say that in the background
of every institution is a consensus among the par-
ticipants; they share a set of convictions, attitudes,
ideals, presuppositions, Without these there would
be no reason for the institution., Conversely, the
nore convineingly they are held, the stronger the

esnrit de corps within the institution.

No statement could be a clearer recognition
of the underlying tenet of all sociologists of
knowledge. MNo statement could more aptly describe
the importance of exploring the '"agreement on a

traditional values' in understanding the

ih

set o
institution known as Washington and Lee., This paper

-

has investigated three 'traditional values' and
has raised auestions about their power and influence
during thirty years of vmiversity life,

Malinowski, continuing his definition of an

institution, says that "it also implies that these
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human beings stand in definite relation to one
another and to a specific physical part of their
environment, natiral and artificial, "3 This, of
course, is valid (and obvious), We have not concerned
ourselves here with the social structure of the

£ )

hysical plant, with its

H

wniversity, with its p e-
lationship to the town of Lexington, nor with its
routihes.

One term to which Malinowskl gives especial

emphasis in his analysis of institutions is '""Charter.’

Critics have objected to his term and to his some-

+

4]

what idiosyncratic definition of it, Despite this,
his conception of the '"Charter™ of an imnstitution
(whether we call it by that or by some other name)
is especially apt for our purposes., A charter, he
says, is ''the traditionally established wvalues,

: 7 1 ] 1 nll
programs, and principles of organized behavior,
Again he is emphasizing the mental components of
every ingtitution,

Calling an institution '"the definite isolate
in the concrete cultural reality" Malinowski then
gives a full acount of how an institution functicns:

Under the charter of their purpose or

traditional mandate, obeying the spe-

cific norms of their association, work-

ing through the material apparatus

which they manipulate, human beings

act together and thus satisfy some of

their decires, while also producing
an impression on their anvironment, -9



This analysis he sums up in a diagram, decidedly
useful for our purposes. It begins with "Charter"
and ends with that concept whose development by
Malinowski gave its name to the Functional School

of sociology. His diagram is as Follows:20

CHARTFR
e N
PERSONNEL NORMS
Ny v
MATTRIAL APPARATTIS
1
ACTIYETIES
FUNCTIONS

The four interior terms of this diagram -
mersonnel, norms, material apparatus, and activities -
are so easily apprehended by anyone who is acquain-
tled with Washington and Lee University that they
’;eed no comment here, The "Charter'" of the uni-
versity, however, and its relation to "finction,"
mast be considered.

Using 'charter' in the Malinowskian sense,
Southernism was demonstrably an outstanding feature
of the university's '‘charter' in 1900. Was it so
in 19307 The finding of this study is that, though
still strong, Southernism had by the later date
begun perceptibly to diminish, yielding gradually
to what we have called "the ethos of the gentleman,™

Still pursuing the subject of Southernism,

can it be asserted that it was not only an element



of the university's ''charter,™ but alsoc one of its
"functions,™ in the sense that administration and

students had its inculcation in the new generations

of students as a conscious purpose? Apparently,

5]

Southernism was, indeed, viewed as a conscious
”function” of the umiversity by adninistrators and
students alike. Both exnressed the desire for the
versatile, mannerly, and convivial student - essential
components of Southernism. Presidents as well as
student editors proclaimed "education of the Southern
entleman” as one of the school's purposes. Preser-
vation of traditions and adherence to the values of
the 0ld South were repeatedly emphasized, and incul-
cation of the ideals associated with Robert E. Lee
was ever-nresent as an explicit purpose of the
universitv,
The second important attitude examined through-

out this essay, namely, community, was a2lso a part

of the ''charter" of Washington and Lee. One makes
this assertion in somewhat dogmatic fashion, since
probably every residential college in the country
looks upon itself as a comunity, in some sense,

This is to say that American institutions of higher
learning consistently regard themselves as separate
and recognizable communities, held together because
of common interest in the edwcational "finction,"

and thereby developing at least some measure of
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esprit de corps. It has been a part of the purpose
of omr investigation to see whether ''community" at
Washington and Lee increased or diminished between
1900 and 1930, and whether, if it fluctuated, it
did so in relationship to two other attitudes,

tion

0}

Southernism and intellectuality., This que
will be presently discussed in summary.
Finally, by the very nature of the fact that
the wniversity was an institution of learning, it
might be assumed that intellectuality, our third
subject of investigation, would be a dominant part
of the institution's "charter”, The facts, however,
do not confirm this assumption., On the contrary,
in the early vears of the »nresent century it seems
difficult to discover any clear agreement on in-
tellectuality as one of the '"'set of traditional
values for which human beings come together™ at
Washington and Lee, This is certainly not to suggest
that no individunals on the faculty and in the student
body cherished the ideal of sheer intellectuality,
but merely to assert that wmtil 1918 it had not been
enuneciated in any form that would imnress a detached
observer of the campus scene. If, however, there
began to be increasing signs of intellectrality as
Washington and Lee moved toward 1930, our question
is whether that growth is related to concurrant

changes in "Southernism' and in "cormumity,."
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Our summary task, therefore, is to explore
the interrelationships among the three foei of
study. We must consider three pairs of possible
relationships - those among
Southernism and community
Southernism and intellectuality
Community and intellectuality

In cach pair do we f£ind that the two increase to-

sether in intensity, diminish together, or change

in opposite direction?

Southernism and Community

Southernism appeared to have experienced a
a decline after the World War; at the same time,
the nature of the community began to change.
Throughout the thirty-year span, strong evi-
dence of Southernism persisted: the Old South con-

tinued to be romanticized, the Lee "mystique' was

h

"ested in administrative and student opronounce-

e

man
ments, and the past took precedence over the future,
After the war; however, the cult of Southernism
lost its pervasive dominance. Traditions were not
so universally obeyed, adoration of Lee was less
apparent, and the culture of the 0ld South was
referred to more infrequently., In other words,
while the valuies and norms of Southernism continned
to be expressed, they were no longer either as
vigorous or as explicitly Southern as they had

been.
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The sense of comunity extant before the
World War also began to mndergo change after 1918,
A decline in the number of Southern students, a
decline in religiosity, the need for codification
of traditions are a few of the factors involved in
the anparent alteration of community.

It has been indicated that, prior to 1918,
community was indeed the institutionalization of
Southernism; it follows that with a decline in

Southernism, commmity, as it had existed, would

be weakened., And so it was.

What appeared to have happened is this: The
commmity began to undergo a transition from an
expression purely of the cult of Socuthernism to an
expression of what may be called the "Gentleman
Ethos."” To be sure, there is a thin line of differ-
ence between the two; a characteristic element of
Southernism was the ethos of the gentleman, Ad-
mittedly, many of the students probably conzidered
gentlemanliness and Southernism as one and the same,
The point is, howewer, that Southernism could not
provide "community' for non-Southerners, whereas
the code of the gentleman could.

The essential qualities of the "Gentleman
Ethos'" - versatility, mannerliness, honor, and
conviviality - witnessed no decline, but rather

continued to express the vitality of the commmity.
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The loss of consensus and the disintegration of the
old community had to do with elements which were
definitively Southern - adoration of Lee, ideali-
zation of the »ast, and a sense of unique Southern
identity.

No inference is made here of causality; rather,
the observation is put forth that as a gradual de-
cline occurred in Southernism, a change tock place
in the sense of commmity. Whereas during the
first two decades of the century groun identity
found its expression in the cult of Southernism,
after that time the community zeitgeist increasing-

ly began to be identified with the "Gentleman Ethos,™

Southernism and Intellectuality

As the cult of Southernism declined, both
the "facts™ of intellectuality and the trends con-
ducive to intellectuality became more pronounced,
Once again, it is not the purpose of this paper
to establish causal relationships among the atti-
tudes under examination. That task must be reserved
for future study. All that can be said, on the
basis of the collected data, is that as one phe-
nomenon grew stronger or weaker, a similar - or
dissimilar - pattern occirred in the other phenomena,
In the case of So:thernism and intellectuality,

a reverse trend is apparent. Whether it be causal
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or simply coincidental, the gradual decline in
Sorthernism after World War I paralleled a gradual
increase in intellectuality. The 1920's saw a
weakening of tradition, a lessening of the preoccu-
pation with 0ld South culture, and a decreasing
proportion of Southern students. Concurrently,
intellectuality began to be encouraged and the
evidences of intellectuality becane more abundant.
The curriculum gained in breadth, the faculty grew
in numbers and in quality, and student organizations
which were based on some aspect of intellectuality

multiplied,

Community and Intellectuality

With the change in community from a purely
"Southern' orientation to an expression of the
"Gentleman Ethos,™” an increase occurred in intellec-
tnality. The 1920's, especially, witnessed both
the alteration of the old community and the ~rowth
of intellectuality. So long as the community con-
tinued to be the embodiment of Southernism, slight
evidence of intellectuality existed, Forward strides
in intellectrality were made simultaneously with

the change in the cormunity,

The three qualities of mind designated as

intellectnality, Southernism, and community have
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been individually analyzed in this study. The
nrecise nature of each, and the relative strength
or wealmess of each has been delineated throngh
the technicue of the case-study method, and in
terms of the assumptions of the sociology of know-
ledge. It has been neither feasible nor possible
to investigate all of the factors bezaring on in-
tellectuality, Southernism, and community as they
existed at Washington and Lee from 1900 to 1930,

The possibility of noting any caisal rela-
tionships that might have existed among the three
does, therefore, lie beyond the scope of this thesis,
What has been attempted is the dissection of three
phenomena of mind on the basis of the social setting
in which they existed, and the observation of any
parallel trends that might have obtained anong them.,
Hopefully, this undertaking will lead to further
study in which more insight might be gained into
the nature of intellectuality, Southernism, and

commmity in the academic environment.
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Appendix One

Student Geographic Distribution

Region
Southern
Wastern
Northern
Foreign
Virginian

Southern
Western
Northern
Foreign
Virginian

Southern
Western

Virginian

Southern
Vestern
Northern
Foreign
Virginian

Southern
Western
Northern
Foreign
Virginian

Southern
Western
Northern
Fareign

Virginian

1899

1905

1910

1913

1920

Percent of Residents

oL, 3%
2,.5%
3.2%
0.0%

54,8%

95.2%
1,5%
3.0%

3%

52.7%

92.5%
1.9%
5.2%
0.0%

45.7%

93.2%
1.4%
bL.3%
1.1%

L3.8%

91.2%
e 9%
7.4%
e 3%
32,7%

83.7%
3.1%
12,1%
1.1%
28,.8%



1930

Region Percent of Residents
Southern 69,1%
Jestern 2,6%
Northern 27.7%
Foreign 6%
Virginian 21.1%
Appendix Two

Religious Distribution
1917: Percentage
Ohristians 98%
Presbyterians 36%
Jewish 2%
Methodists 26%
Protectants 97%
1920
Christians 98%
Presbyterians 31%
Jewish 2%
Methodists 28%
Protestants 26%
1925:
Christians 93%
Presbyterians 33%
Jewish 7%
Methodists 15%
Protes-ants 91%
1930:
Christians 93%
Pr-shyterians 30%
Jewish 2%
Methodists 23%
Protestants 20%




1905:
college

engincering

law

1913:
college
science
law

1915:
college
science
law

1920:
college
commerce
science
law

1930:
college
commerce
science
law

Appendix Three

Fnrollment by Divisions

Percentage
56%
27%
17%

54%
13%
23%

58%
10%
22%

L3%
19%
10%
18%

57%
23%

7%
13%
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